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Abstract: Writing is one of the most difficult but necessary skills for English. In the
information technology era, learners frequently use artificial intelligence, the most popular
of which is ChatGPT, to complete their assignments. This paper examines the attitudes,
potential benefits, and challenges of using ChatGPT to support the writing skills of English-
major students at Nha Trang University. The population was 116 freshmen and sophomores
in the second semester of the 2024-2025 school year. Both qualitative (personal interviews)
and quantitative (online surveys, statistical analysis) methods were used. The statistical
analysis indicates that using ChatGPT improved students writing performance, with a small-
to-moderate effect size. The students used ChatGPT to generate suggestions for writing
content and ideas, improve their papers, and correct grammar and spelling errors. However,
they faced difficulties with plagiarism, validity and reliability, distinguishing between correct
and incorrect prompts, and inappropriate responses. This paper suggests to lecturers and
students how to effectively use ChatGPT for writing skills.
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intelligent machines” (McCorduck, 2004),
has become integral to modern learning

I. Introduction

Writing is a fundamental academic
skill for communication and success across
disciplines;however, many learners struggle Recent studies have explored

environments.

to generate ideas, organize content, and
use appropriate vocabulary and grammar.
Such challenges can discourage students
and reduce students’ time and effort with
writing tasks (lhsan & Musdizal, 2025).
With the rapid development of Artificial
Intelligence (AI), tools like ChatGPT are
increasingly used to offer suggestions and
feedback. Al, defined by John McCarthy
as “the science and engineering of making
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ChatGPT’s role in improving speaking
skills (Le et al., 2025; T. T. H. Nguyen,
2024) and its broader educational
applications (Nguyen et al., 2024).
Although some research has addressed
its use in writing practice (Nguyen, T.
P. H., 2024), limited attention has been
given to English-major students’ attitudes
toward its use. Therefore, this study aims
to answer the following three questions:
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1. What are students’ attitudes
toward using ChatGPT for writing skills?

2. What are the advantages and
challenges students face when using
ChatGPT for writing skills?

3. How do students use ChatGPT to
improve their writing skills?

II. Literature Review

Artificial Intelligence (AIl) is often
associated with powerful systems capable
of mimicking human perception and
interaction (Chen et al., 2020). Beyond
basic task execution, Al can perform
multi-step reasoning and understand the
meaning of natural language to generate
innovative outputs (Langley, 2011).
In language education, Al tools such
as Grammarly, ChatGPT, AI Writer,
QuillBot, and Typeset have significantly
influenced English teaching and learning
by assisting with sentence restructuring,
providing synonym suggestions, and
providing immediate feedback, enabling
students to improve writing quality and
linguistic accuracy (Kohnke et al., 2023).
Dong (2023) shows that Al writing
tools positively impact students’ writing
performance and enhance the teaching
and learning process by providing timely
feedback, identifying and suggesting
corrections, which motivates many
students to write and better understand
the assessment process. Similarly, Utami
et al. (2023) demonstrate that Al-based
learning tools can assist students in
conducting academic research, from the
planning stage through topic identification
and selection to drafting.

ChatGPT, in particular, has been
adopted in education. Thai (2023) asserts
that most English pedagogical students
perceive it positively due to its fast,
accurate feedback, while its free platform

accessibility supports flexible, self-
directed learning (Ajlouni et al., 2023).
Moreover, Sultan et al. (2025) emphasize
its effectiveness in strengthening grammar,
vocabulary use, and text organization,
as well as in meeting various students’
writing needs. Setiawan and Pariyanto
(2025) found significant improvement in
students’ essay organization and argument.

However, concerns remain
regarding reliability and accuracy, as
well as potential negative effects on
critical thinking, creativity, and ethical
aspects (Thai, 2023). Moreover, Lund
et al. (2023) warn us about potential
academic cheating, as texts generated
by ChatGPT are based on previously
published literature; consequently, citing
sources properly is encouraged. Sultan et
al. (2025) also worry about overreliance
on the tool and the occasional provision of
imperfect suggestions.

II1. Methodology

A total of 116 English-major
students (7 males and 109 females), aged
19-20, and enrolled in Writing 2 and Writing
4 courses during the second semester of
2024-2025, participated in this study. To
answer the research questions, the students
completed an online survey at https://forms.
gle/M276DsJ5SnEkZX4rW8, including two
demographic questions regarding age and
gender, and 26 multiple-choice items on
students’ attitudes, benefits, and challenges
in using ChatGPT. The questionnaire was
adapted from Abdulkareem et al. (2024).
Statistical analysis was conducted using
IBM SPSS Statistics. Internal consistency
reliability was assessed using Cronbach’s
alpha, while a paired-samples t-test
examined differences between pre- and
post-test scores. Cohen’s D was calculated
to estimate the effect size.



