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�EVWUDFW�� This� study� investigates� the� challenges� faced� by� beginner-level� learners� in�
developing�English�listening�skills�at�IELTS�Arena�English�Center.�Employing�a�mixed-methods�
approach� with� 60� participants,� the� research� examined� attitudes,� practice� habits,� learning�
challenges,�and�strategic�behaviors�related�to�listening�skill�development.�The��ndings�reveal�a�
signi�cant�motivational�paradox:�the�majority�of�students�recognized�the�importance�of�listening,�

yet�reported�high�di�culty�and�low�preference�for�the�skill.�Practice�patterns�were�found�to�be�
inadequate�and�irregular.�Five�major�challenges�were�identi�ed:�poor�sound�quality,�unfamiliarity�
with�native�accents,�cognitive�overload�from�word-by-word�processing,�fast�speech,�and�limited�
vocabulary.�This�study�also� identi�ed�notable� strategic�competence�gaps,�with�many� learners�
unsure�how�to�improve�and�rarely�seeking�teacher�guidance.�These��ndings�signi�cantly�advance�
understanding� of� the� multidimensional� nature� of� listening� skill� development� and� provide� an�
empirical�foundation�for�designing�more�e�ective�pedagogical�interventions.

.H��RUGV�� English� listening� skills,� beginner� students,� learning� challenges,� motivational�

paradox,�pedagogical�strategies

���OSKD�6FKRRO��DL�3KRQJ���DL�3KRQJ��9LHWQDP
��3RVW�JUDGXDWHG�6WXGHQW���DQRL�2SHQ�8QLYHUVLW����DQRL��9LHWQDP

,��,QWURG�FWLRQ

/LVWHQLQJ� FRPSUHKHQVLRQ� LV� D�

IXQGDPHQWDO� FRPSRQHQW� RI� VHFRQG�

ODQJXDJH� DFTXLVLWLRQ� �6/��� DQG� D�

cornerstone� of� e�ective� communicative�

FRPSHWHQFH� �9DQGHUJULIW� �� *RK�� �������

:LWKLQ� WKH� 9LHWQDPHVH� HGXFDWLRQDO�

FRQWH�W��OLVWHQLQJ�VNLOOV�SRVH�FRQVLGHUDEOH�

FKDOOHQJHV� IRU� EHJLQQHU�OHYHO� (QJOLVK�

OHDUQHUV�� SULPDULO�� GXH� WR� WKH� UHFHSWLYH�

QDWXUH�RI�OLVWHQLQJ��WKH�WHPSRUDO�FRQVWUDLQWV�

RI� VSRNHQ�GLVFRXUVH��DQG� WKH�LQWHUVHFWLRQ�

RI� FXOWXUDO� DQG� SKRQRORJLFDO� IDFWRUV� WKDW�

LPSHGH�FRPSUHKHQVLRQ��1JX�HQ��������

7KH� SUHVHQW� VWXG�� H�DPLQHV� WKH�
listening� comprehension� di�culties�
HQFRXQWHUHG�E��EHJLQQHU�OHYHO�OHDUQHUV�DW�
,(/76��UHQD�(QJOLVK�&HQWHU�LQ�9LHWQDP��
7KHVH� OHDUQHUV� FRQVLVWHQWO�� GHPRQVWUDWH�
di�culty� in� processing� authentic� spoken�
(QJOLVK�� SDUWLFXODUO�� ZKHQ� FRQIURQWHG�
ZLWK� YDULDWLRQV� LQ� DFFHQW�� VSHHFK� UDWH��
DQG� OH�LFDO� FRPSOH�LW�� ZLWKLQ� IRUPDO�
LQVWUXFWLRQDO� VHWWLQJV�� 6XFK� FKDOOHQJHV�
re�ect� broader� pedagogical� concerns� in�
WKH�(QJOLVK�DV�D�)RUHLJQ�/DQJXDJH��()/��
FRQWH�W��ZKHUH�OLPLWHG�H�SRVXUH�WR�WDUJHW�
language� input� signi�cantly� impacts�
OLVWHQLQJ�GHYHORSPHQW��)LHOG��������
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7KLV� UHVHDUFK� DLPV� WR�� ����

