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�EVWUDFW�� This� study� investigates� synonym� use� in� enhancing� lexical� diversity� in�
speaking�classes�among��rst-year�students�at�the�Faculty�of�English,�Hanoi�Open�University.�
Employing� a� mixed-methods� approach,� data� were� collected� from� 100� students� through�

questionnaires�and�open-ended�questions.�Results�indicate�that�students�hold�highly�positive�
perceptions�of�synonyms’�role�in�avoiding�word�repetition�and�enriching�speech�(M�=�4.14),�
with�a� strong� desire� to� learn� more� (M�=� 4.05).� However,� the� actual� perceived� frequency�
of�synonym�use�remains�moderate�(M�=�3.28),�with�high�levels�of�di�culty�reported�(M�=�
3.78),� particularly� in� selecting�contextually�appropriate�words� (67%)�and�managing� time�
pressure�during�communication�(54%).�Classroom�support�for�synonym�practice�is�limited�
(M�=�2.89).�The�study�highlights�the�gap�between�awareness�and�practice�and�recommends�
that�instructors�systematically�integrate�synonym�teaching�through�contextual�explanation,�
concrete�examples,�and�guided�practice�activities.

.H��RUGV���rst-year�students,�lexical�diversity,�speaking�skills,�synonyms,�vocabulary

���DQRL�2SHQ�8QLYHUVLW����DQRL��9LHWQDP�

,��,QWURG�FWLRQ

,Q� WKH� FRQWH�W� RI� JOREDOL�DWLRQ��
(QJOLVK� LV� LQFUHDVLQJO�� LPSRUWDQW� LQ�
9LHWQDP�� SDUWLFXODUO�� LQ� HGXFDWLRQ� DQG�
LQWHUQDWLRQDO� FRPPXQLFDWLRQ� �1JX�HQ�
�� /H�� ������� �RZHYHU�� VSHDNLQJ� VNLOOV�
UHPDLQ�D�PDMRU�FKDOOHQJH�IRU�9LHWQDPHVH�
VWXGHQWV� OHDUQLQJ� (QJOLVK� DV� D� IRUHLJQ�
ODQJXDJH� �()/��� 2QH� RI� WKH� NH�� IDFWRUV�
a�ecting� English� communication� ability�
LV�YRFDEXODU���HVSHFLDOO��WKH�DELOLW��WR�XVH�
GLYHUVH� DQG� ULFK� YRFDEXODU�� LQ� VSHDNLQJ�
�8FKLKDUD���&OHQWRQ��������

5HFHQW� UHVHDUFK� KDV� GHPRQVWUDWHG�

D� FORVH� UHODWLRQVKLS� EHWZHHQ� OH�LFDO�

ULFKQHVV� DQG� (QJOLVK� VSHDNLQJ��

pro�ciency� (Zaytseva� et� al.,� 2021).�

/H�LFDO� ULFKQHVV� LV� PHDVXUHG�

WKURXJK� WKUHH� PDLQ� DVSHFWV�� OH�LFDO�

GHQVLW��� OH�LFDO� GLYHUVLW��� DQG� OH�LFDO�

VRSKLVWLFDWLRQ� �6KLQMDH�� ������� �PRQJ�

WKHVH��OH�LFDO�GLYHUVLW���WKH�DELOLW��WR�XVH�

many�di�erent�words�to�avoid�repetition,�

LV� FRQVLGHUHG� DQ� LPSRUWDQW� LQGLFDWRU�

re�ecting�learners’�language�pro�ciency�

��DQJ� �� �H�� ������� �RZHYHU�� PDQ��

VWXGLHV� LQGLFDWH� WKDW� ()/� VWXGHQWV��

especially� �rst-year� students,� often�

VWUXJJOH�WR�XVH�GLYHUVH�YRFDEXODU��ZKHQ�

FRPPXQLFDWLQJ���XRQJ���/H��������
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One�e�ective�strategy�for�enhancing�
OH�LFDO� GLYHUVLW�� LV� WKH�XVH� RI� V�QRQ�PV��
6�QRQ�PV� QRW� RQO�� KHOS� OHDUQHUV� DYRLG�
ZRUG� UHSHWLWLRQ� EXW� DOVR� DOORZ� WKHP� WR�
H�SUHVV� LGHDV�PRUH�DFFXUDWHO��DQG�ULFKO��
LQ� FRPPXQLFDWLRQ�� �OEHOLKL� �������
GHPRQVWUDWHG�WKDW�WHDFKLQJ�OH�LFDO�FKXQNV�
systematically� can� signi�cantly� improve�
()/� OHDUQHUV�� VSHDNLQJ�DELOLW���6LPLODUO���
.LWMDURRQFKDL� DQG� 6XNPDQ� �������
HPSKDVL�HG�WKH�UROH�RI�OH�LFDO�FRPSOH�LW��
LQ�HQKDQFLQJ�FRPPXQLFDWLRQ�TXDOLW��

�HVSLWH� WKH� UHFRJQL�HG� LPSRUWDQFH�
of�lexical�diversity�in�speaking�pro�ciency,�
research�speci�cally�examining�synonym�
XVH� DPRQJ� 9LHWQDPHVH� ()/� OHDUQHUV�
UHPDLQV� VFDUFH�� (�LVWLQJ� VWXGLHV� KDYH�
SULPDULO�� IRFXVHG� RQ� JHQHUDO� YRFDEXODU��
VL�H� RU� EUHDGWK� �1JX�HQ� �� :HEE��
������� ZLWK� OLPLWHG� DWWHQWLRQ� WR� KRZ�
OHDUQHUV� DFWXDOO�� GHSOR�� V�QRQ�PV� LQ�
VSRQWDQHRXV� RUDO� SURGXFWLRQ�� 7KLV� JDS�
is� particularly� concerning� for� �rst-year�
XQLYHUVLW�� VWXGHQWV��ZKR� DUH� DW� D� FULWLFDO�
GHYHORSPHQWDO�VWDJH�ZKHUH�WKH��WUDQVLWLRQ�
IURP� EDVLF� FRPPXQLFDWLYH� FRPSHWHQFH�
WR� PRUH� VRSKLVWLFDWHG� DFDGHPLF� DQG�
SURIHVVLRQDO�ODQJXDJH�XVH�

)XUWKHUPRUH�� ZKLOH� LQWHUQDWLRQDO�
UHVHDUFK� KDV� GRFXPHQWHG� WKH� FKDOOHQJHV�
RI� OHDUQLQJ� QHDU�V�QRQ�PV� �:HEE��
2007),� the� speci�c� di�culties� faced� by�
Vietnamese� learners� may� di�er� due� to�
L1� transfer� e�ects� and� the� particular�
SHGDJRJLFDO� FRQWH�WV� LQ� 9LHWQDP�� ZKHUH�
WUDGLWLRQDO� JUDPPDU�WUDQVODWLRQ� PHWKRGV�
KDYH� KLVWRULFDOO�� GRPLQDWHG� ODQJXDJH�
LQVWUXFWLRQ� �/H� �� %DUQDUG�� �������
Understanding� these� context-speci�c�
FKDOOHQJHV� LV� HVVHQWLDO� IRU� GHYHORSLQJ�
DSSURSULDWH�LQVWUXFWLRQDO�LQWHUYHQWLRQV�

�OWKRXJK� WKHUH� KDV� EHHQ� PXFK�
UHVHDUFK� RQ� WKH� UHODWLRQVKLS� EHWZHHQ�
YRFDEXODU�� DQG� VSHDNLQJ� VNLOOV�� WKHUH�
remains� a� lack� of� speci�c�studies� on� the�

UROH�RI�V�QRQ�PV�LQ�HQKDQFLQJ�YRFDEXODU��
for� �rst-year� students� in� Vietnam.�
7KHUHIRUH�� WKLV� VWXG�� ZDV� FRQGXFWHG�
WR� LQYHVWLJDWH�� ���� WKH� FXUUHQW� VWDWH� RI�
synonym� use� among� �rst-year� EFL�
VWXGHQWV�LQ�VSHDNLQJ�FODVVHV������VWXGHQWV��
SHUFHSWLRQV� RI� WKH� UROH� RI� V�QRQ�PV� LQ�
HQKDQFLQJ� WKHLU� VSHDNLQJ� VNLOOV�� ���� WKH�
di�culties�students�encounter�when�using�
V�QRQ�PV� LQ� RUDO� FRPPXQLFDWLRQ�� DQG�
���� WKH� IRUPV� RI� LQVWUXFWLRQDO� VXSSRUW�
VWXGHQWV� QHHG� WR� LPSURYH� WKHLU� V�QRQ�P�
XVH�� 7KHVH� TXHVWLRQV� DLP� WR� EULGJH� WKH�
identi�ed�gap� in�understanding�synonym�
use� speci�cally� among�Vietnamese� �rst-
�HDU�VWXGHQWV��D�SRSXODWLRQ�WKDW�UHSUHVHQWV�
D�FULWLFDO�WUDQVLWLRQ�SRLQW�LQ�()/�OHDUQLQJ�

,,���LWHUDW�UH�UHYLH�

������RFDE�ODU��DQG�VSHD�LQ��V�LOOV

9RFDEXODU�� SOD�V� D� IRXQGDWLRQDO�
UROH� LQ� ()/� VSHDNLQJ� GHYHORSPHQW��
Uchihara�and�Clenton�(2020)�con�rm�that�
vocabulary� size� signi�cantly� correlates�
ZLWK� RUDO� FRPPXQLFDWLRQ� DELOLW��� %H�RQG�
TXDQWLW��� WKH� TXDOLW�� RI� YRFDEXODU�� XVH��
SDUWLFXODUO�� SURGXFWLYH� YRFDEXODU�� GHSWK��
LV� WKH� VWURQJHVW� SUHGLFWRU� RI� VSHDNLQJ�
pro�ciency,� accounting� for� 47%� of�
YDULDQFH�LQ�OHDUQHUV�� VSRNHQ�RXWSXW��7RQJ�
HW�DO����������/H�LFDO�ULFKQHVV��FRPSULVLQJ�
OH�LFDO�GHQVLW���GLYHUVLW���DQG�VRSKLVWLFDWLRQ�
�6KLQMDH���������VHUYHV�DV�D�NH��PHDVXUH�RI�
language�pro�ciency,�with�lexical�diversity�
PRVW� FOHDUO�� GLVWLQJXLVKLQJ� ()/� OHDUQHUV�
IURP�QDWLYH� VSHDNHUV� ��DQJ����H���������
5HVHDUFK�E��=D�WVHYD�HW�DO���������IXUWKHU�
GHPRQVWUDWHV�WKDW�OH�LFDO�GLYHUVLW��LPSURYHV�
PRVW�PDUNHGO�� ZKHQ� OHDUQHUV� SUDFWLFH� LQ�
DXWKHQWLF�FRPPXQLFDWLYH�HQYLURQPHQWV�

����� �KH� UROH� RI� V�QRQ�PV� LQ�

�RFDE�ODU��OHDUQLQ�

6�QRQ�PV�� ZRUGV� VKDULQJ� VLPLODU�
meanings�but�di�ering�in�nuance,�context,�
RU� IRUPDOLW��� DUH� D� FULWLFDO� FRPSRQHQW�
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RI� OH�LFDO� GLYHUVLW����X� DQG� �VX� �������

KLJKOLJKW� WKDW� QHDU�V�QRQ�PV� SUHVHQW�

SDUWLFXODU� FKDOOHQJHV� IRU� ()/� OHDUQHUV��

DV� WKHLU� FRQWH�WXDO� GLVWLQFWLRQV� DUH�

di�cult� to� grasp.� Research� by� Barcroft�

������� IXUWKHU� VKRZV� WKDW� V�QRQ�P�

generation� tasks� may� negatively� a�ect�

YRFDEXODU�� UHWHQWLRQ� LI� QRW� FDUHIXOO��

GHVLJQHG�� XQGHUVFRULQJ� WKH� QHHG� IRU�

GHOLEHUDWH�� FRQWH�W�VHQVLWLYH� V�QRQ�P�
LQVWUXFWLRQ���OEHOLKL��������GHPRQVWUDWHV�

WKDW� V�VWHPDWLF� OH�LFDO� FKXQN� WHDFKLQJ�

signi�cantly� improves� speaking��uency,�

ZKLOH�.LWMDURRQFKDL�DQG�6XNPDQ��������

con�rm�that�lexical�complexity�positively�

LPSDFWV�FRPPXQLFDWLRQ�TXDOLW��

����� �LHWQDPHVH� DQG� 6R�WKHDVW�

�VLDQ�()��FRQWH�W

9LHWQDPHVH�()/�OHDUQHUV�FRQVLVWHQWO��

VWUXJJOH� WR� GHSOR�� GLYHUVH� YRFDEXODU��

LQ� VSRNHQ� FRPPXQLFDWLRQ�� ZLWK� SULRU�

YRFDEXODU�� NQRZOHGJH� SUHGLFWLQJ� OH�LFDO�

complexity� and� �uency� (Duong� &� Le,�

������� 7KLV� FKDOOHQJH� LV� SDUWO�� DWWULEXWHG�

WR� WKH� GRPLQDQFH� RI� JUDPPDU�WUDQVODWLRQ�

SHGDJRJ�� LQ� 9LHWQDP�� ZKLFK� SULRULWL�HV�

SDVVLYH�RYHU�DFWLYH�YRFDEXODU��NQRZOHGJH�

�/H���%DUQDUG����������FURVV�WKH�EURDGHU�

6RXWKHDVW� �VLDQ� ()/� FRQWH�W�� VLPLODU�

SDWWHUQV�KDYH�EHHQ�GRFXPHQWHG�LQ�7KDLODQG��

,QGRQHVLD�� DQG� 0DOD�VLD�� ZKHUH� OHDUQHUV�

GHPRQVWUDWH� VWURQJ� UHFHSWLYH� YRFDEXODU��

knowledge� but� encounter� signi�cant�

di�culties� deploying� vocabulary� actively�

LQ�UHDO�WLPH�VSHDNLQJ� WDVNV��.LWMDURRQFKDL�

��6XNPDQ��������7RQJ�HW�DO����������7KHVH�

VKDUHG� UHJLRQDO� SDWWHUQV� VXJJHVW� WKDW� WKH�

challenges� faced� by�Vietnamese��rst-year�

students�re�ect�a�broader�pedagogical�issue�

WKDW�UHTXLUHV�V�VWHPDWLF�LQWHUYHQWLRQ�

������KHRUHWLFDO�IUDPH�RU�

7KLV�VWXG��LV�JURXQGHG�LQ�WKH�OH�LFDO�

ULFKQHVV� IUDPHZRUN� �6KLQMDH�� �������DQJ�

�� �H�� ������� ZKLFK� WUHDWV� WKH� XVH� RI�

V�QRQ�PV� DV� FHQWUDO� WR� OH�LFDO� GLYHUVLW���

,W� DOVR� GUDZV� RQ� VNLOO� DFTXLVLWLRQ� WKHRU��

��H.H�VHU�� ������� ZKLFK� H�SODLQV� WKH�

NQRZLQJ�GRLQJ�JDS��GHFODUDWLYH�NQRZOHGJH�

RI� V�QRQ�PV� PXVW� EH� SURFHGXUDOL�HG�

WKURXJK�H�WHQVLYH�SUDFWLFH�EHIRUH�DXWRPDWLF�

GHSOR�PHQW� LQ� UHDO�WLPH� VSHHFK�� 8VDJH�

EDVHG� WKHRU�� �7RPDVHOOR�� ������ IXUWKHU�

LQIRUPV� WKH� HPSKDVLV� RQ� FRQWH�WXDOL�HG�

LQVWUXFWLRQ�� SRVLWLQJ� WKDW� V�QRQ�PV� DUH�

EHVW� DFTXLUHG� WKURXJK� UHSHDWHG� H�SRVXUH�

LQ� DXWKHQWLF� FRPPXQLFDWLYH� FRQWH�WV�

rather� than� isolated� de�nitional� study.�

7RJHWKHU�� WKHVH� IUDPHZRUNV� H�SODLQ� ZK��

KLJK�V�QRQ�P�DZDUHQHVV��0� �������GRHV�

QRW� DXWRPDWLFDOO�� WUDQVODWH� LQWR� IUHTXHQW�

SURGXFWLYH�XVH��0� �������� DQG�JXLGH� WKH�

VWXG��V�IRFXV�RQ�V�VWHPDWLF��FRQWH�W�GULYHQ�

V�QRQ�P�LQVWUXFWLRQ��2�IRUG��������

,,,���HWKRGRORJ�

7KLV� VWXG�� HPSOR�V� D� PL�HG�

PHWKRGV�DSSURDFK�FRPELQLQJ�TXDQWLWDWLYH�

DQG� TXDOLWDWLYH� PHWKRGV�� 3DUWLFLSDQWV�

were� 100� �rst-year� students� enrolled� in�

6SHDNLQJ� ��� ��� RU� �� GXULQJ� WKH� VHFRQG�

VHPHVWHU�RI�WKH�����������DFDGHPLF��HDU�

DW� WKH� )DFXOW�� RI� (QJOLVK�� �DQRL� 2SHQ�

8QLYHUVLW��� VHOHFWHG�WKURXJK�FRQYHQLHQFH�

VDPSOLQJ�� 7KH� VDPSOH� FRPSULVHG� ����

IHPDOH� DQG� ���� PDOH� VWXGHQWV�� ����

ZHUH� LQ� 6SHDNLQJ� ��� ���� LQ� 6SHDNLQJ�

���DQG����� LQ�6SHDNLQJ� ���7KH�PDMRULW��

������ KDG� EHHQ� OHDUQLQJ� (QJOLVK� IRU�

����� �HDUV�� ���� IRU� RYHU� ��� �HDUV��

DQG� ���� IRU� IHZHU� WKDQ� �� �HDUV��:KLOH�

FRQYHQLHQFH� VDPSOLQJ� LV� DSSURSULDWH� IRU�

WKLV� H�SORUDWRU�� FDVH� VWXG��� LW� OLPLWV� WKH�

statistical� generalizability� of� �ndings� to�

RWKHU�LQVWLWXWLRQV�RU�SRSXODWLRQV�

�DWD�ZHUH�FROOHFWHG�YLD�D�UHVHDUFKHU�

GHYHORSHG� TXHVWLRQQDLUH� FRPSULVLQJ� VL��

VHFWLRQV�� ���� GHPRJUDSKLFV�� �%�� FXUUHQW�
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V�QRQ�P� XVH�� ��/LNHUW� LWHPV� ���  �1HYHU�

WR��� ��OZD�V��DQG���PXOWLSOH�FKRLFH�LWHP�
RQ� OHDUQLQJ� VRXUFHV�� �&�� SHUFHSWLRQV� RI�

V�QRQ�PV��UROH����/LNHUW�LWHPV���� �6WURQJO��

�LVDJUHH� WR� ��  � 6WURQJO�� �JUHH��� ����

di�culties,�5�Likert�items�(1�=�Not�Di�cult�

to�5�=�Very�Di�cult)�and�1�multiple-choice�

LWHP�� �(�� VXSSRUW� QHHGV�� PXOWLSOH�FKRLFH�

DOORZLQJ� XS� WR� �� VHOHFWLRQV�� DQG� �)�� ��

RSWLRQDO� RSHQ�HQGHG� TXHVWLRQV�� &RQWHQW�

YDOLGLW�� ZDV� HQVXUHG� WKURXJK� UHYLHZV� E��
WZR�H�SHULHQFHG�(QJOLVK�LQVWUXFWRUV�DQG�D�

SLORW�WHVW�ZLWK����VWXGHQWV��ZKLFK�SUHFHGHG�

WKH� PDLQ� GDWD� FROOHFWLRQ�� ,PSRUWDQWO���

DOO� TXDQWLWDWLYH� VFRUHV�� LQFOXGLQJ� WKH�

UHSRUWHG�OHYHO�RI�V�QRQ�P�XVH��0� ��������

re�ect� students’� self-reported� perceived�

IUHTXHQF��UDWKHU�WKDQ�REMHFWLYHO��PHDVXUHG�

SHUIRUPDQFH�� D� GLVWLQFWLRQ� DFNQRZOHGJHG�
DV� D� NH�� PHWKRGRORJLFDO� OLPLWDWLRQ� �VHH�

6HFWLRQ� ������ 4XDQWLWDWLYH� GDWD� ZHUH�

DQDO��HG�XVLQJ�GHVFULSWLYH�VWDWLVWLFV��PHDQ��

VWDQGDUG�GHYLDWLRQ��IUHTXHQF���SHUFHQWDJH��

LQ� (�FHO�� ZKLOH� TXDOLWDWLYH� GDWD� IURP� ���

RSHQ�HQGHG�UHVSRQVHV������UHVSRQVH�UDWH��

ZHUH� DQDO��HG� WKURXJK� WKHPDWLF� DQDO�VLV�

IROORZLQJ�%UDXQ�DQG�&ODUNH�V� ������� VL��
SKDVH�DSSURDFK�

,9��5HV�OWV

7KH� VWXG�� FROOHFWHG� ���� YDOLG�

questionnaires� from� �rst-year� students� at�

WKH� )DFXOW�� RI� (QJOLVK� DW� WKH� �DQRL� 2SHQ�

8QLYHUVLW��� �PRQJ� WKH� ���� SDUWLFLSDWLQJ�
VWXGHQWV������ZHUH� IHPDOH��DQG�����ZHUH�

PDOH��5HJDUGLQJ�FRXUVH�GLVWULEXWLRQ������RI�

VWXGHQWV�ZHUH�HQUROOHG� LQ�6SHDNLQJ���� ����

LQ�6SHDNLQJ����DQG�����LQ�6SHDNLQJ����7KH�

PDMRULW��RI�VWXGHQWV�������KDG�EHHQ�OHDUQLQJ�

(QJOLVK�IRU�������HDUV������IRU�PRUH�WKDQ����

�HDUV��DQG�����IRU�OHVV�WKDQ����HDUV�

�������UUHQW�VWDWH�RI�V�QRQ�P��VH

7DEOH� �� SUHVHQWV� WKH� UHVXOWV� RQ�

VWXGHQWV�� FXUUHQW� XVH� RI� V�QRQ�PV� LQ�
VSHDNLQJ� FODVVHV�� 7KH� UHVXOWV� VKRZ� WKDW�

WKH�VHOI�UHSRUWHG�OHYHO�RI�V�QRQ�P�XVH�LV�

PRGHUDWH��ZLWK�DQ�RYHUDOO�PHDQ�VFRUH�RI�

3.28� (SD� =� 0.73).� Speci�cally,� students�

UHSRUW�EHLQJ�PRVW�HQFRXUDJHG�E��LQVWUXFWRUV�

WR�XVH�V�QRQ�PV��0� �������6�� ��������

LQGLFDWLQJ�WKDW�LQVWUXFWRUV�SD��DWWHQWLRQ�WR�

YRFDEXODU�� HQKDQFHPHQW�� 6WXGHQWV� DOVR�
GHPRQVWUDWH�D�SRVLWLYH�DWWLWXGH�E��DFWLYHO��

ORRNLQJ�XS�V�QRQ�PV�ZKHQ�OHDUQLQJ�QHZ�

ZRUGV� �0� �������6�� ���������RZHYHU��

FODVVURRP� DFWLYLWLHV� VXSSRUWLQJ� V�QRQ�P�

SUDFWLFH� UHPDLQ� OLPLWHG� �0�  � �������

SD�=� 0.93),� re�ecting� a� lack� of� speci�c�

WHDFKLQJ� PHWKRGV�� 5HJDUGLQJ� OHDUQLQJ�

VRXUFHV�� RQOLQH� GLFWLRQDULHV� DUH� WKH�PRVW�

SRSXODU� VRXUFH� ������� IROORZHG� E��
LQVWUXFWRUV� ������ DQG� ,(/76�72(,&�

SUHSDUDWLRQ�ERRNV�������

Table�1.�Current�state�of�synonym�use�(N�=�100)

,WHP � ��
8VH�V�QRQ�PV�ZKHQ�VSHDNLQJ�LQ�FODVV ���� ����
�FWLYHO��ORRN�XS�V�QRQ�PV�ZKHQ�OHDUQLQJ�QHZ�ZRUGV ���� ����
�WWHPSW�WR�UHSODFH�VLPSOH�ZRUGV�ZLWK�V�QRQ�PV ���� ����
,QVWUXFWRUV�HQFRXUDJH�WKH�XVH�RI�V�QRQ�PV ���� ����
&ODVVURRP�DFWLYLWLHV�KHOS�SUDFWLFH�V�QRQ�PV ���� ����
2YHUDOO�PHDQ ���� ����

Note.�Scale:�1�=�Never;�2�=�Rarely;�3�=�Sometimes;�4�=�Often;�5�=�Always.�M�=�Mean;��
SD�=�Standard�Deviation.�All�scores�re�ect�students’�self-reported�perceived�frequency�of�synonym�use.

����� 3HUFHSWLRQV� RI� WKH� UROH� RI�

V�QRQ�PV

7DEOH� �� VKRZV� WKDW� VWXGHQWV� KDYH�

KLJKO��SRVLWLYH�SHUFHSWLRQV�RI�WKH�UROH�RI�

V�QRQ�PV�LQ�HQKDQFLQJ�YRFDEXODU��DQG�

VSHDNLQJ�VNLOOV� �0� �������6�� ��������

,Q� SDUWLFXODU�� VWXGHQWV� VWURQJO�� DJUHH�

WKDW� V�QRQ�PV�PDNH� WKHLU� VSHHFK�PRUH�
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YDULHG� �0� �������6�� �������DQG�KHOS�

DYRLG� ZRUG� UHSHWLWLRQ� ZKHQ� VSHDNLQJ�

�0�  � ������ 6��  � ������� 1RWDEO��� WKH�

PDMRULW�� RI� VWXGHQWV� GHVLUH� WR� OHDUQ�

PRUH�DERXW�XVLQJ�V�QRQ�PV��0� ��������

6��  � ������� ZLWK� ��� VWXGHQWV� ������

FKRRVLQJ� �JUHH� RU� 6WURQJO�� �JUHH��

re�ecting� strong� learning� needs� and�

DZDUHQHVV�RI�WKH�LPSRUWDQFH�RI�V�QRQ�PV��

7KLV�UHVXOW�LV�FRQVLVWHQW�ZLWK�WKH�UHVHDUFK�

E��=D�WVHYD�HW�DO�� �������RQ�WKH�UROH�RI�

OH�LFDO�GLYHUVLW��LQ�VSHDNLQJ�VNLOOV�

Table�2.�Perceptions�of�the�role�of�synonyms�(N�=�100)

,WHP � ��

�HOS�DYRLG�ZRUG�UHSHWLWLRQ�ZKHQ�VSHDNLQJ ���� ����
0DNH�VSHHFK�PRUH�YDULHG ���� ����
,PSRUWDQW�IRU�LPSURYLQJ�VSHDNLQJ�VNLOOV ���� ����
�HOS�H�SUHVV�LGHDV�PRUH�DFFXUDWHO� ���� ����
Help�feel�more�con�dent�when�speaking ���� ����
:DQW�WR�OHDUQ�PRUH�DERXW�XVDJH ���� ����
2YHUDOO�PHDQ ���� ����

Note.�Scale:�1�=�Strongly�Disagree;�2�=�Disagree;�3�=�Neutral;�4�=�Agree;��
5�=�Strongly�Agree.�M�=�Mean;�SD�=�Standard�Deviation.

4.3.�Di�culties�in�using�synonyms

Table� 3� presents� the� di�culties�
VWXGHQWV�HQFRXQWHU�ZKHQ�XVLQJ�V�QRQ�PV��

7KH� UHVXOWV� VKRZ� WKDW� VWXGHQWV� IDFH�
high� levels� of� di�culty� (M� =� 3.78,�
SD� =� 0.72).� The� greatest� di�culty� is�

FKRRVLQJ� DSSURSULDWH� V�QRQ�PV� TXLFNO��

GXULQJ� FRPPXQLFDWLRQ� �0�  � ������ 6��
=� 0.87),� re�ecting� time� pressure� in� real�

FRPPXQLFDWLRQ�� 7KLV� LV� IROORZHG� E��
di�culty� in� knowing� the� appropriate�

FRQWH�W� IRU� XVH� �0�  � ������ 6��  � ������

and� distinguishing� meaning� di�erences�

EHWZHHQ�V�QRQ�PV��0� �������6�� ��������

These� di�culties� are� consistent� with�Yu�

DQG� �VX�V� ������� UHVHDUFK� RQ� JUDVSLQJ�

contextual�di�erences�of�near-synonyms.�

When�asked�about�their�greatest�di�culty,�

���� RI� VWXGHQWV� LQGLFDWHG� QRW� NQRZLQJ�

which�word��ts� the�context,�54%�lacked�

WLPH� WR� WKLQN� ZKHQ� VSHDNLQJ�� DQG� ����

FRQIXVHG�ZRUGV�ZLWK�VLPLODU�PHDQLQJV�

Table�3.�Di�culties�in�using�synonyms�(N�=�100)

