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Abstract: This study examines factors influencing collaborative research among
lecturers at Hanoi Open University by testing the effects of perceived benefits, research
self-efficacy, and technology support, with attitude as a mediator. Data were collected
from 220 lecturers and analyzed using partial least squares structural equation modeling
(PLS-SEM). The results indicate that perceived benefits, research self-efficacy, technology
support, and attitude have significant direct effects on collaborative research. In addition,
attitude significantly mediates the effects of perceived benefits and research self-efficacy on
collaborative research. These findings highlight the importance of strengthening lecturers’
research confidence, clarifying the benefits of collaboration, and enhancing technology
support to foster collaborative research in open higher education.

Keywords: collaborative research, higher education institution, perceived benefits, research
self-efficacy, technology support

I. Introduction constraints that may hinder the selection
and implementation of collaborative
projects (Jung et al., 2021). Accordingly,
a key gap remains in clarifying the
underlying factors that foster or impede
effective collaboration and in identifying

strengthen interdisciplinary inquiry, and strategies to overcome these barriers
develop new methodologies (Thibault (Durante, 2022), particularly those that
et al, 2023). Recent research also strengthen academics’ self-confidence

and research capabilities through
collaboration (Livinti et al.,, 2021;

Collaborative research in higher
education institutions 1is crucial for
generating innovative solutions to
complex problems. It enables academics
from diverse fields to integrate expertise,

emphasizes the need to bridge knowledge
systems through inclusive dialogue

to reduce traditional academic silos Adekunle & Madukoma, 2022).

(Thibault et al., 2023; Durante, 2022). This study develops and tests a
Despite these benefits, collaborative framework for collaborative research
research often faces barriers such as among lecturers at Hanoi Open University
power dynamics and bureaucratic by examining the effects of perceived
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benefits, research self-efficacy, and
technology support on collaborative
research behavior. More specifically, this
study seeks to verify the mediating role
of attitude in explaining how perceived
benefits and research self-efficacy
influence collaborative research among
lecturers at Hanoi Open University.
This research addresses the following
questions:

(1) Do perceived benefits, research
self-efficacy, technology support, and
attitude affect lecturers’ collaborative
research behavior at Hanoi Open
University?

(2) Does attitude mediate the
relationships among perceived benefits,
research self-efficacy, and lecturers’
collaborative research at Hanoi Open
University?

II. Literature review

2.1. Underpinning theory

The Technology Acceptance Model
(TAM)developed by Davis (1989)explains
how individuals’ cognitive evaluations
shape their attitudes and subsequently
influence behavior. Although TAM was
originally proposed to predict information
technology adoption, its core logic has
been widely extended to contexts in
which behavior is increasingly facilitated
by digital systems and depends on users’
perceptions of usefulness, support, and
confidence (Venkatesh & Davis, 2000). In
the context of this study, TAM provides
a relevant explanatory lens because
collaborative research in open universities
is increasingly supported by digital tools
for communication, co-authoring, data
sharing, and research coordination.

Perceived benefits reflect lecturers’
evaluations of the wusefulness of

collaborative research, particularly in
terms of access to expertise, research
resources, and academic opportunities.
Technology support represents the extent
to which available digital infrastructure
and platforms make collaborative research
easier, smoother, and more manageable.
Research self-efficacy is incorporated
as an important complementary factor
because lecturers who are confident in
their research capability are more likely
to perceive collaboration positively and
to participate effectively in joint research
activities.

TAM helps explain why lecturers
who perceive collaborative research as
beneficial, feel confident in their research
competence, and receive adequate
technology support are more likely to
develop a favorable attitude toward
collaboration. This attitude, in turn,
increases their engagementin collaborative
research behavior. Therefore, TAM offers
an appropriate theoretical foundation for
explaining how cognitive and contextual
factors shape lecturers’ collaborative
research in open higher education settings.

2.2. Relationship between Perceived
Benefits, Attitude & Collaborative
Research

Perceived benefits, such as access
to resources and improved research
outcomes, motivate researchers to engage
in collaborative research. However, prior
studies suggest that this relationship is
largely shaped by researchers’ attitudes
toward collaboration, which function as a
key mediating mechanism (Osman et al.,
2024). When researchers perceive clear
advantages and hold favorable attitudes,
they are more likely to participate in
collaborative activities (Osman et al.,
2024; Pérez-Moran et al., 2023). Attitudes



toward collaboration are further influenced
by trust and confidence in collaborative
processes, including perceptions of
partnership effectiveness (Pérez-Moran
et al., 2023). A positive attitude not only
strengthens collaborative engagement but
also enhances the perceived usefulness and
satisfaction derived from collaborative
activities (Mufioz-Carril et al., 2021).
Accordingly, attitude is expected to play
a central role in translating perceived
benefits into actual collaborative research
behavior (Li et al., 2021).

