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�EVWUDFW�� This� article� investigates� the� di�culties� that� fourth-year� English-Teaching�
majors�at�Hanoi�Open�University�face�in�designing�listening�comprehension�tests�and�examines�
the�factors�that�cause�them.�Based�on�the�CIPP�evaluation�model,�the�study�focuses�on�three�
main�factors�a�ecting�pre-service�teachers’�listening�test�design�competence:�context,�input,�and�
process.�Using�a�mixed-method�approach,�data�were�collected�from�105�fourth-year�English-
Teaching� majors� and� analyzed� in� detail.� The� �ndings� reveal� that� despite� students’� general�
understanding� of� listening� assessment� principles,� they� still� face� considerable� challenges� in�
selecting� appropriate�materials,� aligning� test� tasks�with� learners’� levels,� targeting� listening�
sub-skills,�and�ensuring� test� validity�and�reliability.�The�results� show� that� limited�access� to�
suitable�materials�and�a�shortage�of�practice�opportunities�make�students�struggle�with�test�
design.�Accordingly,�the�study�proposes�increased�guided�practice,�improved�access�to�listening�
resources,�and�more�systematic�feedback�to�improve�the�listening�test�design�competence�of�the�
fourth-year�English-Teaching�majors�at�Hanoi�Open�University.

.H��RUGV��evaluation�model,�listening�test�design,�fourth-year�English-Teaching�majors

���DQRL�2SHQ�8QLYHUVLW����DQRL��9LHWQDP

,��,QWURG�FWLRQ

/LVWHQLQJ� FRPSUHKHQVLRQ� LV�

ZLGHO�� UHFRJQL�HG� DV� D� FRUH� VNLOO� LQ�

(QJOLVK� ODQJXDJH� WHDFKLQJ�� KRZHYHU��

LWV� DVVHVVPHQW� UHPDLQV� XQGHUH�SORUHG�

FRPSDUHG� WR� RWKHU� ODQJXDJH� VNLOOV��

E�ective�listening�assessment�is�expected�

WR� FDSWXUH� OHDUQHUV�� DELOLW�� WR� LQWHUSUHW�

spoken�language�in�context�and�re�ect�real-

ZRUOG�FRPPXQLFDWLYH�GHPDQGV�UDWKHU�WKDQ�

VXUIDFH�OHYHO� FRPSUHKHQVLRQ� �%L�XQHVK�

HW� DO��� ������� &RQVHTXHQWO��� OLVWHQLQJ�

DVVHVVPHQW�SOD�V�D�FUXFLDO�SHGDJRJLFDO�UROH�

LQ�LQIRUPLQJ�WHDFKLQJ�SUDFWLFHV��FXUULFXOXP�

GHFLVLRQV�� DQG� OHDUQHUV�� GHYHORSPHQW�

�2FNH����:DJQHU��������

)RU�SUH�VHUYLFH�(QJOLVK� WHDFKHUV�� WKH�

DELOLW�� WR� GHVLJQ� OLVWHQLQJ� FRPSUHKHQVLRQ�

WHVWV� FRQVWLWXWHV� DQ� HVVHQWLDO� SURIHVVLRQDO�

FRPSHWHQFH�� ,Q� PDQ�� WHDFKHU� HGXFDWLRQ�

SURJUDPV� LQ� 9LHWQDP�� LQFOXGLQJ� WKRVH�

IRU� IRXUWK��HDU� (QJOLVK�7HDFKLQJ� PDMRUV��

VWXGHQWV� DUH� UHTXLUHG� WR� FRPSOHWH�

FRXUVHZRUN�RQ�ODQJXDJH�DVVHVVPHQW�DQG�WR�

GHVLJQ�FODVVURRP�EDVHG�WHVWV�DV�SDUW�RI�WKHLU�

WUDLQLQJ��7KHVH�WDVNV�DUH�LQWHQGHG�WR�SUHSDUH�

IXWXUH� WHDFKHUV� WR� DVVHVV� OHDUQHUV�� OLVWHQLQJ�

FRPSHWHQFH�LQ�DXWKHQWLF�FODVVURRP�FRQWH�WV�
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�RZHYHU��HYLGHQFH� IURP�WKH��DQRL�
2SHQ�8QLYHUVLW��VXJJHVWV�WKDW�SRVVHVVLQJ�
WKHRUHWLFDO�NQRZOHGJH�RI�DVVHVVPHQW�GRHV�
not�necessarily�translate�into�e�ective�test-
GHVLJQ� SUDFWLFHV�� )RXUWK��HDU� (QJOLVK�
7HDFKLQJ� PDMRUV� IUHTXHQWO�� HQFRXQWHU�
di�culties� in� selecting� appropriate�
OLVWHQLQJ� LQSXW�� DOLJQLQJ� WDVNV� ZLWK�
learners’�pro�ciency� levels,� and�ensuring�
IXQGDPHQWDO�WHVW�TXDOLWLHV�VXFK�DV�YDOLGLW��
DQG�UHOLDELOLW���7KHVH�FKDOOHQJHV�SRLQW�WR�D�
SHUVLVWHQW�JDS�EHWZHHQ�DVVHVVPHQW�WKHRU��
DQG� SUDFWLFDO� DSSOLFDWLRQ�� ZKLFK� PD��
XQGHUPLQH�WKH�TXDOLW��RI�VWXGHQW�GHVLJQHG�
OLVWHQLQJ� WHVWV�� ,Q� UHVSRQVH� WR� WKLV� LVVXH��
WKH�SUHVHQW�VWXG��LQYHVWLJDWHV�WKH�FRPPRQ�
di�culties� fourth-year� English-Teaching�
PDMRUV�DW��DQRL�2SHQ�8QLYHUVLW��IDFH�LQ�
GHVLJQLQJ� OLVWHQLQJ� FRPSUHKHQVLRQ� WHVWV�
DQG� SURSRVHV� SHGDJRJLFDOO�� UHOHYDQW�
UHFRPPHQGDWLRQV� WR� LPSURYH�DVVHVVPHQW�
SUDFWLFH�LQ�WHDFKHU�HGXFDWLRQ�

5HVHDUFK�T�HVWLRQV

7R� DFKLHYH� WKH� REMHFWLYHV� RI� WKH�

VWXG��� D� VXUYH��ZDV� DGPLQLVWHUHG� WR� ����

IRXUWK��HDU� (QJOLVK�7HDFKLQJ� PDMRUV�
DW� �DQRL�2SHQ�8QLYHUVLW�� WR� DQVZHU� WKH�
IROORZLQJ�UHVHDUFK�TXHVWLRQV�

1.� What� common� di�culties� do�
IRXUWK��HDU� (QJOLVK�7HDFKLQJ� PDMRUV�
HQFRXQWHU� ZKHQ� GHVLJQLQJ� OLVWHQLQJ�

FRPSUHKHQVLRQ�WHVWV�

���:KDW�IDFWRUV�DUH�DVVRFLDWHG�ZLWK�

the�di�culties�in�terms�of�context,�input,�
DQG�SURFHVV�

,,���LWHUDW�UH�UHYLH��

�����3UH�LR�V�VW�GLHV

2.1.1.� Studies� on� language� test�
design�principles

3UHYLRXV� UHVHDUFK� KDV� FRQVLVWHQWO��

HPSKDVL�HG�WKDW�ODQJXDJH�WHVW�GHYHORSPHQW�
VKRXOG� EH� JURXQGHG� LQ� FOHDU� SULQFLSOHV��
SDUWLFXODUO�� ZKHQ� XQGHUWDNHQ� E�� VWXGHQW�

WHDFKHUV� ZKR� W�SLFDOO�� KDYH� OLPLWHG�

H�SHULHQFH� LQ� DVVHVVPHQW�� 3DQGH�� �������

DUJXHV�WKDW�WHVW�GHVLJQ�LV�EHWWHU�XQGHUVWRRG�

DV�D�FRQWLQXRXV�DQG�LQWHUFRQQHFWHG�SURFHVV��

PRYLQJ�IURP�SODQQLQJ�DQG�WDVN�FRQVWUXFWLRQ�

WKURXJK� WR� DGPLQLVWUDWLRQ� DQG� HYDOXDWLRQ��

UDWKHU�WKDQ�DV�D�VHULHV�RI�VHSDUDWH�WHFKQLFDO�

VWDJHV�� 7KH� VWXG�� IXUWKHU� SRLQWV� RXW� WKDW�

test�tasks�are�often�not�su�ciently�aligned�

ZLWK�OHDUQLQJ�REMHFWLYHV��ZKLFK�PD��UHVXOW�

LQ�DVVHVVPHQWV�WKDW�IDLO�WR�FDSWXUH�OHDUQHUV��

WUXH�ODQJXDJH�DELOLW��

Comparable� �ndings� are� reported�

E��6LWHSX�HW�DO����������ZKR�REVHUYH�WKDW�

WHVWV� GHVLJQHG� E�� SUH�VHUYLFH� WHDFKHUV�

IUHTXHQWO�� H�KLELW� SUREOHPV� LQ� LWHP�

FRQVWUXFWLRQ�� D� ODFN� RI� DXWKHQWLFLW��� DQG�

OLPLWHG�SUDFWLFDOLW���VXJJHVWLQJ�WKDW�PDQ��

VWXGHQW� WHDFKHUV� VWLOO� VWUXJJOH� WR� DSSO��

DVVHVVPHQW�SULQFLSOHV�LQ�DFWXDO�WHVW�GHVLJQ�

2.1.2.� Studies� on� language�

assessment�literacy�of�pre-service�teachers

,QWHUHVW� LQ� ODQJXDJH� DVVHVVPHQW�

OLWHUDF��KDV�LQFUHDVHG�LQ�UHFHQW��HDUV��EXW�

UHVHDUFK� RQ� SUH�VHUYLFH� WHDFKHUV� UHPDLQV�

OLPLWHG��0RUDHV�HW�DO������������FRPPRQ�

SUREOHP� UHSRUWHG� LQ� WKH� OLWHUDWXUH� LV�

WKDW� PDQ�� VWXGHQW� WHDFKHUV� XQGHUVWDQG�

DVVHVVPHQW� FRQFHSWV� DW� D� EDVLF� OHYHO� EXW�

VWUXJJOH� WR� DSSO�� WKLV� NQRZOHGJH� LQ� UHDO�

FODVVURRP�WDVNV��/DP��������LQGLFDWHV�WKDW�

DOWKRXJK� DVVHVVPHQW� LV� WDXJKW� LQ� WHDFKHU�

HGXFDWLRQ� SURJUDPV�� VWXGHQW� WHDFKHUV�

RIWHQ� IHHO�XQVXUH�ZKHQ� WKH��DUH�UHTXLUHG�

WR�GHVLJQ�WHVWV�RU�PDNH�DVVHVVPHQW�UHODWHG�

GHFLVLRQV�E��WKHPVHOYHV�

7KLV� LVVXH� LV� SDUWO�� UHODWHG� WR� KRZ�

DVVHVVPHQW�LV�KDQGOHG�LQ�WHDFKHU�HGXFDWLRQ�

SURJUDPV�� 2R���ORQ�R�� DQG��VLK� �������

SRLQW� RXW� WKDW� DVVHVVPHQW� LV� RIWHQ� JLYHQ�

OLPLWHG�DWWHQWLRQ�LQ�WKH�FXUULFXOXP��ZKLFK�

PD�� KHOS� H�SODLQ� ZK�� PDQ�� VWXGHQW�

teachers� lack� con�dence� in� this� area.�
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0RUDHV�HW�DO���������DOVR�REVHUYH�WKDW�WKHVH�

di�culties�become�more�noticeable�when�

SUH�VHUYLFH� WHDFKHUV�PRYH� IURP� OHDUQLQJ�

DERXW� DVVHVVPHQW� WR� DFWXDOO�� FRPSOHWLQJ�

SUDFWLFDO�WDVNV�VXFK�DV�FRQVWUXFWLQJ�WHVWV��

2.1.3.� Studies� on� di�culties� in�

�HV��������������H��HV�V

3UHYLRXV� UHVHDUFK� KDV� FRQVLVWHQWO��
reported�di�culties�in�designing�language�
tests�across�di�erent�educational�contexts.�
6WXGLHV�RQ�JHQHUDO�WHVW�FRQVWUXFWLRQ�VKRZ�
WKDW� WHDFKHUV� RIWHQ� VWUXJJOH� WR� GHYHORS�
assessments� that� adequately� re�ect�
LQWHQGHG� ODQJXDJH� VNLOOV� DQG� DVVHVVPHQW�
SULQFLSOHV� �7HZDFKHZ� HW� DO��� ������� ,Q�
WKHLU�OLVWHQLQJ�DVVHVVPHQW�VWXG���1XUKD�DWL�
HW� DO�� ������� IRXQG� WKDW� ()/� WHDFKHUV�
H�SHULHQFHG� FKDOOHQJHV� LQ� VHOHFWLQJ�
DSSURSULDWH� DXGLR� PDWHULDOV�� HQVXULQJ�
YDOLGLW��� DQG� PDQDJLQJ� WLPH� GXULQJ� WHVW�
development.� Similar� di�culties� have�
also� been� identi�ed� among� pre-service�
WHDFKHUV�� 7DJOH� HW� DO�� ������� UHSRUWHG�
WKDW� SUH�VHUYLFH� ()/� WHDFKHUV� WHQGHG�
WR� GHVLJQ� OLVWHQLQJ� LWHPV� WKDW� SULPDULO��
WDUJHWHG� ORZHU�OHYHO� FRPSUHKHQVLRQ�
VNLOOV��D�WHQGHQF��DVVRFLDWHG�ZLWK�OLPLWHG�
DVVHVVPHQW�H�SHULHQFH�DQG�FRJQLWLYH�ORDG�

�OWKRXJK� SUHYLRXV� VWXGLHV� KDYH�
examined� di�culties� in� language� test�
GHVLJQ��PRVW�KDYH�EHHQ�FRQGXFWHG�RXWVLGH�
9LHWQDP� DQG� WHQG� WR� IRFXV�RQ� LQGLYLGXDO�
IDFWRUV�� 7KHUHIRUH�� OLPLWHG� DWWHQWLRQ�
KDV� EHHQ� SDLG� WR� KRZ� FRQWH�WXDO� DQG�
instructional�factors�in�uence�pre-service�
WHDFKHUV��OLVWHQLQJ�WHVW�GHVLJQ��7R�DGGUHVV�
WKLV� JDS�� WKH� SUHVHQW� VWXG�� LQYHVWLJDWHV�
the� perceived� di�culties� of� fourth-year�
(QJOLVK�7HDFKLQJ�PDMRUV� DW� �DQRL� 2SHQ�
8QLYHUVLW��XVLQJ�WKH�&,33�IUDPHZRUN��

������KHRUHWLFDO�EDF��UR�QG

2.2.1.�Listening�comprehension�

/LVWHQLQJ� FRPSUHKHQVLRQ� LV� QR�

ORQJHU� YLHZHG� DV� D� SDVVLYH� SURFHVV� RI�

UHFHLYLQJ� VRXQGV� EXW� DV� DQ� DFWLYH� DQG�
FRPSOH�� FRQVWUXFWLRQ� RI� PHDQLQJ��
9DQGHUJULIW�DQG�*RK��������FRQFHSWXDOL�H�

OLVWHQLQJ� DV� D� VWUDWHJLF� SURFHVV� LQ�ZKLFK�
OHDUQHUV� DFWLYHO�� GHSOR�� FRJQLWLYH�
DQG� PHWDFRJQLWLYH� VWUDWHJLHV�� VXFK� DV�
LQIHUHQFLQJ�� PRQLWRULQJ�� DQG� HYDOXDWLQJ�

XQGHUVWDQGLQJ�LQ�UHDO�WLPH��6LPLODUO���5RVW�
(2011)� de�nes� listening� comprehension�
DV� WKH�DELOLW�� WR� LQWHJUDWH� OLQJXLVWLF�LQSXW�
ZLWK�FRQWH�WXDO�DQG�SUDJPDWLF�NQRZOHGJH�

WR�GHULYH�PHDQLQJ�IURP�VSRNHQ�GLVFRXUVH��

�OWKRXJK� JHQHUDO� SULQFLSOHV� RI�
ODQJXDJH� WHVW� GHVLJQ� DSSO�� WR� DOO� VNLOOV�
�%URZQ� �� �EH�ZLFNUDPD�� ������� WKH�
GHVLJQ� RI� OLVWHQLQJ� WHVWV� LQYROYHV� VNLOO�

speci�c� considerations.� For� instance,� if�
LQSXW�IRU�UHDGLQJ�LV�DYDLODEOH�DQG�OHDUQHUV�
DUH�DOORZHG�WR�SURFHVV�WKH�WH�W�DW�WKHLU�RZQ�

SDFH���OGHUVRQ���������OLVWHQLQJ�UHTXLUHV�
OHDUQHUV�WR�SURFHVV�WUDQVLHQW�VSRNHQ�LQSXW�
LQ� UHDO� WLPH� �%XFN�� ������� ,Q� DGGLWLRQ��
ZULWLQJ�DQG�VSHDNLQJ�DUH�SURGXFWLYH�VNLOOV�

PHDVXUHG� E�� ODQJXDJH� RXWSXW� �:HLJOH��

������/XRPD���������ZKHUHDV� OLVWHQLQJ�
LV� DQ� LQSXW� VNLOO� LQ� ZKLFK� D� SHUVRQ�V�

DELOLW�� WR� XQGHUVWDQG� VSRNHQ� ODQJXDJH�
LV� XVXDOO�� DVVHVVHG� �2FNH�� ��:DJQHU��
�������7KHVH�YDULDWLRQV�QHFHVVLWDWH�WKDW�
WHVW� GHVLJQHUV� IRFXV� RQ� DXGLR� LQSXW��

WDVN� GHVLJQ�� DQG� WHVW� FRQGLWLRQV� ZKHQ�
SURGXFLQJ�OLVWHQLQJ�WHVWV�

2.2.2.� Principles� for� designing�

listening�comprehension�tests

7KH�SUHVHQW�VWXG��DGRSWV�YDOLGLW��DQG�
UHOLDELOLW�� DV� NH�� SULQFLSOHV� LQ� HYDOXDWLQJ�

VWXGHQW�GHVLJQHG� OLVWHQLQJ� WHVWV� �%URZQ���
�EH�ZLFNUDPD���������9DOLGLW��LV�WKH�H�WHQW�
WR�ZKLFK�WHVW�WDVNV�DGHTXDWHO��UHSUHVHQW�WKH�
LQWHQGHG�OLVWHQLQJ�FRQVWUXFW��ZKLOH�UHOLDELOLW��

LV� WKH� FRQVLVWHQF�� RI� WHVW� VFRUHV� DFURVV�

DGPLQLVWUDWLRQV�� ,Q� OLVWHQLQJ� DVVHVVPHQW��
both�are�in�uenced�by�task�design�and�audio�
FKDUDFWHULVWLFV��2FNH����:DJQHU��������
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2.2.3.� Language�Assessment�Literacy�
(LAL)

/DQJXDJH� �VVHVVPHQW� /LWHUDF��
�/�/�� UHIHUV� WR� WHDFKHUV�� NQRZOHGJH� DQG�
VNLOOV� LQ� GHVLJQLQJ�� LPSOHPHQWLQJ�� DQG�
LQWHUSUHWLQJ� ODQJXDJH�DVVHVVPHQWV���DYLHV��
�������,Q�OLVWHQLQJ�DVVHVVPHQW��OLPLWHG�/�/�
may�constrain�teachers’�ability�to�de�ne�and�
PHDVXUH� OLVWHQLQJ� FRQVWUXFWV� FRQVLVWHQWO���
JLYHQ� WKH� FRPSOH�� DQG� OHVV� REVHUYDEOH�
QDWXUH� RI� OLVWHQLQJ� VNLOOV� �%XFN�� �������
/DQJXDJH��VVHVVPHQW�/LWHUDF���/�/��LQ�WHVW�
GHVLJQ� LQYROYHV� NQRZOHGJH� RI� DVVHVVPHQW�
SULQFLSOHV�� VNLOOV� LQ� FRQVWUXFWLQJ� WHVW� WDVNV��
DQG� DZDUHQHVV� RI� DSSURSULDWH� DVVHVVPHQW�
use�in�speci�c�contexts�(Fulcher,�2012).