Additionally, 10 students (4 males,
6 females) were randomly selected for
individual interviews. They were asked
the following two questions:

(1) How do you use ChatGPT for
writing skills? (2) What requirements
do lecturers have when students use
ChatGPT? Interviews were conducted
in Vietnamese, transcribed in Microsoft
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Word, organized by questions, and
anonymized using coded names to ensure
confidentiality.

IV. Results and discussion

4.1. Online survey results

Cronbach’s Alpha was employed
to assess the internal consistency of the
survey instrument, as presented in Table 1.

Table 1. Reliability statistics of the measurement items

Cronbach’s Alpha

Standardized Cronbach’s

Number of items

0.839

0.937

26

The obtained Cronbach’s Alpha
coefficient of 0.839 exceeds the commonly
accepted threshold of 0.70, indicating
satisfactory internal consistency among
the survey items. This result suggests that
all items included in the questionnaire
demonstrate adequate reliability (George
& Mallery, 2023).

Students’ attitudes toward using
ChatGPT for writing skills

The findings indicate that ChatGPT
is highly prevalent and widely adopted
among language-major students at Nha
Trang University, particularly for writing
skills. Nearly all respondents (98.3%)
reported familiarity with this tool, while
73.3% indicated regular use, suggesting its
integration into their academic practices.

Students  expressed  generally
positive perceptions of its functionality.
Specifically, 87.9% agreed that this
system can effectively understand and
respond to their requests (M = 4.05, SD
=0.63). This moderate standard deviation
(SD) suggests that overall perceptions are
favourable, but some variations exist in
individual experiences.

Similarly, its usability was rated
highly, with ease of understanding its
features achieving a mean of 4.14 and an

SD of 0.49, indicating strong agreement
and consistent perceptions of user-
friendliness. Notably, accessibility and
convenience were rated the highest, with
93% agreement and the highest evaluation
(M=4.27, SD=0.60). While this reflects
strong positive approval, slightly higher
SD suggests minor differences in access
conditions.

Advantages of using ChatGPT for
writing skills

The data indicate generally positive
perceptions of ChatGPT’s role in
supporting writing skills, with mean scores
ranging from 3.72 to 4.17. The highest
ratings were observed for idea generation

and informational support (M = 4.17,
SD = 0.64) and content suggestions
(M =4.14, SD = 0.53), highlighting

ChatGPT’s effectiveness in the pre-writing
stage. The relatively low SD in these
items suggests strong agreement among
respondents. Similarly, aspects related
to writing quality, such as coherence,
expression, and language improvement
(M = 4.03), were positively evaluated,
with moderate SD values indicating some
variation in user experience.

In contrast, lower mean scores were
found in motivation (M =3.72, SD =0.78)
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and writing precision(M=3.79,SD=0.89),
with higher SD values reflecting greater
divergence in perceptions. Grammar
correction also showed notable variability
(SD = 0.81), suggesting inconsistent
effectiveness across users. In summary,
the combination of relatively high means
and varying SD levels indicates broadly
favourable yet heterogeneous experiences
with ChatGPT in writing support.

Challenges in using ChatGPT for
writing skills

Notable challenges associated with
the use of ChatGPT in academic writing
are revealed, with mean scores ranging
from 3.79 to 4.11. The highest level
of agreement concerns plagiarism risk
(M =4.11, SD = 0.70), indicating strong
awareness among students, with relatively
moderate SD. Similarly, students reported
considering reliability (M = 4.00,
SD = 0.67) and validity (M = 3.99, SD =
0.71), suggesting a generally shared sense
of critical evaluation.

However, greater variability is
observed in perceptions of accuracy
issues. Both difficulty in distinguishing
accurate from inaccurate suggestions
(M = 3.84, SD = 0.78) and occurrence
of irrelevant responses (M = 3.79,
SD = 0.74) show higher SD values,
indicating more diverse experiences
among users. Despite these concerns,
81.7% respondents supported allowing
ChatGPT in writing, reflecting broad
acceptance alongside cautious use.

4.2. Student interviews

Question (1): How do you use
ChatGPT for writing skills?

Most students reported using
ChatGPT at different stages of the writing

process, including 1idea generation,
vocabulary expansion, outlining, content
development, and editing. Initially,
students used it to brainstorm ideas
and collect relevant vocabulary. I
use ChatGPT to find ideas and expand
vocabulary” (Student 01, May 10, 2025),
“I use it for brainstorming, outlining,
strengthening content, checking errors,
and getting feedback” (Student 02) and
“Once I have a topic, I come up with
ideas, then ask ChatGPT for more ones,
and finally use it to check grammar and
vocabulary.” (Student 03).

Later, it helped correct spelling,
grammar, word choice, and receiving
feedback. Student 03 also “input my
writing into ChatGPT to correct errors”
while student 07 “checked grammar,
spelling, find ideas, and improved
sentence structures.” Moreover, students
learned “how to develop ideas and
structure content, learn from corrections
and vocabulary suggestions, and use it
to review and improve my own writing.”
(Student 06).

