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Abstract: This article investigates the difficulties that fourth-year English-Teaching
majors at Hanoi Open University face in designing listening comprehension tests and examines
the factors that cause them. Based on the CIPP evaluation model, the study focuses on three
main factors affecting pre-service teachers’listening test design competence: context, input, and
process. Using a mixed-method approach, data were collected from 105 fourth-year English-
Teaching majors and analyzed in detail. The findings reveal that despite students’ general
understanding of listening assessment principles, they still face considerable challenges in
selecting appropriate materials, aligning test tasks with learners’ levels, targeting listening
sub-skills, and ensuring test validity and reliability. The results show that limited access to
suitable materials and a shortage of practice opportunities make students struggle with test
design. Accordingly, the study proposes increased guided practice, improved access to listening
resources, and more systematic feedback to improve the listening test design competence of the
fourth-year English-Teaching majors at Hanoi Open University.
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L. Introduction decisions, and learners’ development

(Ockey & Wagner, 2018).

For pre-service English teachers, the
ability to design listening comprehension
tests constitutes an essential professional
competence. In many teacher education

Listening comprehension is
widely recognized as a core skill in
English language teaching; however,
its assessment remains underexplored
compared to other language skills.

Effective listening assessment is expected
to capture learners’ ability to interpret
spoken language in context and reflect real-
world communicative demands rather than
surface-level comprehension (Bizunesh
et al., 2021). Consequently, listening
assessment plays a crucial pedagogical role
in informing teaching practices, curriculum
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programs in Vietnam, including those
for fourth-year English-Teaching majors,
students are required to complete
coursework on language assessment and to
design classroom-based tests as part of their
training. These tasks are intended to prepare
future teachers to assess learners’ listening
competence in authentic classroom contexts.
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However, evidence from the Hanoi
Open University suggests that possessing
theoretical knowledge of assessment does
not necessarily translate into effective test-
design practices. Fourth-year English-
Teaching majors frequently encounter
difficulties in selecting appropriate
listening input, aligning tasks with
learners’ proficiency levels, and ensuring
fundamental test qualities such as validity
and reliability. These challenges point to a
persistent gap between assessment theory
and practical application, which may
undermine the quality of student-designed
listening tests. In response to this issue,
the present study investigates the common
difficulties fourth-year English-Teaching
majors at Hanoi Open University face in
designing listening comprehension tests
and proposes pedagogically relevant
recommendations to improve assessment
practice in teacher education.

Research questions

To achieve the objectives of the
study, a survey was administered to 105
fourth-year  English-Teaching  majors
at Hanoi Open University to answer the
following research questions:

1. What common difficulties do
fourth-year  English-Teaching  majors
encounter when designing listening
comprehension tests?

2. What factors are associated with

the difficulties in terms of context, input,
and process?

II. Literature review

2.1. Previous studies

2.1.1. Studies on language test
design principles

Previous research has consistently
emphasized that language test development
should be grounded in clear principles,
particularly when undertaken by student

teachers who typically have limited
experience in assessment. Pandey (2025)
argues that test design is better understood
as a continuous and interconnected process,
moving from planning and task construction
through to administration and evaluation,
rather than as a series of separate technical
stages. The study further points out that
test tasks are often not sufficiently aligned
with learning objectives, which may result
in assessments that fail to capture learners’
true language ability.

Comparable findings are reported
by Sitepu et al. (2025), who observe that
tests designed by pre-service teachers
frequently exhibit problems in item
construction, a lack of authenticity, and
limited practicality, suggesting that many
student teachers still struggle to apply
assessment principles in actual test design.

2.1.2.  Studies on  language
assessment literacy of pre-service teachers

Interest in language assessment
literacy has increased in recent years, but
research on pre-service teachers remains
limited (Moraes et al., 2024). A common
problem reported in the literature is
that many student teachers understand
assessment concepts at a basic level but
struggle to apply this knowledge in real
classroom tasks. Lam (2015) indicates that
although assessment is taught in teacher
education programs, student teachers
often feel unsure when they are required
to design tests or make assessment-related
decisions by themselves.

This issue is partly related to how
assessment is handled in teacher education
programs. Oo, Alonzo, and Asih (2022)
point out that assessment is often given
limited attention in the curriculum, which
may help explain why many student
teachers lack confidence in this area.