,WHP � ��

&KRRVLQJ�DSSURSULDWH�ZRUGV�TXLFNO��GXULQJ�FRPPXQLFDWLRQ ���� ����
.QRZLQJ�WKH�DSSURSULDWH�FRQWH�W�IRU�HDFK�ZRUG ���� ����
Distinguishing�meaning�di�erences ���� ����
8VLQJ�QDWXUDOO��ZKHQ�VSHDNLQJ ���� ����
5HPHPEHULQJ�DQG�UHWDLQLQJ�PDQ��V�QRQ�PV ���� ����

2YHUDOO�PHDQ ���� ����

Note.�Scale:�1�=�Not�Di�cult;�2�=�Slightly�Di�cult;�3�=�Moderately�Di�cult;�4�=�Quite�Di�cult;��
5�=�Very�Di�cult.�M�=�Mean;�SD�=�Standard�Deviation.

�����6�SSRUW�QHHGV�DQG�T�DOLWDWL�H�

�ndings

7DEOH���SUHVHQWV�WKH�IRUPV�RI�VXSSRUW�

WKDW� VWXGHQWV� GHVLUH�� 7KH� UHVXOWV� VKRZ�

WKDW�VWXGHQWV�PRVW�GHVLUH� H�SODQDWLRQV�RI�

di�erences� between� synonyms� (72%),�

IROORZHG� E�� FRQFUHWH� H�DPSOHV� RI� XVDJH�

������� DQG� OLVWV� RI� V�QRQ�PV� E�� WRSLF�

(59%).� This� need� re�ects� a� lack� of�

speci�c� guidance� on� using� synonyms� in�
DSSURSULDWH�FRQWH�WV�
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Table�4.�Students’�support�needs�(N�=�100)

)RUP�RI�V�SSRUW Q �

Explanation�of�di�erences�between�synonyms �� ����
&RQFUHWH�H�DPSOHV�RI�XVDJH �� ����
/LVWV�RI�V�QRQ�PV�E��WRSLF �� ����
3UDFWLFH�DFWLYLWLHV�JDPHV �� ����
(UURU�FRUUHFWLRQ�ZKHQ�XVHG�LQFRUUHFWO� �� ����
5HIHUHQFH�PDWHULDOV��ERRNV��DSSV� �� ����

Note.�Students�could�choose�up�to�3�forms.�n�=�number;�%�=�percentage.