2.2.4.� The� CIPP� evaluation� model�
as�an�analytical�framework

7KH�&,33�HYDOXDWLRQ�PRGHO��SURSRVHG�
by� Stu�ebeam� (2003),� conceptualizes�
HGXFDWLRQDO� HYDOXDWLRQ� LQ� WHUPV� RI� IRXU�
LQWHUUHODWHG� GLPHQVLRQV�� FRQWH�W�� LQSXW��
SURFHVV��DQG�SURGXFW��5DWKHU�WKDQ�IRFXVLQJ�
VROHO�� RQ� RXWFRPHV�� WKH�PRGHO� KLJKOLJKWV�
WKH� V�VWHPDWLF� H�DPLQDWLRQ�RI� FRQGLWLRQV��
UHVRXUFHV�� DQG� LPSOHPHQWDWLRQ� SURFHVVHV�
WKDW�VKDSH�HGXFDWLRQDO�SUDFWLFHV�

,Q�WKH�SUHVHQW�VWXG���WKH�&,33�PRGHO�
LV� HPSOR�HG� DV� DQ� DQDO�WLFDO� IUDPHZRUN�
to� examine� the� di�culties� pre-service�
(QJOLVK� WHDFKHUV� HQFRXQWHU� LQ� GHVLJQLQJ�
OLVWHQLQJ� FRPSUHKHQVLRQ� WHVWV�� 7KH�
DQDO�VLV�IRFXVHV�RQ�FRQWH�W�UHODWHG�IDFWRUV�
�H�J���FRXUVH�UHTXLUHPHQWV�DQG�LQVWLWXWLRQDO�
H�SHFWDWLRQV��� LQSXW�UHODWHG� IDFWRUV� �H�J���
LQVWUXFWLRQDO� UHVRXUFHV� DQG� PDWHULDOV���
DQG�SURFHVV�UHODWHG�IDFWRUV��H�J���OHDUQLQJ�
DFWLYLWLHV� DQG� IHHGEDFN� SUDFWLFHV���ZKLFK�
FORVHO�� DOLJQ�ZLWK� WKH� UHVHDUFK�TXHVWLRQV�
DQG�WKH�VFRSH�RI�WKH�FROOHFWHG�GDWD�

,,,��5HVHDUFK�PHWKRGV

������HVL�Q�RI�WKH�VW�G�

�� PL�HG�PHWKRG� DSSURDFK� ZDV�
HPSOR�HG� LQ� WKH� VWXG�� WR� LQYHVWLJDWH�
the� di�culties� that� fourth-year� English-

7HDFKLQJ� PDMRUV� IDFH� LQ� GHVLJQLQJ�
OLVWHQLQJ� FRPSUHKHQVLRQ� WHVWV�� 7KLV�
DSSURDFK� IRFXVHG� RQ� H�DPLQLQJ� D� UHDO��
speci�c� group� within� an� educational�
FRQWH�W� WR� V�VWHPDWLFDOO�� DVVHVV�
VWXGHQWV�� SHUFHLYHG� FKDOOHQJHV�� YHULI��
WKH� HYLGHQFH�� DQG� SURSRVH� VROXWLRQV� IRU�
IXUWKHU�LPSURYHPHQW���DWD�ZHUH�FROOHFWHG�
WKURXJK�D�TXHVWLRQQDLUH�FRQWDLQLQJ�FORVHG�
HQGHG�LWHPV�WR�REWDLQ�TXDQWLWDWLYH�GDWD�RQ�
VWXGHQWV��SHUFHSWLRQV�RI�FKDOOHQJHV�UHODWHG�
WR�FRQWH�W��LQSXW��DQG�SURFHVV�IDFWRUV��

����� 3HGD�R�LFDO� VHWWLQ�� DQG�

SDUWLFLSDQWV

7KH� UHVHDUFK� ZDV� FRQGXFWHG� LQ� WKH�
FRXUVH�7HVWLQJ�DQG��VVHVVPHQW�LQ�(QJOLVK�
/DQJXDJH� 7HDFKLQJ�� KHOG� DW� WKH� )DFXOW��
RI� (QJOLVK�� �DQRL� 2SHQ� 8QLYHUVLW��� 7KH�
FRXUVH�UXQV�IRU�RQH�VHPHVWHU�DQG�FRYHUV�LQ�
GHSWK� WKHRUHWLFDO� DQG� SUDFWLFDO� DVSHFWV� RI�
ODQJXDJH�DVVHVVPHQW��6WXGHQWV�OHDUQ�DERXW�
D�IHZ�PDMRU�FULWHULD�XQGHUO�LQJ�D�JRRG�WHVW��
VXFK�DV�UHOLDELOLW���YDOLGLW���DXWKHQWLFLW���DQG�
the�di�erent�approaches�to�language�testing.�
%HVLGHV� SUHVHQWLQJ�JHQHUDO� SULQFLSOHV�� WKH�
FRXUVH� DOVR� FRYHUV� PRGXOHV� RQ� ODQJXDJH�
WHVWLQJ�VNLOOV��LQFOXGLQJ�OLVWHQLQJ��VSHDNLQJ��
UHDGLQJ��DQG�ZULWLQJ��7KH�SDUW�RI�WKH�PRGXOH�
RQ�OLVWHQLQJ�DVVHVVPHQW�IRFXVHV�RQ�WKH�W�SHV�
RI� OLVWHQLQJ�� PLFUR�� DQG� PDFUR�OLVWHQLQJ�
VNLOOV�� DQG� WKH� SUHSDUDWLRQ� RI� OLVWHQLQJ�
DVVHVVPHQW� WDVNV��)RU� OLVWHQLQJ��DV�SDUW� RI�
WKH� UHTXLUHPHQWV�� VWXGHQWV�DUH� UHTXLUHG� WR�
GHVLJQ� FODVVURRP�EDVHG� ODQJXDJH� WHVWV��
LQFOXGLQJ� OLVWHQLQJ� FRPSUHKHQVLRQ� WHVWV�
XVLQJ� FRPPRQ� IRUPDWV� VXFK� DV�PXOWLSOH�
choice�and�gap-�lling.