LGHQWLI�� DQG� DQDO��H� WKH� SULPDU��

REVWDFOHV� WR� OLVWHQLQJ� FRPSUHKHQVLRQ�

DPRQJ� EHJLQQHU�OHYHO� 9LHWQDPHVH�

OHDUQHUV�� ���� SURSRVH� HYLGHQFH�EDVHG�

SHGDJRJLFDO� VWUDWHJLHV� WR� HQKDQFH�

OLVWHQLQJ� VNLOO� GHYHORSPHQW� ZLWKLQ� WKLV�

GHPRJUDSKLF�� DQG� ���� FRQWULEXWH� WR� WKH�

broader�discourse�on�e�ective� listening�

LQVWUXFWLRQ� PHWKRGRORJLHV� IRU� ()/�

contexts�in�Southeast�Asia.�The��ndings�

RI� WKLV� VWXG�� DUH�DQWLFLSDWHG� WR�SURYLGH�

DFWLRQDEOH� LQVLJKWV� IRU� HGXFDWRUV�

ZRUNLQJ�ZLWK�VLPLODU�OHDUQHU�SRSXODWLRQV�

ERWK�ZLWKLQ�9LHWQDP�DQG�LQ�FRPSDUDEOH�

()/� HQYLURQPHQWV� LQWHUQDWLRQDOO���

�HVSLWH� WKH� JURZLQJ� ERG�� RI� UHVHDUFK�

on�EFL�listening�instruction,�signi�cant�

gaps� remain� regarding� the� speci�c�

FKDOOHQJHV� IDFLQJ� EHJLQQHU� OHDUQHUV�

LQ� SULYDWH� ODQJXDJH� WUDLQLQJ� FHQWHUV�

LQ� 9LHWQDP�� 3UHYLRXV� VWXGLHV� �H�J���

1JX�HQ����������PL� HW�DO���������KDYH�

documented� listening� di�culties� in�

IRUPDO� VFKRRO� VHWWLQJV�� EXW� UHODWLYHO��

few� have� examined� the� a�ective,�

VWUDWHJLF�� DQG� WHFKQLFDO� GLPHQVLRQV�

RI� OLVWHQLQJ� GHYHORSPHQW� LQ� LQWHQVLYH�

,(/76�SUHSDUDWLRQ�FRQWH�WV��7KH�SUHVHQW�

VWXG�� DGGUHVVHV� WKLV� JDS� E�� SURYLGLQJ�

context-speci�c� empirical� evidence�

WKDW� FDQ� LQIRUP� WDUJHWHG� LQVWUXFWLRQDO�

GHVLJQ�IRU�WKLV�XQGHUUHSUHVHQWHG�OHDUQHU�

SRSXODWLRQ�

,,��7KHRUHWLFDO�EDFNJUR�QG

2.1� De�nitions� and� theoretical�

SHUVSHFWL�HV�RQ�OLVWHQLQ��FRPSUHKHQVLRQ

%HIRUH� UHYLHZLQJ� WKH� UHOHYDQW�

OLWHUDWXUH�� LW� LV� QHFHVVDU�� WR� FODULI�� WKH�

FRQFHSWXDO�GLVWLQFWLRQ�EHWZHHQ��OLVWHQLQJ�

VNLOOV�� DQG� �OLVWHQLQJ� FRPSUHKHQVLRQ���

:KLOH� OLVWHQLQJ� FRPSUHKHQVLRQ� UHIHUV�

speci�cally� to� the� cognitive� process� of�

XQGHUVWDQGLQJ�VSRNHQ�ODQJXDJH��OLVWHQLQJ�

VNLOOV� FRQVWLWXWH� D� EURDGHU� FRQVWUXFW�

HQFRPSDVVLQJ� FRPSUHKHQVLRQ� DORQJVLGH�

strategic,� a�ective,� and� interactive�

GLPHQVLRQV� �9DQGHUJULIW� �� *RK�� �������

7KLV� VWXG�� SULPDULO�� LQYHVWLJDWHV�

OLVWHQLQJ� FRPSUHKHQVLRQ� DV� WKH� FRUH�

FRPSRQHQW� RI� RYHUDOO� OLVWHQLQJ� VNLOO�

GHYHORSPHQW� LQ� EHJLQQHU� ()/� OHDUQHUV��

7KH� FRQFHSWXDOL�DWLRQ� RI� OLVWHQLQJ�

FRPSUHKHQVLRQ�KDV�HYROYHG�FRQVLGHUDEO��

in�the��eld�of�second�language�acquisition,�

with� scholarly� de�nitions� re�ecting� the�

PXOWLIDFHWHG� QDWXUH� RI� WKLV� FRJQLWLYH�

process.� Early� de�nitions,� such� as� those�

SURSRVHG� E�� �RZDWW� DQG� �DNLQ� ��������

FKDUDFWHUL�HG�OLVWHQLQJ�DV�WKH�IXQGDPHQWDO�

DELOLW��WR�GHFRGH�DQG�FRPSUHKHQG�VSRNHQ�

OLQJXLVWLF� LQSXW�� 7KLV� SHUVSHFWLYH�� ZKLOH�

IRXQGDWLRQDO�� KDV� EHHQ� VXEVHTXHQWO��

re�ned� to� encompass� the� complex�

LQWHUSOD�� RI� FRJQLWLYH� DQG�PHWDFRJQLWLYH�

SURFHVVHV� LQYROYHG� LQ� DXGLWRU�� ODQJXDJH�

SURFHVVLQJ�

%URZQ� ������� DGYDQFHG� D�

PRUH� FRPSUHKHQVLYH� IUDPHZRUN��

FRQFHSWXDOL�LQJ� OLVWHQLQJ� DV� D�

SV�FKRPRWRU�SURFHVV�WKDW�LQWHJUDWHV�ERWK�

SHUFHSWXDO� DQG� FRJQLWLYH� PHFKDQLVPV��

This� de�nition� acknowledges� the� dual�

QDWXUH� RI� OLVWHQLQJ� FRPSUHKHQVLRQ��

ZKHUHLQ�ERWWRP�XS�SURFHVVLQJ��SKRQHPH�

UHFRJQLWLRQ�� OH�LFDO� DFFHVV�� LQWHUDFWV�

ZLWK� WRS�GRZQ� SURFHVVLQJ� �VFKHPD�

DFWLYDWLRQ�� FRQWH�WXDO� LQIHUHQFH�� WR�

IDFLOLWDWH� PHDQLQJ� FRQVWUXFWLRQ� �%XFN��

������� &RQWHPSRUDU�� UHVHDUFK� IXUWKHU�

HPSKDVL�HV� WKDW� OLVWHQLQJ� WUDQVFHQGV�

SDVVLYH� UHFHSWLRQ� RI� DXGLWRU�� VWLPXOL�

DQG� FRQVWLWXWHV� DQ� DFWLYH�� FRQVWUXFWLYH�

SURFHVV�WKDW�GHPDQGV�VXVWDLQHG�DWWHQWLRQ��

SUHGLFWLYH� SURFHVVLQJ�� SKRQRORJLFDO�

GHFRGLQJ�� DQG� HQJDJHPHQW� RI� ZRUNLQJ�

PHPRU���9DQGHUJULIW���*RK��������
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7KH� WKHRUHWLFDO� HYROXWLRQ� IURP�

SDVVLYH� WR� DFWLYH� PRGHOV� RI� OLVWHQLQJ�

comprehension� has� signi�cant�

SHGDJRJLFDO� LPSOLFDWLRQV�� �QGHUVRQ�V�

������� FRJQLWLYH� SURFHVVLQJ� PRGHO�

identi�es�three�distinct�phases:�perceptual�

SURFHVVLQJ� �DFRXVWLF� VLJQDO� UHFRJQLWLRQ���

SDUVLQJ��V�QWDFWLF�DQG�VHPDQWLF�DQDO�VLV���

DQG� XWLOL�DWLRQ� �LQWHJUDWLRQ� ZLWK� H�LVWLQJ�

NQRZOHGJH� VWUXFWXUHV��� 7KLV� IUDPHZRUN�

XQGHUVFRUHV� WKH� VWUDWHJLF� QDWXUH� RI�

OLVWHQLQJ� FRPSUHKHQVLRQ�� LQ� ZKLFK�

OHDUQHUV� PXVW� VLPXOWDQHRXVO�� FRRUGLQDWH�

PXOWLSOH� FRJQLWLYH� UHVRXUFHV� WR� DFKLHYH�

VXFFHVVIXO�FRPSUHKHQVLRQ��*RK��������

,Q� WKH� ()/� FRQWH�W�� OLVWHQLQJ�

FRPSUHKHQVLRQ� EHFRPHV� PRUH� FRPSOH��

GXH� WR� WKH� LQWHUSOD�� EHWZHHQ� OLQJXLVWLF�

FRPSHWHQFH� DQG� FXOWXUDO� VFKHPD�� &URVV�

cultural�pragmatic�knowledge�signi�cantly�

in�uences� comprehension� outcomes,� as�

OLVWHQHUV�PXVW�QDYLJDWH�QRW�RQO�� OLQJXLVWLF�

IHDWXUHV� EXW� DOVR� FXOWXUDOO�� HPEHGGHG�

PHDQLQJV� DQG� GLVFRXUVH� FRQYHQWLRQV�

�)ORZHUGHZ� �� 0LOOHU�� ������� 7KLV�

PXOWLGLPHQVLRQDO� SHUVSHFWLYH�RQ� OLVWHQLQJ�

FRPSUHKHQVLRQ� SURYLGHV� WKH� WKHRUHWLFDO�

IRXQGDWLRQ�IRU�XQGHUVWDQGLQJ�WKH�FKDOOHQJHV�

IDFHG� E�� 9LHWQDPHVH� EHJLQQHU� OHDUQHUV�

DQG� LQIRUPV� WKH� GHYHORSPHQW� RI� WDUJHWHG�

SHGDJRJLFDO� LQWHUYHQWLRQV�� )XUWKHUPRUH��

OHDUQHU�PRWLYDWLRQ� SOD�V� D� FULWLFDO� UROH� LQ�

OLVWHQLQJ�GHYHORSPHQW��(FFOHV�HW�DO���������

SURSRVHG� H�SHFWDQF��YDOXH� WKHRU��� ZKLFK�

SRVLWV� WKDW� OHDUQHUV�� PRWLYDWLRQ� LV� VKDSHG�

E�� WKHLU� H�SHFWDWLRQ� RI� VXFFHVV� RQ� D� WDVN�

DQG�WKH�VXEMHFWLYH�YDOXH�WKH��DVVLJQ�WR�LW��,Q�

WKH�FRQWH�W�RI�()/�OLVWHQLQJ��OHDUQHUV�ZKR�

SHUFHLYH�OLVWHQLQJ�DV�ERWK�KLJKO��LPSRUWDQW�

and� highly� di�cult� may� experience�

motivational� con�icts� that� undermine�

VXVWDLQHG� HQJDJHPHQW� DQG� SUDFWLFH�

(Wig�eld�&�Eccles,�2000).�This�theoretical�

IUDPHZRUN� LV� GLUHFWO�� DSSOLFDEOH� WR� WKH�

PRWLYDWLRQDO� SDUDGR�� REVHUYHG� DPRQJ�

EHJLQQHU�OHDUQHUV�LQ�WKH�SUHVHQW�VWXG��

�������SHV�RI�OLVWHQLQ�

5HVHDUFKHUV� FODVVLI�� OLVWHQLQJ� LQWR�

YDULRXV�W�SHV��LQFOXGLQJ�

�� �LVFULPLQDWLYH� /LVWHQLQJ��

Di�erentiating� sounds� without�

XQGHUVWDQGLQJ�PHDQLQJ�

�� &RPSUHKHQVLYH� /LVWHQLQJ��

8QGHUVWDQGLQJ�PHDQLQJ�WKURXJK�OLQJXLVWLF�

DQG�FRQWH�WXDO�FXHV�

�� ,QIRUPDWLRQDO� DQG� &ULWLFDO�

/LVWHQLQJ���EVRUELQJ� IDFWV� RU� HYDOXDWLQJ�

FRQWHQW�FULWLFDOO��

�� �FWLYH�� ,QDFWLYH�� 6HOHFWLYH��

and� Re�ective� Listening:� De�ned� by�

HQJDJHPHQW�OHYHO�

)RU� ODQJXDJH� OHDUQHUV��

FRPSUHKHQVLYH� DQG� DFWLYH� OLVWHQLQJ� DUH�

SDUWLFXODUO�� LPSRUWDQW� IRU� DFTXLULQJ�

vocabulary,�grammar,�and��uency.

������KH�OLVWHQLQ��SURFHVV

�FFRUGLQJ�WR�9DQGHUJULIW���������WKH�

listening�process�comprises��ve�stages:

�� 5HFHLYLQJ�� 3HUFHLYLQJ� VRXQG�

DFFXUDWHO��

�� 8QGHUVWDQGLQJ���HFRGLQJ�PHDQLQJ�

�� (YDOXDWLQJ�� ,QWHUSUHWLQJ� VSHDNHU�

LQWHQW�

�� 5HPHPEHULQJ��5HWDLQLQJ�NH��SRLQWV�

�� 5HVSRQGLQJ�� 5HDFWLQJ� WKURXJK�

VSHHFK�RU�QRQYHUEDO�FXHV�

,QWHUUXSWLRQV�DW�DQ��VWDJH�FDQ�KLQGHU�

FRPSUHKHQVLRQ�� HVSHFLDOO�� IRU� OHDUQHUV�

XQIDPLOLDU�ZLWK�WKH�ODQJXDJH�RU�FRQWH�W�

������RPPRQ�SUREOHPV�LQ�OLVWHQLQ��

FRPSUHKHQVLRQ

��PL�HW�DO���������DQG�%XFN��������

LGHQWLI��VHYHUDO�FKDOOHQJHV�

�� 3RRU�DXGLR�TXDOLW��
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�� )DVW�VSHHFK�RU�XQIDPLOLDU�DFFHQWV�

�� &XOWXUDO� JDSV� DQG� XQNQRZQ�

YRFDEXODU��

�� /DFN�RI�FRQWURO�RYHU�SOD�EDFN�

�� Di�culty� concentrating� or�
LGHQWLI�LQJ�VWUHVVHG�ZRUGV�

7KHVH�LVVXHV�UHVRQDWH�VWURQJO��ZLWK�
EHJLQQHU�OHDUQHUV�DW�,(/76��UHQD�

,,,��5HVHDUFK�PHWKRGRORJ�

�����5HVHDUFK�GHVL�Q

7KLV�VWXG��DGRSWV�D�PL�HG�PHWKRGV�
DSSURDFK��LQWHJUDWLQJ�TXDQWLWDWLYH�VXUYH�V�
ZLWK� TXDOLWDWLYH� LQWHUYLHZV�� 7KLV� GHVLJQ�
o�ers� both� statistical� representation� and�
GHSWK�RI� LQVLJKW� LQWR� OHDUQHUV�� FKDOOHQJHV�
DQG�VWUDWHJLHV�

�����3DUWLFLSDQWV�DQG�VHWWLQ�

7KH� UHVHDUFK� ZDV� FRQGXFWHG� DW�
,(/76� �UHQD� (QJOLVK� &HQWHU� LQ� �DQRL��
ZLWK� ���EHJLQQHU�OHYHO� VWXGHQWV� �DJHV����
�����0RVW�SDUWLFLSDQWV� KDG� SULRU�H�SRVXUH�
WR�(QJOLVK�WKURXJK�KLJK�VFKRRO�EXW�ODFNHG�
VWUXFWXUHG� OLVWHQLQJ� SUDFWLFH�� 7KH� FHQWHU�
HPSOR�V�H�SHULHQFHG�WHDFKHUV�DQG�PRGHUQ�
PHWKRGV��PDNLQJ�LW�D�VXLWDEOH�VLWH�IRU�VWXG��

������DWD�FROOHFWLRQ�LQVWU�PHQWV

�� 4XHVWLRQQDLUHV�� ��� TXHVWLRQV�
examining�students’�attitudes,�di�culties,�
VWUDWHJLHV�� DQG� SUHIHUHQFHV� UHJDUGLQJ�
OLVWHQLQJ�� /LNHUW� VFDOHV� DQG� PXOWLSOH�
FKRLFH�IRUPDWV�HQVXUHG�FODULW��

�� ,QWHUYLHZV�� &RQGXFWHG� ZLWK� ���
VWXGHQWV�� SXUSRVLYHO�� VHOHFWHG� WR� HQVXUH�
YDULDWLRQ� LQ� SUDFWLFH� IUHTXHQF�� �UHJXODU�
YV�� LUUHJXODU� SUDFWLWLRQHUV��� VHOI�UHSRUWHG�
di�culty� levels� (high�vs.�moderate),�and�

JHQGHU��LQ�RUGHU�WR�JDWKHU�ULFK�TXDOLWDWLYH�
LQVLJKWV� LQWR� SHUVRQDO� H�SHULHQFHV� DQG�
OHDUQLQJ�KDELWV�

������DWD�DQDO�VLV

6XUYH�� UHVSRQVHV� ZHUH� DQDO��HG�
XVLQJ� GHVFULSWLYH� VWDWLVWLFV�� ,QWHUYLHZ�
WUDQVFULSWV� ZHUH� FRGHG� WKHPDWLFDOO���
IROORZLQJ� %UDXQ� DQG� &ODUNH�V� �������
PHWKRGRORJ���4XDQWLWDWLYH�DQG�TXDOLWDWLYH�
GDWD�ZHUH�WULDQJXODWHG�WR�UHLQIRUFH�YDOLGLW��

,9��)LQGLQJV�DQG�GLVF�VVLRQ

4.1.�Data�analysis�and��ndings

4.1.1.� Students’� attitudes� toward�
�����V����V�H�����V����V

7KH� DQDO�VLV� RI� VWXGHQWV�� DWWLWXGHV�
WRZDUG� (QJOLVK� OLVWHQLQJ� VNLOOV� UHYHDOV�
VHYHUDO�LPSRUWDQW�SDWWHUQV�UHJDUGLQJ�VNLOO�
preferences,� perceived� di�culty,� and�
LPSRUWDQFH�UHFRJQLWLRQ�

The�data�reveal�a�signi�cant�paradox�
LQ� VWXGHQWV�� DWWLWXGHV� WRZDUG� OLVWHQLQJ�
VNLOOV�� :KLOH� VSHDNLQJ� HPHUJHV� DV� WKH�
PRVW�SUHIHUUHG�VNLOO��������OLVWHQLQJ�UDQNV�
VHFRQG�ZLWK�����SUHIHUHQFH���RZHYHU��WKH�
perceived�di�culty�data�shows�that�68.3%�
of�students��nd�listening�either�“di�cult”�
(50%)� or� “very� di�cult”� (18.3%),� with�
RQO�����FRQVLGHULQJ�LW��HDV���

Despite� this� perceived� di�culty,� an�
RYHUZKHOPLQJ� PDMRULW�� ������ FRQVLGHUV�
OLVWHQLQJ� �YHU�� LPSRUWDQW��� ZLWK� DQ�
DGGLWLRQDO�����UDWLQJ�LW��LPSRUWDQW���7KLV�
FUHDWHV� D� PRWLYDWLRQDO� SDUDGR��� VWXGHQWV�
DFNQRZOHGJH�WKH�FULWLFDO�YDOXH�RI�OLVWHQLQJ�
skills� while� simultaneously� �nding� them�
FKDOOHQJLQJ�DQG�VKRZLQJ�D�UHODWLYHO��ORZHU�
SUHIHUHQFH�IRU�WKHP�FRPSDUHG�WR�VSHDNLQJ�

4.1.2.�Students’�practice�patterns�and�listening�habits

Table�1.�Students’�practicing�level�in�listening�to�English

Frequency 1�PEHU�RI�VW�GHQWV 3HUFHQWDJH

1HYHU � ��
6RPHWLPHV �� ���
8VXDOO� �� ���
�OZD�V � ��

Source:�Survey�data�from�IELTS�Arena�English�Center�(N=60)
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7KH�SUDFWLFH�IUHTXHQF��GDWD�LQGLFDWH�

FRQFHUQLQJ�SDWWHUQV� LQ�VWXGHQWV�� OLVWHQLQJ�

KDELWV��7KH�PDMRULW�� RI� VWXGHQWV� ��������

SUDFWLFH�OLVWHQLQJ�RQO���VRPHWLPHV���ZKLOH�

���� SUDFWLFH� �XVXDOO���� DQG� ����� QHYHU�

SUDFWLFH� RXWVLGH� RI� IRUPDO� LQVWUXFWLRQ��

1RWDEO��� QR� VWXGHQWV� UHSRUWHG� SUDFWLFLQJ�

�DOZD�V���VXJJHVWLQJ�D�ODFN�RI�FRQVLVWHQW�

GDLO��HQJDJHPHQW�ZLWK�OLVWHQLQJ�DFWLYLWLHV�

�PRQJ� VWXGHQWV� ZKR� GR� SUDFWLFH�

OLVWHQLQJ��WLPH�LQYHVWPHQW�UHPDLQV�OLPLWHG��

7KH�ODUJHVW�JURXS�������GHGLFDWHV�RQO�����

PLQXWHV�GDLO���ZKLOH�����SUDFWLFH�IRU�MXVW�

��� PLQXWHV�� 2QO�� ���� LQYHVW� RQH� KRXU�

daily� in� listening� practice.� Signi�cantly,�

����UHSRUWHG��XQVWDEOH��SUDFWLFH�SDWWHUQV�

GHSHQGHQW� RQ� PRRG�� LQGLFDWLQJ� WKDW�

emotional� factors� signi�cantly� in�uence�

SUDFWLFH�FRQVLVWHQF��

Figure�1.�The�time�students�spend�on�

practicing�listening�to�English�a�day

Source:�Survey�data�from�IELTS�Arena�English�
Center�(N=60)