Moraes et al. (2024) also observe that these
difficulties become more noticeable when
pre-service teachers move from learning
about assessment to actually completing
practical tasks such as constructing tests.

2.1.3. Studies on difficulties in
designing language tests

Previous research has consistently
reported difficulties in designing language
tests across different educational contexts.
Studies on general test construction show
that teachers often struggle to develop
assessments that adequately reflect
intended language skills and assessment
principles (Tewachew et al., 2024). In
their listening assessment study, Nurhayati
et al. (2024) found that EFL teachers
experienced challenges in selecting
appropriate audio materials, ensuring
validity, and managing time during test
development. Similar difficulties have
also been identified among pre-service
teachers. Tagle et al. (2024) reported
that pre-service EFL teachers tended
to design listening items that primarily
targeted lower-level comprehension
skills, a tendency associated with limited
assessment experience and cognitive load.

Although previous studies have
examined difficulties in language test
design, most have been conducted outside
Vietnam and tend to focus on individual
factors. Therefore, limited attention
has been paid to how contextual and
instructional factors influence pre-service
teachers’ listening test design. To address
this gap, the present study investigates
the perceived difficulties of fourth-year
English-Teaching majors at Hanoi Open
University using the CIPP framework.

2.2. Theoretical background

2.2.1. Listening comprehension

Listening comprehension is no
longer viewed as a passive process of
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receiving sounds but as an active and
complex construction of meaning.
Vandergrift and Goh (2022) conceptualize
listening as a strategic process in which
learners  actively deploy cognitive
and metacognitive strategies, such as
inferencing, monitoring, and evaluating
understanding in real time. Similarly, Rost
(2011) defines listening comprehension
as the ability to integrate linguistic input
with contextual and pragmatic knowledge
to derive meaning from spoken discourse.

Although general principles of
language test design apply to all skills
(Brown & Abeywickrama, 2010), the
design of listening tests involves skill-
specific considerations. For instance, if
input for reading is available and learners
are allowed to process the text at their own
pace (Alderson, 2000), listening requires
learners to process transient spoken input
in real time (Buck, 2001). In addition,
writing and speaking are productive skills
measured by language output (Weigle,
2002; Luoma, 2004), whereas listening
is an input skill in which a person’s
ability to understand spoken language
is usually assessed (Ockey & Wagner,
2018). These variations necessitate that
test designers focus on audio input,
task design, and test conditions when
producing listening tests.

2.2.2. Principles for designing
listening comprehension tests

The present study adopts validity and
reliability as key principles in evaluating
student-designed listening tests (Brown &
Abeywickrama, 2010). Validity is the extent
to which test tasks adequately represent the
intended listening construct, while reliability
is the consistency of test scores across
administrations. In listening assessment,
both are influenced by task design and audio
characteristics (Ockey & Wagner, 2018).
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2.2.3. Language Assessment Literacy
(LAL)

Language  Assessment  Literacy
(LAL) refers to teachers’ knowledge and
skills in designing, implementing, and
interpreting language assessments (Davies,
2008). In listening assessment, limited LAL
may constrain teachers’ ability to define and
measure listening constructs consistently,
given the complex and less observable
nature of listening skills (Buck, 2001).
Language Assessment Literacy (LAL) in test
design involves knowledge of assessment
principles, skills in constructing test tasks,
and awareness of appropriate assessment
use in specific contexts (Fulcher, 2012).

2.2.4. The CIPP evaluation model
as an analytical framework

The CIPP evaluation model, proposed
by Stufflebeam (2003), conceptualizes
educational evaluation in terms of four
interrelated dimensions: context, input,
process, and product. Rather than focusing
solely on outcomes, the model highlights
the systematic examination of conditions,
resources, and implementation processes
that shape educational practices.

In the present study, the CIPP model
is employed as an analytical framework
to examine the difficulties pre-service
English teachers encounter in designing
listening comprehension tests. The
analysis focuses on context-related factors
(e.g., course requirements and institutional
expectations), input-related factors (e.g.,
instructional resources and materials),
and process-related factors (e.g., learning
activities and feedback practices), which
closely align with the research questions
and the scope of the collected data.