Question (2): What requirements
do lecturers have when students use
ChatGPT?

Although  lecturers  encourage
the use of Al to promote independent
learning, students are advised to use
ChatGPT selectively and thoughtfully
to ensure real learning benefits rather
than overdependence. Students should
utilize it only when necessary and
“just for idea references” (Student 07).
However, students should “know how
to select information, avoid overuse and
dependence” (Student 04). Therefore,
lecturers require students to “write their
own drafts and use ChatGPT only to check
grammar” (Student 10) and “do not copy



entirely from ChatGPT; write in your
own style” (Student 09). Lastly, lecturers
should “use plagiarism-checking tools”
(Student 08).
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4.3. Impact of ChatGPT use on
writing skills

To examine the impact of ChatGPT
on writing skills, a paired-samples t-test
and Cohen’s d were conducted. The results
are presented in Table 2.

Table 2. Impact of using ChatGPT on writing skills

Variable Pre-test Posttest |y roan difference t(df) p-value Cohen’s d
Mean mean
Test score 6.038 7.054 -1.0165 -3.357 0.001 -0.38

The analysis revealed a statistically
significant increase in scores from pre-
test (M = 6.038, SD = 2.626) to post- test
(M =7.054, SD = 2.004), t(79) = -3.357,
p =0.001. The mean difference of -1.0165
suggests that participants performed
better after using ChatGPT. The effect
size, estimated using Cohen’s d (= -0.38),
falls within the small-to-moderate range,
suggesting a modest but meaningful
practical effect.

4.4. Discussion

Student attitudes

ChatGPT has emerged as
prominent learning tool among English-
major students at Nha Trang University,
particularly for writing skills (Dong,
2023). Comparable evidence is observed at
Ho Chi Minh City University of Industry,
where 93.3% of graduates reported using
ChatGPT for writing (Tran et al., 2025),
suggesting widespread integration of Al-
assisted learning in Vietnamese higher
education.

87.9% of respondents believe
ChatGPT adequately addressed their
academic needs, indicating high user
satisfaction. This finding is consistent
with results from Can Tho University,
where 92.9% students perceive the tool
as accessible and beneficial for learning
(Lam, 2024). Collectively, these

a

outcomes underscore the importance of
usability and accessibility in facilitating
continued adoption of Al technologies.
Notably, this study extends prior
research by incorporating SD analysis
to capture variability in students’
perceptions. While overall attitudes
toward ChatGPT are favourable, the
degree of agreement differs across
participants, highlighting the necessity
for context-sensitive implementation in
educational settings.

Benefits of using ChatGPT for
writing skills

Students report multiple benefits
when wusing ChatGPT for writing.
Specifically, 92.1% of students indicated
that it offers useful content suggestions,
while 91.3% found it effective for
generating creative ideas, supporting prior
findings (Dong, 2023; Utami et al., 2023).
The tool also assists with outlines, content
development, and feedback on language
and structures (Whalen et al., 2024; Thai,
2023). Previous research also confirmed
its effectiveness in improving grammar,
vocabulary, and coherence (Zhai &
Wibowo, 2023), helping students to
articulate complex ideas more efficiently
and save their time and effort.

In addition, 70,4% of students
mentioned improvements in grammar
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and spelling, and 68.1% acknowledged
more detailed and meticulous writing.
These findings align with Farrokhnia
et al. (2024), who highlighted the value
of personalized feedback in improving
writing  quality. Interaction  with
ChatGPT further enables personalized
evaluations, facilitating error correction
and content refinement. These results
extend prior research by Sultan et al.
(2025) in terms of spelling correction
and specific writing practice.

Challenges of using ChatGPT for
writing skills

Despite its benefits, students raised
concerns about plagiarism, highlighting
risks to academic integrity when Al-
generated content is not properly
acknowledged (Miao et al, 2024).
Therefore, transparency in Al usage
during research and writing is essential.
Additionally, 81.9% questioned the
validity, and 80.9% assessed the reliability
of ChatGPT’s output. These results
strengthen and clarify those reported by
Thai (2023) regarding the reliability and
accuracy of ChatGPT’s information.

Moreover, 69% of respondents
found it difficult to distinguish accurate
from inaccurate suggestions, while
65.5% encountered responses that were
irrelevant or off-topic. These findings
align with Sultan et al. (2025), who noted
its reliability and occasional imperfect
suggestions. Abdulkareem et al. (2024)
also showed 39.2% of participants
reported the concern of irrelevant or off-
topic responses.