4.1.3.�Primary�challenges�in�listening�comprehension

Table�2.�Di�culties�of�students�when�listening�in�class

Di�culties 1�PEHU 3HUFHQWDJH

,�GR�QRW�IDPLOLDU�WR�OLVWHQ�WR�WKH�QDWLYH�YRLFH �� ���
,�DP�IHG�XS�ZLWK�OLVWHQLQJ�OHVVRQV � ���
The�lessons�are�di�cult�for�me � ���
7KH�VRXQG�TXDOLW��IURP�UDGLR�LV�QRW�JRRG�VR�,�FDQQRW�FRQFHQWUDWH �� ���
Other�di�culties �� ���

Source:�Survey�data�from�IELTS�Arena�English�Center�(N=60)

The� analysis� reveals� �ve�

primary� challenges� a�ecting� listening�

FRPSUHKHQVLRQ�� 7HFKQLFDO� LVVXHV�

represent� the� most� signi�cant� barrier,�

ZLWK�������RI�VWXGHQWV�FLWLQJ�SRRU�VRXQG�

TXDOLW�� IURP� UDGLR� DQG� DXGLR� HTXLSPHQW�

DV�D�PDMRU�KLQGUDQFH�WR�FRQFHQWUDWLRQ�DQG�

FRPSUHKHQVLRQ�

�FFHQW� IDPLOLDULW�� HPHUJHV� DV�

the� second� most� signi�cant� challenge�

������� ZLWK� VWXGHQWV� UHSRUWLQJ�

di�culty� understanding� native-speaker�

pronunciation� patterns� that� di�er� from�

WKHLU� WHDFKHUV�� RU� SHHUV�� VSHHFK�� 7KLV�

�nding� highlights� the� limited� exposure�

WR�DXWKHQWLF�(QJOLVK�YDULHWLHV�LQ�VWXGHQWV��

SULRU�OHDUQLQJ�H�SHULHQFHV�

&RPSOH�� OLVWHQLQJ� EHKDYLRUV� ZHUH�

also� identi�ed� through� additional� survey�

TXHVWLRQV��UHYHDOLQJ�WKDW�����RI�VWXGHQWV�

DWWHPSW�WR��FDWFK�HYHU��ZRUG��UDWKHU�WKDQ�

IRFXVLQJ� RQ� RYHUDOO� PHDQLQJ�� OHDGLQJ� WR�

FRJQLWLYH� RYHUORDG� DQG� FRPSUHKHQVLRQ�

EUHDNGRZQ�
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4.1.4.�Students’�expectations�and�desires�for�improving�their�listening�skills

Figure�2.�Students’�interest�in�extra�listening�activities

Source:�Survey�data�from�IELTS�Arena�English�Center

As�shown�in�the�bar��gure�above,�the�

PDMRULW��RI�WKH�SXSLOV�HQMR�HG�OLVWHQLQJ�WR�

WKH� GLDORJXHV�� /LVWHQLQJ� WR� GLDORJXHV� LV�

WKH�IDYRULWH�DFWLYLW��RI�����RI�SXSLOV�

2QO�� ��� RI� WKHP� DUH� XQLQWHUHVWHG�

LQ� WKLV� NLQG�� ,Q� FRQWUDVW� WR� GLVFXVVLRQV��

WKH� PDMRULW�� RI� VWXGHQWV� ������ ZHUH�

ERUHG�ZKLOH� OLVWHQLQJ� WR� QHZV�� VSHHFKHV��

RU� OHFWXUHV���V� D� UHVXOW�� ��� RI� WKHP� DUH�

LQWHUHVWHG� LQ� WKLV� W�SH� RI� PRQRORJXH��

)XUWKHUPRUH�� OLVWHQLQJ� WR� PXVLF� ORRNV�

HQJDJLQJ���RZHYHU��LW�LV�VXUSULVLQJ�WKDW�MXVW�

����RI�OHDUQHUV�HQMR��WKHP��)XUWKHUPRUH��

one-third� (34%)� are� dissatis�ed�with� the�

WXQHV�� :DWFKLQJ� PRYLHV� RU� OLVWHQLQJ� WR�

VWRULHV�LV�DFFHSWDEOH�EHFDXVH�����FRQVLGHU�

WKHVH�WKHLU�IDYRULWH�KREELHV��DQG�����VD��

WKH��DUH�WKHLU�IDYRULWH��)XUWKHUPRUH������

RI� WKHP� FRQVLGHU� WKHVH� DFWLRQV� XVXDO�� ,Q�

FRQFOXVLRQ��PRVW�VWXGHQWV�HQMR��OLVWHQLQJ�

WR�GLDORJXHV��FKDWV��DQG�FRQYHUVDWLRQV�

7KH�GDWD�LOOXVWUDWH�WKDW�WKH�PDMRULW��

RI� VWXGHQWV� ������ LQ� OLVWHQLQJ� FODVVHV�

DUH� WDXJKW�QHZ�YRFDEXODU�� UHODWHG� WR� WKH�

OLVWHQLQJ�WH�WV��DQG�WKH��IUHTXHQWO��JXHVV�

WKH� FRQWHQWV� RI� WKH� OLVWHQLQJ� WH�W� EDVHG�

RQ�WKH�H�HUFLVHV�SURYLGHG�E��WKH�WHDFKHU��

�RZHYHU������RI� WKHP� MXVW�DFTXLUH�QHZ�

ZRUGV�� ZKLOH� WKH� UHPDLQLQJ� ����SUHGLFW�

WKH� VXEVWDQFH� EHIRUH� EHJLQQLQJ� WR� OLVWHQ��

2QO�� ��� RI� SXSLOV� GR� QRW� DFFRPSOLVK�

DQ�WKLQJ��)LQDOO���VWXGHQWV�VKRXOG�SUHSDUH�

WKLQJV�UHODWHG�WR�WKH�ERRN�EHIRUH�OLVWHQLQJ��

�FFRUGLQJ�WR�WKH�WDEOH��WKH�PDMRULW��
RI�OHDUQHUV�������XQGHUVWDQG�KRZ�WR�WDNH�
QRWHV�ZKLOH� OLVWHQLQJ�� ,W� LV� D�FRQVWUXFWLYH�
SUDFWLFH�WKDW�JUHDWO��KHOSV�VWXGHQWV�GHYHORS�
WKHLU� OLVWHQLQJ� VNLOOV� LQ� ERWK� (QJOLVK�
FODVV� DQG� UHDO�OLIH� VHWWLQJV�� ����RI� WKHP�
IUHTXHQWO�� DWWHPSW� WR� DQVZHU� TXHVWLRQV�
ZKLOH� WKH�� DUH� OLVWHQLQJ�� 7KH� UHPDLQLQJ�
����RI�WKHP�DUH�PHUHO�� OLVWHQLQJ��7KHVH�
�ndings�represent�the�approach�of�teaching�
DQG�OHDUQLQJ�WKH�OLVWHQLQJ�VNLOO�

�FFRUGLQJ� WR� WKH� GDWD��PRVW� VWXGHQWV�
DJUHH�WR�QRWH�ERWK�PLVWDNHV�DQG�ZRUGV�WKH��
FDQQRW� KHDU� ������� 7KHUH� LV� VWLOO� D� VPDOO�
SHUFHQWDJH�������RI�VWXGHQWV�ZKR�GR�QRWKLQJ�
DIWHU�OLVWHQLQJ�DQG�MXVW�OHDYH�WKH�URRP��ZKLFK�
cannot�bring�any�e�cient�knowledge�at�all.�
7KH�UHVW�MXVW�FKRRVH�WR�GR�RQH�RI�WKH�WKLQJV�
WKDW�WKH��WKLQN�WKH��QHHG������IRU�ZRUGV�DQG�
���� IRU� PLVWDNHV��� ZLWKRXW� UHDOL�LQJ� WKH��
need�both�things�for�this�to�become�e�ective�
OHDUQLQJ�RU�WHVWLQJ�VHVVLRQV�
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Figure�3.�What�students�think�they�should�do�to�improve�their�listening

Source:�Survey�data�from�IELTS�Arena�English�Center

As� the��gure� shows,�most�students�

DUH�XQVXUH�ZKDW�WKH��QHHG�WR�GR�WR�LPSURYH�

WKHLU� OLVWHQLQJ�� ,I� WKH�� MXVW� PDNH� RQH� RI�

the� �rst� 3� choices,� they� cannot� improve�

quickly.�More�speci�cally,�only�40%�try�to�

JHW�D�WHDFKHU�V�KHOS������MXVW�WU��WR�OLVWHQ�

WR�UHFRUGLQJV�HYHU��GD���DQG�����EHOLHYH�

WKDW�GRLQJ�H�HUFLVHV�DORQH�ZLOO�KHOS�WKHP�

JHW�EHWWHU������RI�WKRVH�ZKR�FKRVH�WKH�ODVW�

RSWLRQ� PD�� HYHQ� IHHO� FRQIXVHG� DQG� QRW�

NQRZ�H�DFWO��ZKDW�WR�GR�

4.2.�Discussion�of��ndings

4.2.1.�The�motivational� paradox� in�

��V�H������������HV

7KH� UHVHDUFK� UHYHDOV� D� FRPSHOOLQJ�

SDUDGR�� ZKHUH� KLJK� LPSRUWDQFH�

UHFRJQLWLRQ�������FRH�LVWV�ZLWK�UHODWLYHO��

ORZ� VNLOO� SUHIHUHQFH� ������ DQG� KLJK�

perceived�di�culty�(68.3%).�This��nding�

has� signi�cant� pedagogical� implications,�

VXJJHVWLQJ� WKDW� ZKLOH� VWXGHQWV�

LQWHOOHFWXDOO��XQGHUVWDQG�OLVWHQLQJ�V�YDOXH��

a�ective�factors�and�perceived�challenges�

PD��OLPLW�WKHLU�HQJDJHPHQW�

7KLV� SDUDGR�� FDQ� EH� LQWHUSUHWHG�

WKURXJK� WKH� OHQV� RI� H�SHFWDQF��YDOXH�

WKHRU��� LQ� ZKLFK� VWXGHQWV�� PRWLYDWLRQ�

GHSHQGV� RQ� ERWK� WKHLU� H�SHFWDWLRQV� RI�

VXFFHVV� DQG� WKH� YDOXH� WKH�� SODFH� RQ�

WKH� WDVN�� 7KH� KLJK� LPSRUWDQFH� UDWLQJV�

LQGLFDWH� VWURQJ� WDVN� YDOXH�� EXW� WKH�

di�culty� perceptions� may� negatively�

LPSDFW� VXFFHVV� H�SHFWDWLRQV�� FUHDWLQJ�

motivational�con�icts.

4.2.2.� Practice� inadequacy� and�

strategic�gaps

The��nding�that�only�30%�of�students�

SUDFWLFH� UHJXODUO��� ZLWK� ���� LQYHVWLQJ�

minimal� time� (≤30� minutes),� reveals� a�

signi�cant�gap�between�the�recognition�of�

LPSRUWDQFH� DQG� EHKDYLRUDO� FRPPLWPHQW��

7KH� PRRG�GHSHQGHQW� SUDFWLFH� SDWWHUQV�

������ VXJJHVW� WKDW� OLVWHQLQJ�HQJDJHPHQW�

is�largely�a�ective�rather�than�systematic,�

potentially� limiting� the� e�ectiveness� of�

VNLOO�GHYHORSPHQW�

7KH� VWUDWHJLF� DQDO�VLV� UHYHDOV�

SDUWLFXODU� FRQFHUQV� UHJDUGLQJ�

PHWDFRJQLWLYH�DZDUHQHVV��:KLOH�VWXGHQWV�

GHPRQVWUDWH� UHDVRQDEOH� VWUDWHJ�� XVH�

GXULQJ� VWUXFWXUHG� DFWLYLWLHV� �����

HPSOR�� SUH�OLVWHQLQJ� VWUDWHJLHV�� ����

take� notes),� the� �nding� that� only� 40%�

VHHN� WHDFKHU� JXLGDQFH� DQG� ���� UHPDLQ�

XQFHUWDLQ�DERXW�LPSURYHPHQW�DSSURDFKHV�

LQGLFDWHV� LQDGHTXDWH� VWUDWHJLF� SODQQLQJ�

FDSDELOLWLHV�
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4.2.3.� Processing� challenges� and�

�R������H�R�H��R��

7KH� KLJK� LQFLGHQFH� RI� ZRUG�E��

ZRUG�SURFHVVLQJ�DWWHPSWV�������VXSSRUWV�

WKHRUHWLFDO� IUDPHZRUNV� VXJJHVWLQJ� WKDW�

EHJLQQHU� OLVWHQHUV� VWUXJJOH� ZLWK� WRS�

GRZQ�SURFHVVLQJ�VWUDWHJLHV��7KLV�ERWWRP�

XS� RULHQWDWLRQ�� FRPELQHG� ZLWK� WHFKQLFDO�

EDUULHUV� ������� FLWH� VRXQG� TXDOLW��

LVVXHV�� DQG� DFFHQW� XQIDPLOLDULW�� �������

creates� multiple� obstacles� to� e�ective�

FRPSUHKHQVLRQ�

7KH� SUHIHUHQFH� IRU� GLDORJXHV� RYHU�

PRQRORJXHV� ������� YV�� ������ VXJJHVWV�

WKDW�LQWHUDFWLYH�FRQWHQW�SURYLGHV�FRQWH�WXDO�

VXSSRUW� WKDW� KHOSV� RYHUFRPH� SURFHVVLQJ�

OLPLWDWLRQV�� LQGLFDWLQJ� WKH� LPSRUWDQFH� RI�

FRQWHQW� VHOHFWLRQ� LQ� EHJLQQHU� OLVWHQLQJ�

LQVWUXFWLRQ�

4.2.4.� Implications� for� listening� to�

pedagogy

These� �ndings� carry� several�

LPSRUWDQW�SHGDJRJLFDO�LPSOLFDWLRQV�

6WUDWHJLF� ,QVWUXFWLRQ� 1HHGV�� 7KH�

KLJK� UDWH� RI� FRJQLWLYH� RYHUORDG� DQG�

XQFHUWDLQW��DERXW�LPSURYHPHQW�VWUDWHJLHV�

LQGLFDWHV�D�QHHG�IRU�H�SOLFLW�PHWDFRJQLWLYH�

VWUDWHJ��LQVWUXFWLRQ�

7HFKQLFDO� ,QIUDVWUXFWXUH�� 6RXQG�

quality� issues� a�ecting� one-third� of�

VWXGHQWV�FRQVWLWXWH�D� IXQGDPHQWDO�EDUULHU�

UHTXLULQJ�LQVWLWXWLRQDO�DWWHQWLRQ�

6�VWHPDWLF� 3UDFWLFH� �HYHORSPHQW��

7KH� LUUHJXODU� SUDFWLFH� SDWWHUQV� VXJJHVW� D�

QHHG�IRU�VWUXFWXUHG�SUDFWLFH�VFKHGXOHV�DQG�

VHOI�UHJXODWLRQ�WUDLQLQJ�

0RWLYDWLRQ� 0DLQWHQDQFH�� *LYHQ�

the� importance-di�culty� paradox,�

LQVWUXFWLRQDO� DSSURDFKHV� VKRXOG� OHYHUDJH�

VWXGHQWV�� UHFRJQLWLRQ� RI� OLVWHQLQJ� YDOXH�

while� providing� sca�olded� support� to�

PDLQWDLQ�PRWLYDWLRQ�GHVSLWH�FKDOOHQJHV�

Content� Di�erentiation:� The� clear�

SUHIHUHQFH�SDWWHUQV� VXJJHVW� WKDW� OLVWHQLQJ�

FXUULFXOD�VKRXOG�SURJUHVV�IURP�LQWHUDFWLYH�

GLDORJXHV� WRZDUG� PRUH� FKDOOHQJLQJ�

PRQRORJXH� IRUPDWV� DV� VWXGHQWV� GHYHORS�

con�dence�and�skills.

�����6�QWKHVLV�

7KH� FRPSUHKHQVLYH� DQDO�VLV� RI�
��� EHJLQQHU� (QJOLVK� OHDUQHUV� DW� ,(/76�
�UHQD�(QJOLVK�&HQWHU� UHYHDOV� D�FRPSOH��
ODQGVFDSH� RI� DWWLWXGHV�� FKDOOHQJHV�� DQG�
EHKDYLRUV� UHJDUGLQJ� OLVWHQLQJ� VNLOO�
development.�Key��ndings�include:

�� �� PRWLYDWLRQDO� SDUDGR�� ZKHUH�
KLJK� LPSRUWDQFH� UHFRJQLWLRQ� ������
FRQWUDVWV�ZLWK�PRGHUDWH�SUHIHUHQFH�������
and�high�di�culty�perception�(68.3%);

�� ,QDGHTXDWH�SUDFWLFH�SDWWHUQV��ZLWK�
RQO�� ���� SUDFWLFLQJ� UHJXODUO�� DQG� ����
LQYHVWLQJ�PLQLPDO�GDLO��WLPH�

�� Signi�cant� technical� and�
FRJQLWLYH�EDUULHUV��LQFOXGLQJ�VRXQG�TXDOLW��
LVVXHV���������DQG�ZRUG�OHYHO�SURFHVVLQJ�
di�culties�(45%);

�� 6WUDWHJLF� JDSV� HYLGHQFHG� E��
OLPLWHG� JXLGDQFH�VHHNLQJ� ������ DQG�
KLJK� XQFHUWDLQW�� DERXW� LPSURYHPHQW�
DSSURDFKHV�������

�� &OHDU�FRQWHQW�SUHIHUHQFHV�IDYRULQJ�
LQWHUDFWLYH� PDWHULDOV� RYHU� PRQRORJXH�
IRUPDWV�

These� �ndings� contribute� to�
XQGHUVWDQGLQJ� WKH� PXOWLIDFHWHG� QDWXUH�
RI� OLVWHQLQJ� VNLOO� GHYHORSPHQW� DPRQJ�
EHJLQQHU� OHDUQHUV� DQG� SURYLGH� HPSLULFDO�
VXSSRUW� IRU� WKH� GHYHORSPHQW� RI� PRUH�
WDUJHWHG� SHGDJRJLFDO� LQWHUYHQWLRQV�
addressing� both� cognitive� and� a�ective�
GLPHQVLRQV�RI�OLVWHQLQJ�FRPSUHKHQVLRQ�

9��&RQFO�VLRQ

7KLV� UHVHDUFK� FRQWULEXWHV� WR� WKH�

JURZLQJ� XQGHUVWDQGLQJ� RI� OLVWHQLQJ�

FRPSUHKHQVLRQ� FKDOOHQJHV� DPRQJ�
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EHJLQQHU�(QJOLVK�OHDUQHUV�E��GRFXPHQWLQJ�
WKH� FRPSOH�� LQWHUSOD�� EHWZHHQ�
PRWLYDWLRQDO�� FRJQLWLYH�� DQG� VWUDWHJLF�

factors� that� in�uence� skill� development.�
The� identi�cation� of� a� motivational�
SDUDGR�� LQ� ZKLFK� KLJK� LPSRUWDQFH�
UHFRJQLWLRQ� FRH�LVWV�ZLWK� ORZ�SUHIHUHQFH�

and� high� di�culty� perception� provides�
new�insights�into�the�a�ective�dimensions�
RI�OLVWHQLQJ�LQVWUXFWLRQ�

The� �ndings� demonstrate� that�
e�ective� listening� pedagogy� requires�

DWWHQWLRQ� WR� PXOWLSOH� GLPHQVLRQV��
WHFKQLFDO� LQIUDVWUXFWXUH�� VWUDWHJLF�
LQVWUXFWLRQ�� PDLQWHQDQFH� RI� PRWLYDWLRQ��
DQG� V�VWHPDWLF� SUDFWLFH� GHYHORSPHQW��

7KH� SUHYDOHQFH� RI� FRJQLWLYH� RYHUORDG�
DQG� OLPLWHG� VWUDWHJLF� DZDUHQHVV� DPRQJ�
SDUWLFLSDQWV� XQGHUVFRUHV� WKH� QHHG� IRU�

H�SOLFLW� PHWDFRJQLWLYH� LQVWUXFWLRQ�
DORQJVLGH� WUDGLWLRQDO� FRPSUHKHQVLRQ�
DFWLYLWLHV�

Perhaps� most� signi�cantly,� this�
VWXG�� UHYHDOV� WKDW� VWXGHQWV�� LQWHOOHFWXDO�

UHFRJQLWLRQ� RI� WKH� LPSRUWDQFH� RI�
OLVWHQLQJ�GRHV�QRW�DXWRPDWLFDOO��WUDQVODWH�
into� e�ective� learning� behaviors� or�
sustained� engagement.� These� �ndings�

FKDOOHQJH� WUDGLWLRQDO� DVVXPSWLRQV� DERXW�
WKH� UHODWLRQVKLS� EHWZHHQ� LPSRUWDQFH�
UHFRJQLWLRQ� DQG� OHDUQLQJ� PRWLYDWLRQ��

VXJJHVWLQJ� WKDW� SHGDJRJLFDO� DSSURDFKHV�
must�address�both�cognitive�and�a�ective�

EDUULHUV�WR�OLVWHQLQJ�GHYHORSPHQW�

7KH� UHVHDUFK� SURYLGHV� HPSLULFDO�
VXSSRUW� IRU� LQWHJUDWHG� DSSURDFKHV� WR�

OLVWHQLQJ�LQVWUXFWLRQ�WKDW�FRPELQH�WHFKQLFDO�
LPSURYHPHQWV��VWUDWHJLF�VNLOO�GHYHORSPHQW��
DQG�PRWLYDWLRQDO�VXSSRUW��%��DGGUHVVLQJ�WKH�
PXOWLIDFHWHG�QDWXUH�RI�OLVWHQLQJ�FKDOOHQJHV�

GRFXPHQWHG� LQ� WKLV� VWXG��� HGXFDWRUV� FDQ�

develop� more� e�ective� and� responsive�
SHGDJRJLFDO�SUDFWLFHV�WKDW�VXSSRUW�EHJLQQHU�
learners� in� overcoming� the� signi�cant�

REVWDFOHV� WKH�� IDFH� LQ� GHYHORSLQJ� WKLV�

FULWLFDO�ODQJXDJH�VNLOO�

)XWXUH� UHVHDUFK� VKRXOG� H�WHQG� WKLV�

ZRUN� E�� LQFOXGLQJ� REMHFWLYH� OLVWHQLQJ�

pro�ciency� measures� alongside� self-

UHSRUWHG� GDWD�� H�DPLQLQJ� WHDFKHU�

SHUVSHFWLYHV� WR� FRPSOHPHQW� OHDUQHU�

UHSRUWHG� FKDOOHQJHV�� DQG� FRQGXFWLQJ�

ORQJLWXGLQDO� VWXGLHV� WR� DVVHVV� WKH�

e�ectiveness� of� the� pedagogical�

interventions� implied� by� these� �ndings.�

Comparative�studies�across�di�erent�EFL�

OHDUQLQJ� FRQWH�WV� LQ� 9LHWQDP� DQG� WKH�

EURDGHU� 6RXWKHDVW� �VLDQ� UHJLRQ� ZRXOG�

DOVR� FRQWULEXWH� WR� WKH� JHQHUDOL�DELOLW�� RI�

the�current��ndings.
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CHIẾN�LƯỢC�CẢI�THIỆN�KỸ�NĂNG�CHO�HỌC�VIÊN�

MỚI�BẮT�ĐẦU�TẠI�TRUNG�TÂM�ANH�NGỮ�IELTS�ARENA

Nguyễn�Trung�Hiếu���

Tóm�tắt:�Nghiên�cứu�này�khảo�sát�những�thách�thức�mà�học�viên�trình�độ�sơ�cấp�gặp�

phải�trong�việc�phát�triển�kỹ�năng�nghe�tiếng�Anh�tại�Trung�tâm�Anh�ngữ�IELTS�Arena.�Với�

việc�sử�dụng�phương�pháp�nghiên�cứu�hỗn�hợp�với�60�học�viên,�nghiên�cứu�tập�trung�phân�

tích�thái�độ,�thói�quen�luyện�tập,�thách�thức�học�tập�và�hành�vi�chiến�lược�liên�quan�đến�phát�

triển�kỹ�năng�nghe.�Kết�quả�nghiên�cứu�cho�thấy�một�nghịch�lý�đó�là:�phần�lớn�sinh�viên�nhận�

thức�được�tầm�quan�trọng�của�kỹ�năng�nghe,�nhưng�đồng�thời�lại�gặp�khó�khăn�và�có�mức�độ�

yêu�thích�thấp�đối�với�kỹ�năng�này.�Các�hình�thức�luyện�tập�chưa�đầy�đủ�và�thiếu�tính�thường�

xuyên.�Năm�thách�thức�chính�được�xác�định�bao�gồm:�chất�lượng�âm�thanh�kém,�sự�không�

quen�thuộc�với�giọng�bản�ngữ,�tình�trạng�quá�tải�nhận�thức�do�cố�gắng�xử�lý�từng�từ�một,�

tốc�độ�nói�nhanh�và�vốn�từ�vựng�hạn�chế.�Bài�viết�cũng�chỉ�ra�những�khoảng�trống�về�năng�

lực�chiến�lược,�khi�người�học�không�nắm�được�cách�cải�thiện�kỹ�năng�của�mình�và�hiếm�khi�

tìm�kiếm�sự�hướng�dẫn�từ�giáo�viên.�Những�phát�hiện�làm�sáng�tỏ�bản�chất�đa�chiều�của�quá�

trình�phát�triển�kỹ�năng�nghe,�đồng�thời�cung�cấp�cơ�sở�thực�nghiệm�cho�việc�thiết�kế�các�

chương�trình�đào�tạo�và�ứng�dụng�phương�pháp�giảng�dạy�hiệu�quả�hơn.

Từ�khóa:�kỹ�năng�nghe�tiếng�Anh,�học�viên�sơ�cấp,�thách�thức�học�tập,�nghịch�lý�động�lực,�

chiến�lược�sư�phạm
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