III. Research methods
3.1. Design of the study

A  mixed-method approach was
employed in the study to investigate
the difficulties that fourth-year English-

Teaching majors face in designing
listening comprehension tests. This
approach focused on examining a real,
specific group within an educational
context to  systematically  assess
students’ perceived challenges, verify
the evidence, and propose solutions for
further improvement. Data were collected
through a questionnaire containing closed-
ended items to obtain quantitative data on
students’ perceptions of challenges related
to context, input, and process factors.

3.2. Pedagogical setting and
participants

The research was conducted in the
course Testing and Assessment in English
Language Teaching, held at the Faculty
of English, Hanoi Open University. The
course runs for one semester and covers in-
depth theoretical and practical aspects of
language assessment. Students learn about
a few major criteria underlying a good test,
such as reliability, validity, authenticity, and
the different approaches to language testing.
Besides presenting general principles, the
course also covers modules on language
testing skills, including listening, speaking,
reading, and writing. The part of the module
on listening assessment focuses on the types
of listening, micro- and macro-listening
skills, and the preparation of listening
assessment tasks. For listening, as part of
the requirements, students are required to
design classroom-based language tests,
including listening comprehension tests
using common formats such as multiple-
choice and gap-filling.

105 students from the Faculty
of English at Hanoi Open University
participated in this study. They included
fourth-year English-Teaching majors from
class K29, who were in their final year and
had completed an English-teaching and
assessment course. They were required to
have a foundational understanding of test



design and assessment techniques as pre-
service instructors, especially in listening
comprehension. Their involvement gave
important insights into the challenges they
face when creating listening assessments.

3.3. Data collection

The questionnaire was designed
based on the CIPP evaluation model, with
a primary focus on context-, input-, and
process-related factors influencing students’
ability to design listening comprehension
tests. In addition, a separate section was
included to identify specific difficulty areas
encountered by students during the test
design process. Another section was added
to explore students’ perceptions of potential
pedagogical solutions to enhance their
competence in designing listening tests.

3.4. Data analysis

The data were collected through
a questionnaire administered to fourth-
year English- Teaching majors at Hanoi
Open University. The responses were
analyzed wusing descriptive statistics,
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including frequencies and percentages, in
Microsoft Excel. Likert-scale items were
summarized to examine overall trends in
students’ perceptions of context, input,
and process-related factors affecting
listening test design. The questionnaire
items were grouped according to the
CIPP framework to identify prominent
patterns and areas of difficulty. The results
were then presented and interpreted to
inform the discussion and pedagogical
implications of the study.

IV.Researchresults and discussion
4.1. Research results

The objective of this study is to examine
the current situation of listening test design
competence among fourth-year English-
Teaching majors; analyze the main difficulties
as well as the context-related, input-related,
and process-related factors affecting the
effectiveness of listening test design; and
propose solutions and recommendations to
improve the effectiveness of listening test
design competence.

4.1.1. Core difficulties in listening test design

Selecting suitable fistening text...
Determining test objectives
Designing appropriate task types

Matching tasks with students’ p
Ensuring validity and reliability
Writing clear instructions

Identifying appropriate listening. ..

29 (27.6%)

31 (29.5%)

69 (65.7%)

54 (51.4%)

58 (55.2%)

56 (53.3%)

43 (41%)

Figure 1. Core difficulties in designing listening comprehension tests among fourth-year
English-Teaching majors (N = 105).

According to the survey, fourth-
year English-teaching majors encountered
several fundamental challenges when
creating listening comprehension
assessments. Selecting audio texts that
align with test objectives and learners’
proficiency levels was reported as difficult
by 65.7% of respondents. Maintaining

test validity and reliability (53.3%) and
aligning tasks with students’ core listening
skills  (55.2%) were also commonly
reported difficulties, both of which require
the practical use of assessment expertise.
Moreover, more than halfoftheparticipants
(51.4%) expressed uncertainty when
designing task types targeting specific
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listening sub-skills. Difficulties related to
defining test objectives and writing clear
instructions were reported less frequently;
only 27.6% of participants said they were
unsure how to define the objectives, and
29.5% said the directions were unclear.