���� VWXGHQWV� IURP� WKH� )DFXOW��
RI� (QJOLVK� DW� �DQRL� 2SHQ� 8QLYHUVLW��
SDUWLFLSDWHG� LQ� WKLV� VWXG��� 7KH�� LQFOXGHG�
IRXUWK��HDU�(QJOLVK�7HDFKLQJ�PDMRUV�IURP�
class�K29,�who�were�in�their��nal�year�and�
KDG� FRPSOHWHG� DQ� (QJOLVK�WHDFKLQJ� DQG�
DVVHVVPHQW�FRXUVH��7KH��ZHUH�UHTXLUHG�WR�
KDYH�D�IRXQGDWLRQDO�XQGHUVWDQGLQJ�RI�WHVW�
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GHVLJQ�DQG�DVVHVVPHQW�WHFKQLTXHV�DV�SUH�
VHUYLFH�LQVWUXFWRUV��HVSHFLDOO��LQ�OLVWHQLQJ�
FRPSUHKHQVLRQ�� 7KHLU� LQYROYHPHQW� JDYH�
LPSRUWDQW�LQVLJKWV�LQWR�WKH�FKDOOHQJHV�WKH��
IDFH�ZKHQ�FUHDWLQJ�OLVWHQLQJ�DVVHVVPHQWV�

������DWD�FROOHFWLRQ

7KH� TXHVWLRQQDLUH� ZDV� GHVLJQHG�
EDVHG�RQ� WKH�&,33�HYDOXDWLRQ�PRGHO��ZLWK�
D� SULPDU�� IRFXV� RQ� FRQWH�W��� LQSXW��� DQG�
process-related�factors�in�uencing�students’�
DELOLW�� WR� GHVLJQ� OLVWHQLQJ� FRPSUHKHQVLRQ�
WHVWV�� ,Q� DGGLWLRQ�� D� VHSDUDWH� VHFWLRQ� ZDV�
included�to�identify�speci�c�di�culty�areas�
HQFRXQWHUHG� E�� VWXGHQWV� GXULQJ� WKH� WHVW�
GHVLJQ�SURFHVV���QRWKHU�VHFWLRQ�ZDV�DGGHG�
WR�H�SORUH�VWXGHQWV��SHUFHSWLRQV�RI�SRWHQWLDO�
SHGDJRJLFDO� VROXWLRQV� WR� HQKDQFH� WKHLU�
FRPSHWHQFH�LQ�GHVLJQLQJ�OLVWHQLQJ�WHVWV�

������DWD�DQDO�VLV

7KH� GDWD� ZHUH� FROOHFWHG� WKURXJK�
D� TXHVWLRQQDLUH� DGPLQLVWHUHG� WR� IRXUWK�
�HDU�(QJOLVK��7HDFKLQJ�PDMRUV�DW��DQRL�
2SHQ� 8QLYHUVLW��� 7KH� UHVSRQVHV� ZHUH�
DQDO��HG� XVLQJ� GHVFULSWLYH� VWDWLVWLFV��

LQFOXGLQJ�IUHTXHQFLHV�DQG�SHUFHQWDJHV��LQ�
0LFURVRIW�(�FHO��/LNHUW�VFDOH�LWHPV�ZHUH�
VXPPDUL�HG�WR�H�DPLQH�RYHUDOO�WUHQGV�LQ�
VWXGHQWV�� SHUFHSWLRQV� RI� FRQWH�W�� LQSXW��
and� process-related� factors� a�ecting�
OLVWHQLQJ� WHVW� GHVLJQ�� 7KH� TXHVWLRQQDLUH�
LWHPV� ZHUH� JURXSHG� DFFRUGLQJ� WR� WKH�
&,33� IUDPHZRUN� WR� LGHQWLI�� SURPLQHQW�
patterns�and�areas�of�di�culty.�The�results�
ZHUH� WKHQ� SUHVHQWHG� DQG� LQWHUSUHWHG� WR�
LQIRUP� WKH� GLVFXVVLRQ� DQG� SHGDJRJLFDO�
LPSOLFDWLRQV�RI�WKH�VWXG��

,9��5HVHDUFK�UHV�OWV�DQG�GLVF�VVLRQ

�����5HVHDUFK�UHV�OWV

7KH�REMHFWLYH�RI�WKLV�VWXG��LV�WR�H�DPLQH�
WKH�FXUUHQW� VLWXDWLRQ�RI� OLVWHQLQJ� WHVW�GHVLJQ�
FRPSHWHQFH� DPRQJ� IRXUWK��HDU� (QJOLVK�
Teaching�majors;�analyze�the�main�di�culties�
DV�ZHOO�DV� WKH� FRQWH�W�UHODWHG�� LQSXW�UHODWHG��
and� process-related� factors� a�ecting� the�
e�ectiveness� of� listening� test� design;� and�
SURSRVH� VROXWLRQV� DQG� UHFRPPHQGDWLRQV� WR�
improve� the� e�ectiveness� of� listening� test�
GHVLJQ�FRPSHWHQFH�

4.1.1.�Core�di�culties�in�listening�test�design

Figure�1.�Core�di�culties�in�designing�listening�comprehension�tests�among�fourth-year�

English-Teaching�majors�(N�=�105).

�FFRUGLQJ� WR� WKH� VXUYH��� IRXUWK�
�HDU�(QJOLVK�WHDFKLQJ�PDMRUV�HQFRXQWHUHG�
VHYHUDO� IXQGDPHQWDO� FKDOOHQJHV� ZKHQ�
FUHDWLQJ� OLVWHQLQJ� FRPSUHKHQVLRQ�

DVVHVVPHQWV�� 6HOHFWLQJ� DXGLR� WH�WV� WKDW�
DOLJQ� ZLWK� WHVW� REMHFWLYHV� DQG� OHDUQHUV��
pro�ciency�levels�was�reported�as�di�cult�
E�� ������ RI� UHVSRQGHQWV�� 0DLQWDLQLQJ�

WHVW� YDOLGLW�� DQG� UHOLDELOLW�� �������� DQG�
DOLJQLQJ�WDVNV�ZLWK�VWXGHQWV��FRUH�OLVWHQLQJ�
VNLOOV� �������� ZHUH� DOVR� FRPPRQO��
reported�di�culties,�both�of�which�require�

WKH�SUDFWLFDO�XVH�RI�DVVHVVPHQW�H�SHUWLVH��
0RUHRYHU��PRUH�WKDQ�KDOI�RI�WKH�SDUWLFLSDQWV�
�������� H�SUHVVHG� XQFHUWDLQW�� ZKHQ�
designing� task� types� targeting� speci�c�
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listening�sub-skills.�Di�culties�related�to�
de�ning�test�objectives�and�writing�clear�
LQVWUXFWLRQV�ZHUH�UHSRUWHG�OHVV�IUHTXHQWO���
RQO��������RI�SDUWLFLSDQWV�VDLG�WKH��ZHUH�
unsure� how� to�de�ne� the�objectives,�and�
������VDLG�WKH�GLUHFWLRQV�ZHUH�XQFOHDU�

4.1.2.� Context-related� factors�

a�ecting�listening�test�design

7KH� UHVXOWV� VKRZ� WKDW� WKH� OLVWHQLQJ�

FRPSUHKHQVLRQ�WHVW�GHVLJQ�ZDV�FKDOOHQJLQJ�

IRU� IRXUWK��HDU� (QJOLVK�7HDFKLQJ� PDMRUV��

ZLWK�DOPRVW�������RI�UHVSRQGHQWV�DJUHHLQJ�

RU�VWURQJO��DJUHHLQJ�WKDW�WKH�UHTXLUHPHQWV�

H�FHHGHG�WKHLU�FXUUHQW�OHYHO���HVSLWH�WKHVH�

di�culties,� a� majority� of� respondents�
�������� UHSRUWHG� XQGHUVWDQGLQJ� WKH�
REMHFWLYHV� RI� WKH� OLVWHQLQJ� WHVW� GHVLJQ��
1HYHUWKHOHVV��WKLV�FRPSUHKHQVLRQ�ZDV�QRW�
FRQVLVWHQW�DFURVV� SDUWLFXODU� FRPSHWHQFLHV��
�� QRWDEOH� SURSRUWLRQ� �������� YRLFHG�
KHVLWDWLRQ� RU� GLVDJUHHPHQW�� DOWKRXJK�
VRPHZKDW�PRUH�WKDQ�KDOI�RI�WKH�UHVSRQGHQWV�
�������� VDLG� WKH�� FRXOG� GLVWLQJXLVK�
EHWZHHQ�OLVWHQLQJ�IRU�WKH�JLVW�DQG�OLVWHQLQJ�
for�speci�c�information.�In�a�similar�vein,�
RQO�� ������ RI� SDUWLFLSDQWV� H�SUHVVHG�
con�dence�in�applying�fundamental�criteria�
RI� OLVWHQLQJ� WHVW� GHVLJQ�� LQFOXGLQJ�YDOLGLW��
DQG�UHOLDELOLW��

Figure�2.�Distribution�of�students’�responses�to�context-related�factors�in�designing�

listening�comprehension�tests�(N�=�105).

4.1.3.�Input-related�factors�a�ecting�listening�test�design

Figure�3.�Distribution�of�students’�responses�to�input-related�factors�in�designing�listening�

comprehension�tests�(N�=�105).
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The��nding� indicates� that�although�
FHUWDLQ� LQVWUXFWLRQDO� VXSSRUWV� ZHUH�

SURYLGHG�� VWXGHQWV� VWLOO�SHUFHLYHG�VHYHUDO�
OLPLWDWLRQV��:KLOH�WKH�PDMRULW��RI�VWXGHQWV�

��������� DJUHHG� RU� VWURQJO�� DJUHHG� WKDW�
they� perceived� su�cient� instructional�

LQSXW� GHYRWHG� WR� WKH� OLVWHQLQJ� WHVW��PRUH�

WKDQ� ������� UHVSRQGHG� LQ� WKH� RSSRVLWH�

GLUHFWLRQ��6LPLODUO���PRUH�WKDQ�KDOI�RI�WKH�
UHVSRQGHQWV� ���������DJUHHG�RU� VWURQJO��

DJUHHG�WKDW�WKH��ZHUH�SURYLGHG�ZLWK�HQRXJK�

VDPSOH� OLVWHQLQJ� WHVWV���GGLWLRQDOO���RYHU�
WKUHH�TXDUWHUV� RI� WKH� VWXGHQWV� ���������

reported� that� clear� test� speci�cations�
IRU� GHVLJQLQJ� OLVWHQLQJ� FRPSUHKHQVLRQ�

WHVWV� ZHUH� SURYLGHG�� VXJJHVWLQJ� VWURQJ�
LQVWLWXWLRQDO� VXSSRUW� LQ� WKLV� UHJDUG��

�RZHYHU�� DFFHVV� WR� VXLWDEOH� OLVWHQLQJ�

PDWHULDOV� UHPDLQHG�D�QRWLFHDEOH�FRQFHUQ��

DV� PRUH� WKDQ� ���� RI� OHDUQHUV� H�SUHVVHG�
GLVDJUHHPHQW� RU� VWURQJ� GLVDJUHHPHQW�

DERXW�KDYLQJ�DGHTXDWH�DFFHVV�

4.1.4.�Process-related�factors�a�ecting�listening�test�design

Figure�4.�Distribution�of�students’�responses�to�process-related�factors�in�designing�

listening�comprehension�tests�(N�=�105).
The� �nding� reveals� several�

FKDOOHQJHV�UHODWHG�WR�FODVVURRP�SURFHVVHV��

)LJXUH� �� VKRZV� WKDW� D� FRQVLGHUDEOH�

SURSRUWLRQ� ��������� RI� VWXGHQWV�

GLVDJUHHG�RU� VWURQJO��GLVDJUHHG� WKDW�WKH��

had� su�cient� opportunities� to� practice�

GHVLJQLQJ� OLVWHQLQJ� FRPSUHKHQVLRQ� WHVWV�

LQ� FODVV�� VXJJHVWLQJ� OLPLWHG� KDQGV�RQ�

practice.�Similarly,�a�signi�cant�number�of�

UHVSRQGHQWV� ��������� UHSRUWHG� UHFHLYLQJ�

insu�cient� detailed� and� constructive�

IHHGEDFN� RQ� WKHLU� OLVWHQLQJ� WHVW� GHVLJQ�

WDVNV�� �OWKRXJK� D� PDMRULW�� RI� VWXGHQWV�

��������� VWURQJO�� DJUHHG� RU� DJUHHG� WKDW�

WKH� OLVWHQLQJ� WHVW� GHVLJQ� DFWLYLWLHV� ZHUH�

FOHDUO��JXLGHG��VWHS�E��VWHS��E��WKH�OHFWXUHU��

time� pressure� remained� a� signi�cant�
FRQFHUQ��ZLWK�DOPRVW��������RI�VWXGHQWV�
H�SUHVVLQJ� GLVDJUHHPHQW� DQG� XQFHUWDLQW��

DERXW�WKLV�LVVXH

������LVF�VVLRQ

7KH� UHVXOWV� GHPRQVWUDWH� WKDW�
DOWKRXJK� IRXUWK��HDU� (QJOLVK�7HDFKLQJ�
PDMRUV� DW� �DQRL� 2SHQ� 8QLYHUVLW��
KDYH� D� IXQGDPHQWDO� XQGHUVWDQGLQJ� RI�

OLVWHQLQJ�WHVW�GHVLJQ�SULQFLSOHV�� WKH��IDFH�
signi�cant� challenges� when� putting� this�

NQRZOHGJH� LQWR� SUDFWLFH�� &RQWH�WXDO��
LQSXW��� DQG� SURFHVV�UHODWHG� IDFWRUV� DOO�
contribute�to�these�di�culties,�particularly�
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WKH� FRJQLWLYH� GHPDQGV� LQYROYHG� LQ�

WUDQVIHUULQJ� WKHRUHWLFDO� NQRZOHGJH� LQWR�
SUDFWLFH�� ,Q� DGGLWLRQ�� WKH� LQVWUXFWLRQDO�

JXLGHOLQHV�DQG�VDPSOH�PDWHULDOV�SURYLGHG�

appear� insu�cient� to� support� e�ective�

DXGLR�VHOHFWLRQ�DQG�WDVN�FXVWRPL�DWLRQ�WR�

learners’� pro�ciency� levels.� The� lack� of�

SUDFWLFDO�H�SHULHQFH�DQG�IHHGEDFN�IXUWKHU�

KDPSHUV� VWXGHQWV�� DELOLW�� WR� WUDQVODWH�

assessment� knowledge� into� e�ective�

OLVWHQLQJ�WHVW�GHVLJQ�

The��ndings�are�generally�consistent�

ZLWK� SUHYLRXV� VWXGLHV� RQ� WHVW� GHVLJQ� DQG�

ODQJXDJH�DVVHVVPHQW�OLWHUDF���,Q�OLQH�ZLWK�/DP�

�������DQG�0RUDHV�HW�DO����������VWXGHQWV�LQ�

the�current�study�demonstrated�a�signi�cant�

JDS�EHWZHHQ�WKHLU�WKHRUHWLFDO�XQGHUVWDQGLQJ�
RI�DVVHVVPHQW�SULQFLSOHV�DQG�WKHLU�DELOLW��WR�

DSSO��WKHP�LQ�SUDFWLFH��6LPLODUO���7DJOH�HW�DO��

�������DQG�1XUKD�DWL�HW�DO���������UHSRUWHG�

di�culties� in� determining� test� objectives,�

VHOHFWLQJ� DSSURSULDWH� OLVWHQLQJ� PDWHULDOV��
DQG� HQVXULQJ� YDOLGLW�� DQG� UHOLDELOLW��� 7KLV�

VLPLODULW��PD��EH�H�SODLQHG�E��WKH�OLPLWHG�

SUDFWLFDO�WUDLQLQJ�DQG�DVVHVVPHQW�H�SHULHQFH�

LQ� WHDFKHU� HGXFDWLRQ� SURJUDPV�� �RZHYHU��

XQOLNH�HDUOLHU�UHVHDUFK�WKDW�PDLQO��IRFXVHG�RQ�

LQGLYLGXDO�FRPSHWHQFH��WKLV�VWXG��KLJKOLJKWV�
the� in�uence� of� contextual,� input-,� and�

SURFHVV�UHODWHG�IDFWRUV��7KHUHIRUH��WKH�&,33�

IUDPHZRUN�SURYLGHV�D�PRUH�FRPSUHKHQVLYH�

H�SODQDWLRQ�E��LGHQWLI�LQJ�V�VWHPLF�FDXVHV�

UDWKHU�WKDQ�DWWULEXWLQJ�WKH�SUREOHP�VROHO��WR�

OHDUQHU�OLPLWDWLRQV�

Based� on� these� �ndings,� teacher�

HGXFDWLRQ� SURJUDPV� VKRXOG� VWUHQJWKHQ�

SUDFWLFDO� VXSSRUW� WR� LPSURYH� VWXGHQWV��
OLVWHQLQJ� WHVW� GHVLJQ� VNLOOV�� 0RUH�

RSSRUWXQLWLHV� IRU� JXLGHG� SUDFWLFH��

IHHGEDFN�� DQG� UHYLVLRQ� VKRXOG� EH�

LQFRUSRUDWHG� LQWR� WUDLQLQJ� FRXUVHV�� DORQJ�

ZLWK� FOHDUHU� LQVWUXFWLRQ� RQ� OLVWHQLQJ�

VXEVNLOOV� DQG� WHVW� GHVLJQ� SULQFLSOHV�� ,Q�
DGGLWLRQ��HQULFKLQJ�OLVWHQLQJ�WHVW�VDPSOHV��

SURYLGLQJ� DSSURSULDWH� DXGLR� UHVRXUFHV��

and�creating�practice�tasks�that�re�ect�real�

WHDFKLQJ�FRQWH�WV�PD��KHOS�EULGJH�WKH�JDS�

EHWZHHQ�WKHRU��DQG�SUDFWLFH�

9��&RQFO�VLRQ

,Q�VXPPDU���WKLV�VWXG��H�DPLQHV�WKH�
FKDOOHQJHV� IRXUWK��HDU� (QJOLVK�7HDFKLQJ�
PDMRUV� DW� �DQRL� 2SHQ� 8QLYHUVLW�� IDFH�
LQ� GHVLJQLQJ� OLVWHQLQJ� FRPSUHKHQVLRQ�
WHVWV�� WKH� IDFWRUV� WKDW� FRQWULEXWH� WR� WKHVH�
di�culties,� and� possible� pedagogical�
solutions.� The� �ndings� �rst� reveal� a�
signi�cant�discrepancy�between�theoretical�
NQRZOHGJH�DQG�SUDFWLFDO�LPSOHPHQWDWLRQ��
�OWKRXJK�PRVW�VWXGHQWV�UHSRUWHG�JDLQLQJ�D�
IRXQGDWLRQDO�XQGHUVWDQGLQJ�RI�DVVHVVPHQW�
REMHFWLYHV�DQG�SULQFLSOHV��WKH��VWLOO�IRXQG�
LW�FKDOOHQJLQJ�WR�FRQVWUXFW�DQ�DVVHVVPHQW��
The� core� di�culties� included� selecting�
DSSURSULDWH� OLVWHQLQJ� PDWHULDOV�� DOLJQLQJ�
tasks� with� learners’� pro�ciency� levels,�
designing� tasks� focusing� on� speci�c�
OLVWHQLQJ� VXE�VNLOOV�� DQG� HQVXULQJ� WHVW�
YDOLGLW�� DQG� UHOLDELOLW��� 8VLQJ� WKH� &,33�
IUDPHZRUN��WKH�VWXG��DOVR�FRQFOXGHV�WKDW�
ZKLOH� WKH� FRQWH�W� �FXUULFXOXP� JRDOV�� LV�
FOHDU�� WKH� LQSXW� �DFFHVV� WR� GLYHUVH� DXGLR�
UHVRXUFHV�� DQG� SURFHVV� �RSSRUWXQLWLHV�
IRU� SUDFWLFH� DQG� IHHGEDFN�� UHTXLUH�
LPSURYHPHQW�WR�EHWWHU�VXSSRUW�SUH�VHUYLFH�
WHDFKHUV�� ,Q�DGGLWLRQ��GHVSLWH� WKH�LQVLJKWV�
JDLQHG�� WKLV�VWXG��KDV�FHUWDLQ�OLPLWDWLRQV��
)LUVWO��� EHFDXVH� WKH� SULPDU�� UHOLDQFH�
on� questionnaire� data� re�ects� students’�
perceptions,� the� �ndings� lack� a� full�
capture�of�actual�test-design�di�culties�in�
SHUIRUPDQFH�� 7R� DGGUHVV� WKLV� OLPLWDWLRQ��
IXWXUH� VWXGLHV� VKRXOG� HPEUDFH� PL�HG�
PHWKRG� DSSURDFKHV�� VXFK� DV� FRPELQLQJ�
TXHVWLRQQDLUHV�ZLWK�LQWHUYLHZV�RU�DQDO��LQJ�
VWXGHQW�GHVLJQHG� OLVWHQLQJ� WHVWV�� WKHUHE��
DOORZLQJ�UHVHDUFKHUV�WR�FRPSDUH�SHUFHLYHG�
di�culties� with� actual� performance.�
6HFRQGO��� WKH� SDUWLFLSDQWV� ZHUH� OLPLWHG�
WR�IRXUWK��HDU�(QJOLVK�WHDFKLQJ�PDMRUV�DW�
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�DQRL� 2SHQ� 8QLYHUVLW��� ZKLFK� UHVWULFWV�
the�applicability�of�the��ndings�to�all�pre-
VHUYLFH� WHDFKHUV� LQ� 9LHWQDP�� 7KHUHIRUH��
IXWXUH� VWXGLHV� VKRXOG� H�SDQG� WR� D� ODUJHU��
PRUH� GLYHUVH� JURXS� RI� DWWHQGHHV� WR� KHOS�
SURYLGH�PRUH�FRPSUHKHQVLYH�SHUVSHFWLYHV�
RI� SUH�VHUYLFH� WHDFKHUV�� OLVWHQLQJ�
DVVHVVPHQW� FRPSHWHQFH�� )LQDOO��� WKH�
VWXG��GLG�QRW�H�DPLQH�WKH�DFWXDO�VWXGHQW�
GHVLJQHG� OLVWHQLQJ� WHVWV�� DV� LW� IRFXVHG�
solely�on�perceived�di�culties�rather�than�
RQ�DVVHVVPHQW� RXWFRPHV��7KLV� FRQVWUDLQW�
FDQ�EH�DGGUHVVHG�E��HYDOXDWLQJ�WKH�TXDOLW��
RI� VWXGHQW�GHVLJQHG� OLVWHQLQJ� WHVWV��XVLQJ�
FOHDU�� FULWHULRQ�UHIHUHQFHG� UXEULFV�� 7KH�
XVH�RI�FULWHULRQ�UHIHUHQFHG�UXEULFV�DOLJQHG�
ZLWK� YDOLGLW�� DQG� UHOLDELOLW�� SULQFLSOHV�
ZRXOG�SURYLGH�PRUH�FRQFUHWH�HYLGHQFH�RI�
VWXGHQWV��VWUHQJWKV�DQG�ZHDNQHVVHV�LQ�WKH�
GHVLJQ�RI�OLVWHQLQJ�WHVWV�
5HIHUHQFHV

�OGHUVRQ�� -�� &�� �������� �VVHVV���� �H�������
&DPEULGJH�8QLYHUVLW��3UHVV�
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��������EFL� teachers’� perception� and�
practice� of� assessing� listening� skills,�
and�the�challenges�they�face:�Secondary�
schools� in� West� Jimma� in� focus�
�0DVWHU�V�WKHVLV���-LPPD�8QLYHUVLW��
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/DP�� 5�� �������� /DQJXDJH� DVVHVVPHQW�
WUDLQLQJ�LQ��RQJ�.RQJ��,PSOLFDWLRQV�IRU�
ODQJXDJH�DVVHVVPHQW�OLWHUDF���Language�
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Tóm�tắt:�Bài�báo�này�nghiên�cứu�những�khó�khăn�mà�sinh�viên�năm� thứ� tư�chuyên�

ngành�Sư�phạm�tiếng�Anh�Trường�Đại�học�Mở�Hà�Nội�gặp�phải�trong�việc�thiết�kế�bài�kiểm�

tra�nghe�hiểu�và�xem�xét�các�yếu�tố�gây�ra�những�khó�khăn�này.�Dựa�trên�mô�hình�đánh�giá�

CIPP,�nghiên�cứu�tập�trung�vào�3�yếu�tố�chính�ảnh�hưởng�đến�năng�lực�thiết�kế�bài�kiểm�tra�

nghe�hiểu�của�các�giáo�viên�tương�lai:�bối�cảnh,�đầu�vào�và�quy�trình.�Bằng�việc�sử�dụng�

phương�pháp�hỗn�hợp,�dữ�liệu�được�thu�thập�từ�105�sinh�viên�năm�thứ�tư�chuyên�ngành�Sư�

phạm�tiếng�Anh�và�được�phân�tích�chi�tiết.�Kết�quả�cho�thấy,�mặc�dù�sinh�viên�có�hiểu�biết�

chung�về�các�nguyên�tắc�đánh�giá�kỹ�năng�nghe,�họ�vẫn�gặp�phải�những�thách�thức�đáng�kể�

trong�việc�lựa�chọn�tài�liệu�phù�hợp,�điều�chỉnh�các�hoạt�động�kiểm�tra�phù�hợp�với�trình�độ�

của�người�học,�xác�định�các�kỹ�năng�nghe�cụ�thể�và�đảm�bảo�tính�hợp�lệ�và�độ�tin�cậy�của�

bài�kiểm�tra.�Kết�quả�cũng�cho�thấy�việc�hạn�chế�tiếp�cận�với�các�tài�liệu�phù�hợp�và�thiếu�cơ�

hội�thực�hành,�sinh�viên�vẫn�gặp�khó�khăn�trong�việc�thiết�kế�bài�kiểm�tra.�Do�đó,�nghiên�cứu�

đề�xuất�tăng�cường�thực�hành�có�hướng�dẫn,�cải�thiện�khả�năng�tiếp�cận�các�nguồn�tài�liệu�

nghe�và�phản�hồi�có�hệ�thống�hơn�để�nâng�cao�năng�lực�thiết�kế�bài�kiểm�tra�nghe�của�sinh�

viên�năm�thứ�tư�chuyên�ngành�Sư�phạm�tiếng�Anh�tại�Trường�Đại�học�Mở�Hà�Nội.

Từ�khóa:�mô�hình�đánh�giá,�thiết�kế�bài�kiểm�tra�nghe,�sinh�viên�năm�thứ�tư�chuyên�ngành�Sư�

phạm�tiếng�Anh
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