Students’ use of ChatGPT for
writing skills

ChatGPT was used across all stages
of the writing process, from initial idea
generation to final revisions. ChatGPT

assisted students in developing ideas and
outlining, aligning with Binti Yasmi et al.
(2025) and Abdi et al. (2024), who found
that ChatGPT enhances writing quality by
assisting with idea development, sentence
organization, and vocabulary expansion
among ESL students, while also boosting
their writing confidence. In this study,
its role is further extended to strengthen
content, check for errors, and gather
feedback.

ChatGPT also facilitated the
development of vocabulary and sentence
structure. Students exploited this tool to
acquire idioms and sentence structures,
consistent with Alsaedi (2024), while
Lo et al. (2024) noted that frequent
interaction promotes active learning and
internalization of linguistic structures.
Finally, ChatGPT 1is also considered
a teaching tool. Maghamil and Sieras
(2024) and Xiao and Zhi (2023) revealed
that ChatGPT enhances writing quality,
communication and critical thinking,
positioning it as a valuable collaborative
partner in ESL learning.

Effects of using ChatGPT on
writing skills

The paired-samples t-test results
indicate that using ChatGPT produced a
statistically significant improvement in
participants’ performance, as reflected
in higher post-test scores. Although
the effect size is small to moderate,
the direction of change was consistent.
This pattern of results highlights that
integrating ChatGPT into the learning
process can facilitate measurable gains
in achievement. Therefore, the results
support the effectiveness of using this
tool in enhancing learning outcomes
and suggest its applicability in similar
educational or experimental contexts.



V. Conclusion and recommendation

ChatGPT has emerged as a popular
and effective support tool for writing
skills. It is widely used across multiple
stages, from idea generation to final draft
revision. Students use it to brainstorm
ideas, develop content, expand vocabulary
- including idiomatic expressions and
common structures - to organize ideas into
clear outlines. In later stages, it provides
quick feedback, helping correct grammar,
spelling, and word choice, and it is also a
learning resource through explanations of
vocabulary and sentence structure.

Most students demonstrate positive
attitudes, appreciating the fast feedback,
suggestions, error corrections, and support
for complex expressions. It promotes
autonomy, creativity, and personalized
learning. However, concerns about
plagiarism and accuracy persist. Therefore,
students need guidance on evaluating
information, adhering to ethical principles,
and using technology responsibly to avoid
overdependence. To address these issues,
instructors should encourage students to
monitor their work using tools such as
Turnitin, Originality.Al, or GPTZero. Clear
limits on Al use should be established.
Additionally, assessment criteria should
prioritize thesis statement, coherence, idea
development, and organization. Ultimately,
students should consider ChatGPT as a
supportive tool and should practice regularly
to strengthen their own abilities. When
used appropriately, it enhances writing
performance while fostering digital literacy,
independent learning, and critical thinking.
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THAI PQ CUA SINH VIEN CHUYEN NGU
TRUONG PAI HQC NHA TRANG DPOI VOI VIEC
SU DUNG CHATGPT CHO KY NANG VIET

Bui Thi Ngoc Oanh', Nguyén Thi Nhat Thao'

Tém tit: Ky nang viét la mét trong nhitng ky nang khé nhwng can thiét cho nguoi hoc
tiéng. Trong thoi dai cong nghé thong tin, ngueoi hoc thuong hay dimg tri tué nhéin tao ma
phé bién nhdt la ChatGPT dé hoan thanh bai tdp. Muc dich cia bai viét nay la nghién ciru
théi do; nhitng loi ich tiém ndng va nhitng khé khan khi ding ChatGPT hé tro kj ndng viét
ciia sinh vién chuyén ngit Trieong Pai hoc Nha Trang. Khéch thé nghién ciru la 116 sinh vién
chuyén ngit ndm nhat va ndam hai hoc ky hai nam hoc 2024-2025. Bai viét sir dung phwong
phdp nghién ciru dinh tinh (phéng van ca nhdn) va phirong phdp dinh lwong (khdo st truc
tuyén, phan tich thong ké). Két qud phan tich thong ké cho thdy viéc sir dung ChatGPT gép
phan cdi thién két qua bai viét ciia sinh vién, véi mirc dd dnh hwdng tir nhé dén trung binh.
Cdc em ding ChatGPT dé goi y néi dung bai viét va y twong, cdi thién chat liwong bai viét;
sira 10i ngik phdp va chinh ta. Tuy nhién, sinh vién ciing c¢é nhitng khé khan vé dao van; can
nhdc tinh xdc thwc va dj tin cdy; phan biét nhitng goi ¥ la diing hay sai; va gdp phdi nhitng
cdu tra 167 chwa phit hop. Bai viét goi y giang vién va sinh vién cdch dimg ChatGPT phit hop
cho ky nang viét.

Tir khéa: tri tué nhan tao, thai @9, ChatGPT, sinh vién chuyén ngit, ky ning viét

!'Truong Pai hoc Nha Trang, Khanh Hoa, Viét Nam