4.1.2.  Context-related  factors
affecting listening test design

The results show that the listening
comprehension test design was challenging
for fourth-year English-Teaching majors,
with almost 70.5% of respondents agreeing
or strongly agreeing that the requirements
exceeded their current level. Despite these

difficulties, a majority of respondents
(73.3%) reported understanding the
objectives of the listening test design.
Nevertheless, this comprehension was not
consistent across particular competencies.
A notable proportion (33.4%) voiced
hesitation or disagreement, although
somewhat more than half of the respondents
(55.2%) said they could distinguish
between listening for the gist and listening
for specific information. In a similar vein,
only 50.5% of participants expressed
confidence in applying fundamental criteria
of listening test design, including validity
and reliability.
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Figure 2. Distribution of students’ responses to context-related factors in designing
listening comprehension tests (N = 105).

4.1.3. Input-related factors affecting listening test design
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Figure 3. Distribution of students’responses to input-related factors in designing listening
comprehension tests (N = 105).



The finding indicates that although
certain  instructional supports were
provided, students still perceived several
limitations. While the majority of students
(62.86%) agreed or strongly agreed that
they perceived sufficient instructional
input devoted to the listening test, more
than 24.77% responded in the opposite
direction. Similarly, more than half of the
respondents (69.23%) agreed or strongly
agreed thatthey were provided with enough
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sample listening tests. Additionally, over
three-quarters of the students (76.93%)
reported that clear test specifications
for designing listening comprehension
tests were provided, suggesting strong
institutional support in this regard.
However, access to suitable listening
materials remained a noticeable concern,
as more than 32% of learners expressed
disagreement or strong disagreement
about having adequate access.

4.1.4. Process-related factors affecting listening test design
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Figure 4. Distribution of students’responses to process-related factors in designing

listening comprehension tests (N = 1035).

The finding reveals several
challenges related to classroom processes.
Figure 4 shows that a considerable
proportion  (37.14%)  of  students
disagreed or strongly disagreed that they
had sufficient opportunities to practice
designing listening comprehension tests
in class, suggesting limited hands-on
practice. Similarly, a significant number of
respondents (33.33%) reported receiving
insufficient detailed and constructive
feedback on their listening test design
tasks. Although a majority of students
(71.43%) strongly agreed or agreed that
the listening test design activities were

clearly guided, step by step, by the lecturer,
time pressure remained a significant
concern, with almost 24.76% of students
expressing disagreement and uncertainty
about this issue

4.2. Discussion

The results demonstrate that
although fourth-year English-Teaching
majors at Hanoi Open University
have a fundamental understanding of
listening test design principles, they face
significant challenges when putting this
knowledge into practice. Contextual,
input-, and process-related factors all
contribute to these difficulties, particularly
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the cognitive demands involved in
transferring theoretical knowledge into
practice. In addition, the instructional
guidelines and sample materials provided
appear insufficient to support effective
audio selection and task customization to
learners’ proficiency levels. The lack of
practical experience and feedback further
hampers students’ ability to translate
assessment knowledge into effective
listening test design.

The findings are generally consistent
with previous studies on test design and
languageassessmentliteracy.Inlinewith Lam
(2015) and Moraes et al. (2024), students in
the current study demonstrated a significant
gap between their theoretical understanding
of assessment principles and their ability to
apply them in practice. Similarly, Tagle et al.
(2024) and Nurhayati et al. (2024) reported
difficulties in determining test objectives,
selecting appropriate listening materials,
and ensuring validity and reliability. This
similarity may be explained by the limited
practical training and assessment experience
in teacher education programs. However,
unlike earlier research that mainly focused on
individual competence, this study highlights
the influence of contextual, input-, and
process-related factors. Therefore, the CIPP
framework provides a more comprehensive
explanation by identifying systemic causes
rather than attributing the problem solely to
learner limitations.

Based on these findings, teacher
education programs should strengthen
practical support to improve students’
listening test design skills. More
opportunities for guided practice,
feedback, and revision should be
incorporated into training courses, along
with clearer instruction on listening
subskills and test design principles. In
addition, enriching listening test samples,

providing appropriate audio resources,
and creating practice tasks that reflect real
teaching contexts may help bridge the gap
between theory and practice.