4XDOLWDWLYH� DQDO�VLV� RI� ��� RSHQ�

HQGHG� UHVSRQVHV� ����� UHVSRQVH� UDWH��

UHYHDOV� IRXU� PDLQ� WKHPHV�� )LUVW�� VWXGHQWV�

UHFRJQL�H�WKH�SRVLWLYH�LPSDFW�RI�V�QRQ�PV��

�:KHQ�,�NQRZ�PDQ��V�QRQ�PV��,�GRQ�W�JHW�

�VWXFN�� ZKHQ� ,� FDQ�W� UHPHPEHU� D� ZRUG��

�6����� DQG� �8VLQJ� V�QRQ�PV� KHOSV� P��

VSHHFK�DYRLG�EHLQJ�ERULQJ�IURP�UHSHDWLQJ�

WKH�VDPH�ZRUG���6�����6HFRQG��FRQWH�WXDO�

di�culties�were� frequently�mentioned:� “I�

NQRZ��ELJ����ODUJH����KXJH��EXW�GRQ�W�NQRZ�

ZKHQ�WR�XVH�ZKLFK�RQH���6������,�P�DIUDLG�

RI�XVLQJ� WKH�ZURQJ�ZRUG� EHFDXVH� ,�GRQ�W�

understand�how�the�meanings�di�er”�(S23),�

DQG� �0DQ��ZRUGV� KDYH� VLPLODU�PHDQLQJV�

but�are�used�in�di�erent�situations,�I�often�

PDNH�PLVWDNHV���6�����7KLUG��WLPH�SUHVVXUH�

in� communication� makes� it� di�cult� for�

VWXGHQWV� WR� DSSO�� V�QRQ�PV�� �:KHQ�

VSHDNLQJ��,�GRQ�W�KDYH�WLPH�WR�WKLQN�RI�EHWWHU�

ZRUGV�� �6����� DQG� ��XULQJ� FRQYHUVDWLRQ��

,� FDQ� RQO�� WKLQN� RI� WKH� VLPSOHVW� ZRUGV��

�6�����)RXUWK��VWXGHQWV�H�SUHVV�D�QHHG�IRU�

speci�c� guidance:� “I� want� the� teacher� to�

H�SODLQ�ZKHQ� WR�XVH� �KDSS���DQG�ZKHQ� WR�

XVH� �GHOLJKWHG��� �6����� �7KHUH� VKRXOG� EH�

OLVWV� RI� V�QRQ�PV� E�� WRSLF� IRU� OHDUQLQJ��

�6����� DQG� �0RUH� SUDFWLFH� H�HUFLVHV� DUH�

QHHGHG�LQ�FODVV���6����

������LVF�VVLRQ

7KH� UHVXOWV� UHYHDO� D� VXEVWDQWLDO�

JDS� EHWZHHQ� VWXGHQWV�� KLJKO�� SRVLWLYH�

SHUFHSWLRQV�RI�V�QRQ�PV��0� �������DQG�

WKHLU�PRGHUDWH�VHOI�UHSRUWHG�XVH��0� ��������

FRQVLVWHQW�ZLWK��XRQJ�DQG�/H���������ZKR�

IRXQG� WKDW� YRFDEXODU�� NQRZOHGJH� GRHV�

not� automatically� translate� into� e�ective�

VSHDNLQJ�SHUIRUPDQFH�DPRQJ�9LHWQDPHVH�

()/� OHDUQHUV�� 6NLOO� DFTXLVLWLRQ� WKHRU��

��H.H�VHU��������H�SODLQV�WKLV�NQRZLQJ�

GRLQJ�JDS��GHFODUDWLYH�V�QRQ�P�NQRZOHGJH�

PXVW�EH�SURFHGXUDOL�HG�WKURXJK�H�WHQVLYH�

SUDFWLFH� EHIRUH� LW� FDQ� EH� DXWRPDWLFDOO��

GHSOR�HG�XQGHU�WKH�FRJQLWLYH�GHPDQGV�RI�

UHDO�WLPH� VSHHFK�� D� OHYHO� RI� DXWRPDWLFLW��

WKDW� FXUUHQW� FODVVURRP� DFWLYLWLHV� DSSHDU�

insu�cient�to�develop�(M�=�2.89).

The� greatest�di�culties,� contextual�

DSSURSULDWHQHVV� �0�  � ������ DQG� WLPH�

pressure� (M� =� 3.93),� re�ect� de�cits� in�

SUDJPDWLF� DQG� FROORFDWLRQDO� NQRZOHGJH�

��X����VX��������DQG�OLPLWHG�FODVVURRP�

V�QRQ�P� SUDFWLFH� �0�  � ������� 7KHVH�

�ndings�align�with�the�broader�Southeast�

�VLDQ� ()/� FRQWH�W�� ZKHUH� 7KDL� DQG�

0DOD�VLDQ�OHDUQHUV�VLPLODUO��GHPRQVWUDWH�

VWURQJ� UHFHSWLYH� YRFDEXODU�� NQRZOHGJH�

EXW� VWUXJJOH� WR� GHSOR�� OH�LFDO� YDULHW��

DFWLYHO�� LQ� UHDO�WLPH� VSHDNLQJ� WDVNV�

�.LWMDURRQFKDL� �� 6XNPDQ�� ������ 7RQJ�

HW� DO��� ������� 7KHVH� FURVV�FRQWH�WXDO�

parallels�con�rm�that�the�challenges�faced�

by�Vietnamese��rst-year�students�re�ect�a�

EURDGHU�UHJLRQDO�SDWWHUQ��VKDSHG�E��VKDUHG�

SHGDJRJLFDO� WUDGLWLRQV� WKDW� SULRULWL�H�

SDVVLYH�RYHU�DFWLYH�YRFDEXODU��OHDUQLQJ�

)URP� D� XVDJH�EDVHG� SHUVSHFWLYH�

�7RPDVHOOR�� ������� V�QRQ�PV� DUH� EHVW�
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DFTXLUHG� WKURXJK� UHSHDWHG� H�SRVXUH� LQ�

DXWKHQWLF�FRPPXQLFDWLYH�FRQWH�WV�UDWKHU�WKDQ�

isolated� de�nitional� study,� supporting� the�

����RI�VWXGHQWV�ZKR�UHTXHVWHG�H�SODQDWLRQV�

of� semantic� di�erences� and� the� 68%� who�

QHHGHG�FRQFUHWH�XVDJH�H�DPSOHV��,QWHJUDWLQJ�

V�VWHPDWLF�� FRQWH�W�GULYHQ� V�QRQ�P�

LQVWUXFWLRQ� LQWR� 6SHDNLQJ� SURJUDPV�� DV�

DGYRFDWHG� E�� �OEHOLKL� �������� ZRXOG�

GLUHFWO��DGGUHVV� WKH�JDS�EHWZHHQ�DZDUHQHVV�

and� productive� use�con�rmed� in� this� study�

�=D�WVHYD�HW�DO���������6KLQMDH��������

9��&RQFO�VLRQ�DQG�LPSOLFDWLRQV

������RQFO�VLRQ

7KLV� VWXG�� LQYHVWLJDWHG� WKH� XVH�

of� synonyms� among� 100� �rst-year� EFL�

VWXGHQWV�DW� WKH�)DFXOW��RI�(QJOLVK���DQRL�

2SHQ� 8QLYHUVLW��� :KLOH� VWXGHQWV� KROG�

KLJKO��SRVLWLYH�SHUFHSWLRQV�RI�V�QRQ�PV��

UROH�LQ�VSHDNLQJ��0� �������DQG�VWURQJO��

GHVLUH� WR� OHDUQ� PRUH� ������� WKHLU� VHOI�

UHSRUWHG�XVH�UHPDLQV�PRGHUDWH��0� �������

and�di�culty� levels�are�high� (M�=�3.78)�

��SDUWLFXODUO��LQ�FRQWH�WXDO�ZRUG�VHOHFWLRQ�

������ DQG� UHDO�WLPH� UHWULHYDO�XQGHU� WLPH�

pressure�(54%).�These��ndings,�consistent�

ZLWK�UHJLRQDO�()/�UHVHDUFK��.LWMDURRQFKDL�

��6XNPDQ��������7RQJ�HW�DO���������DQG�

VNLOO�DFTXLVLWLRQ�WKHRU����H.H�VHU���������

con�rm�that�synonym�awareness�alone�is�

insu�cient;� systematic,� contextualized�

SUDFWLFH�LV�HVVHQWLDO�WR�EULGJH�WKH�NQRZLQJ�

GRLQJ�JDS�DQG�GHYHORS�SURGXFWLYH�OH�LFDO�

FRPSHWHQFH�LQ�RUDO�FRPPXQLFDWLRQ�

������PSOLFDWLRQV

,QVWUXFWRUV� VKRXOG� V�VWHPDWLFDOO��
LQWHJUDWH�V�QRQ�P�WHDFKLQJ�LQWR�VSHDNLQJ�
FODVVHV� E�� H�SODLQLQJ� FRQWH�WXDO� DQG�
register� di�erences,� providing� authentic�
XVDJH� H�DPSOHV�� DQG� RUJDQL�LQJ�
FRPPXQLFDWLYH�SUDFWLFH�DFWLYLWLHV��VXFK�DV�
ZRUG� VXEVWLWXWLRQ�WDVNV�� ODQJXDJH�JDPHV��
DQG� JURXS� GLVFXVVLRQV�� WKDW� VLPXODWH�

UHDO�WLPH� VSHDNLQJ� SUHVVXUH�� 6WXGHQWV�
DUH� HQFRXUDJHG� WR� XVH� WKHVDXUXVHV� DQG�
YRFDEXODU��DSSV��DQG�WR�UHFRUG�V�QRQ�PV�
ZLWK� WKHLU� XVDJH� FRQWH�WV� IRU� DFWLYH�
UHWULHYDO�SUDFWLFH���W�WKH�LQVWLWXWLRQDO�OHYHO��
WKH� )DFXOW�� RI� (QJOLVK� VKRXOG� FRQVLGHU�
LQFRUSRUDWLQJ� WRSLF�EDVHG� V�QRQ�P�
PDWHULDOV� LQWR� VSHDNLQJ� FXUULFXOD� DQG�
RUJDQL�LQJ� YRFDEXODU�� OHDUQLQJ� VWUDWHJ��
workshops� to� support��rst-year� students’�
SURGXFWLYH�OH�LFDO�GHYHORSPHQW�

������LPLWDWLRQV�DQG�GLUHFWLRQV�IRU�

I�W�UH�UHVHDUFK

7KLV�VWXG��KDV�WKUHH�NH��OLPLWDWLRQV��

)LUVW�� FRQYHQLHQFH� VDPSOLQJ� DW� D� VLQJOH�

XQLYHUVLW�� UHVWULFWV� JHQHUDOL�DELOLW���

6HFRQG�� DOO� TXDQWLWDWLYH� PHDVXUHV��

LQFOXGLQJ� WKH� UHSRUWHG� OHYHO� RI� V�QRQ�P�

XVH��0� ��������DUH�EDVHG�RQ�VWXGHQWV��VHOI�

UHSRUWHG�SHUFHSWLRQV�UDWKHU�WKDQ�REMHFWLYHO��
REVHUYHG�SHUIRUPDQFH��VRFLDO�GHVLUDELOLW��

ELDV� RU� OLPLWHG� PHWDFRJQLWLYH� DFFXUDF��

may� a�ect� these� scores,� warranting�

FDXWLRQ� LQ� WKHLU� LQWHUSUHWDWLRQ�� 7KLUG��

WKH� DEVHQFH� RI� FODVVURRP� REVHUYDWLRQ� RU�
WHDFKHU� LQWHUYLHZV� OLPLWV� LQGHSHQGHQW�

veri�cation� of� the� instructional� �ndings.�

)XWXUH�UHVHDUFK�VKRXOG�H�SDQG�WR�PXOWLSOH�

XQLYHUVLWLHV�� LQFRUSRUDWH� REMHFWLYH�

SHUIRUPDQFH� PHDVXUHV�� VXFK� DV� UHFRUGHG�
VSHHFK� DQDO�VLV� RU� V�QRQ�P� SURGXFWLRQ�

tests,� and� examine� the� e�ectiveness� of�

speci�c� synonym-teaching� interventions�

IRU�9LHWQDPHVH�()/�OHDUQHUV�

�FNQR�OHGJHPHQW��7KLV�VWXG��ZDV�

IXQGHG�E���DQRL�2SHQ�8QLYHUVLW���SURMHFW�

FRGH�0�1�����������

5HIHUHQFHV

�OEHOLKL�� ��� ��� 0�� �������� ,QWHUPHGLDWH�
(QJOLVK� DV� D� IRUHLJQ� ODQJXDJH�
OHDUQHUV�� IRUPXODLF� ODQJXDJH� VSHDNLQJ�
pro�ciency:� Where� does� the� teaching�
of� lexical� chunks� �gure?�Frontiers� in�
Psychology,�13���������
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Nguyễn�Thị�Hồng�Anh�,�Phạm�Thị�Minh�Phương�

Tóm�tắt:�Bài�báo�khảo�sát�thực�trạng�sử�dụng�từ�đồng�nghĩa�trong�việc�phát�triển�vốn�

từ�vựng�phục�vụ�kỹ�năng�nói�của�sinh�viên�năm�thứ�nhất�Khoa�Tiếng�Anh,�Trường�Đại�học�

Mở�Hà�Nội.�Nghiên�cứu�sử�dụng�phương�pháp�hỗn�hợp,�thu�thập�dữ�liệu�từ�100�sinh�viên�qua�

bảng�hỏi�và�câu�hỏi�mở.�Kết�quả�cho�thấy�sinh�viên�có�nhận�thức�rất�tích�cực�về�vai�trò�của�

từ�đồng�nghĩa�(M�=�4,14)�và�mong�muốn�học�thêm�cao�(M�=�4,05),�nhưng�tần�suất�sử�dụng�

được�tự�đánh�giá�chỉ�ở�mức�trung�bình�(M�=�3,28),�với�mức�độ�khó�khăn�cao�(M�=�3,78),�đặc�

biệt�trong�lựa�chọn�từ�phù�hợp�ngữ�cảnh�(67%)�và�áp�lực�thời�gian�giao�tiếp�(54%).�Hoạt�

động�luyện�tập�trên�lớp�còn�hạn�chế�(M�=�2,89).�Nghiên�cứu�đề�xuất�giảng�viên�cần�tích�hợp�

giảng�dạy�từ�đồng�nghĩa�có�hệ�thống,�chú�trọng�giải�thích�ngữ�cảnh,�ví�dụ�cụ�thể�và�tổ�chức�

luyện�tập�phù�hợp.
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