V. Conclusion

In summary, this study examines the
challenges fourth-year English-Teaching
majors at Hanoi Open University face
in designing listening comprehension
tests, the factors that contribute to these
difficulties, and possible pedagogical
solutions. The findings first reveal a
significantdiscrepancy betweentheoretical
knowledge and practical implementation.
Although most students reported gaining a
foundational understanding of assessment
objectives and principles, they still found
it challenging to construct an assessment.
The core difficulties included selecting
appropriate listening materials, aligning
tasks with learners’ proficiency levels,
designing tasks focusing on specific
listening sub-skills, and ensuring test
validity and reliability. Using the CIPP
framework, the study also concludes that
while the context (curriculum goals) is
clear, the input (access to diverse audio
resources) and process (opportunities
for practice and feedback) require
improvement to better support pre-service
teachers. In addition, despite the insights
gained, this study has certain limitations.
Firstly, because the primary reliance
on questionnaire data reflects students’
perceptions, the findings lack a full
capture of actual test-design difficulties in
performance. To address this limitation,
future studies should embrace mixed-
method approaches, such as combining
questionnaires withinterviewsoranalyzing
student-designed listening tests, thereby
allowing researchers to compare perceived
difficulties with actual performance.
Secondly, the participants were limited
to fourth-year English-teaching majors at



Hanoi Open University, which restricts
the applicability of the findings to all pre-
service teachers in Vietnam. Therefore,
future studies should expand to a larger,
more diverse group of attendees to help
provide more comprehensive perspectives
of  pre-service teachers’ listening
assessment competence. Finally, the
study did not examine the actual student-
designed listening tests, as it focused
solely on perceived difficulties rather than
on assessment outcomes. This constraint
can be addressed by evaluating the quality
of student-designed listening tests, using
clear, criterion-referenced rubrics. The
use of criterion-referenced rubrics aligned
with validity and reliability principles
would provide more concrete evidence of
students’ strengths and weaknesses in the
design of listening tests.
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KHO KHAN CUA SINH VIEN NAM THU TU
NGANH SU PHAM TIENG ANH
TAI TRUONG PAI HOC MO HA NOI TRONG QUA TRINH
THIET KE BAI KIEM TRA NGHE HIEU

Lé Phuong Thao', Nguyén Thi Quynh Trang', D6 Thi Trang!, P Quynh Trang'

Tém tit: Bai bdo ndy nghién ciru nhitng khé khdn ma sinh vién nam thie tw chuyén
nganh Sw pham tiéng Anh Truong Pai hoc Mé Ha Néi gdp phdi trong viée thiét ké bai kiém
tra nghe hiéu va xem xét cac yéu té gdy ra nhitng khé khan ndy. Dwa trén mé hinh ddanh gid
CIPP, nghién citu tdp trung vao 3 yéu té chinh anh hwéng dén nang lec thiét ké bai kiém tra
nghe hiéu cia cac gido vién twong lai: boi canh, dau vao va quy trinh. Bdng viéc sir dung
phirong phédp hon hop, dir liéu dwe thu thdp tir 105 sinh vién nam thir tw chuyén nganh Sw
pham tiéng Anh va duwge phan tich chi tiét. Két qua cho thdy, mdc di sinh vién cé hiéu biét
chung vé cac nguyén tdc danh gid kj nang nghe, ho van gdp phai nhitng théach thire ddng ké
trong viéc lua chon tai lieu phu hop, diéu chinh cdc hoat dong kiém tra phu hop voi trinh do
cua nguoi hoc, xac dinh cdc ky nang nghe cu thé va dam bao tinh hop lé va do tin cqy cua
bai kiém tra. Két qua ciing cho thdy viéc han ché tiép cin véi cdc tdi liéu phit hop va thiéu co
héi thiee hanh, sinh vién van gép khé khén trong viéc thiét ké bai kiém tra. Do d6, nghién ciru
dé xudt tang cwong thuc hanh c6 hiedng dan, cdi thién kha ndng tiép cdn cdc nguén tai liéu
nghe va phan héi ¢é hé thong hon dé nang cao ndang lye thiét ké bai kiém tra nghe ciia sinh
vién ndm thir tw chuyén nganh Sw pham tiéng Anh tai Trieong Pai hoc Mé Ha Noi.

Tir khéa: mé hinh danh gid, thiét ké bai kiém tra nghe, sinh vién nam thir t chuyén nganh Sw
pham tiéng Anh

!'Truong Pai hoc Mo Ha No6i, Ha Noi, Viét Nam