H ,: There is a relationship between
perceived benefits and attitudes in
collaborative research among lecturers.

H,: There is a relationship between
perceived benefits and collaborative
research among lecturers.

H,: There is a mediating effect
of attitude on the relationship between
perceived benefits and collaborative
research among lecturers.

2.3. Relationship between Research
Self-Efficacy, Attitude & Collaborative
Research

Research self-efficacy refers to an
individual’s belief in their capability to
perform behaviors required to achieve
specific outcomes (Livingi et al., 2021).
Prior studies suggest that research self-
efficacy is closely associated with more
positive attitudes toward collaboration,
as individuals who feel confident in their
research competence are more willing
to manage shared tasks, contribute
effectively, and persist in collaborative
settings (Livinti et al., 2021; Osman et al.,
2024). In turn, a positive attitude serves
as a key mechanism linking self-efficacy
to actual engagement in collaborative
research. Evidence from educational
contexts furtherindicates that interventions
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enhancing self-efficacy tend to improve
attitudes toward collaborative learning
and professional collaboration, thereby
strengthening  cooperative  behaviors
(Osman et al., 2024). Accordingly,
strengthening research self-efficacy is
expected to foster favorable attitudes
toward collaboration and, through this
pathway, promote collaborative research.

H,: There is a relationship between
research self-efficacy and attitude in
collaborative research among lecturers.

H: There is a relationship between
research self-efficacy and collaborative
research among lecturers.

H_: There is a relationship between
attitude and collaborative research among
lecturers.

H . There is a mediating effect
of attitude on the relationship between
research self-efficacy and collaborative
research among lecturers.

2.4. Relationship between Technology
Support and Collaborative Research

Technology support plays a pivotal
role in enhancing the efficiency and
effectiveness of collaborative research by
enabling communication, resourcesharing,
and coordination among research teams
through digital collaboration platforms
(Schubert & Williams, 2022). Adequate
technology infrastructure also strengthens
knowledge-sharing mechanisms,
which are essential for sustaining a
collaboration ecosystem (Kwasnicki et
al., 2019). Evidence from technology-
supported collaborative learning and
research activities further suggests that
digital tools can facilitate collaborative
processes by supporting joint information
seeking, synthesis, and collective problem
solving across contexts (Al-Rahmi et
al., 2015; Munoz-Carril et al., 2021).
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Accordingly, technology
is expected to positively
collaborative research.

support
influence
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Figure 1. Proposed research model with PLS-SEM results
PB: Perceived benefits;, RSE: Research self-efficacy; TS: Technology support;

II1. Methodology

This study examines the direct
effects of perceived benefits, research
self-efficacy, and technology support
on lecturers’ collaborative research
behavior at Hanoi Open University, with
particular emphasis on testing attitude as
amediating variable. Data were collected
through an online questionnaire from
April to July 2024, and participant
anonymity was assured. After data
screening and cleaning, 220 valid
responses were retained for analysis.
The measurement model consisted of 24
observed variables across five constructs.
Perceived Benefits was measured using
fiveitems adapted from Gargetal. (2021),
Attitude using five items adapted from
Chu and Chen (2016), and Collaborative
Research using four items adapted from
Al-Rahmi et al. (2015). Research self-

ATT: Attitude; CR: Collaborative Research.
efficacy was measured using a 5-item
scale adapted from Kang et al. (2019),
while technology support was assessed
using five items adapted from Kwasnicki
et al. (2019). All items were slightly
reworded to fit the context of Hanoi
Open University and were assessed
using a five-point Likert scale ranging
from 1 (strongly disagree) to 5 (strongly
agree). The data were analyzed using
partial least squares structural equation
modeling (PLS-SEM) with SmartPLS 4,
following Ringle et al. (2022).

The sample includes 220 lecturers,
with females accounting for 67.73% and
males 32.27%. Most respondents are
aged 41-50 (50.00%) or 31-40 (33.64%),
indicating a predominantly mid-career
cohort. The sample represents diverse
academic disciplines, with the largest
proportions in Language (21.82%),



Information Technology (14.55%), Law
(13.64%),  Engineering  Technology
(13.18%), and Economics (11.82%).
Regarding work experience, lecturers with
11-15 years (24.09%) and 16-20 years
(20.00%) of experience constitute the
majority, reflecting substantial professional
experience among participants.

IV. Results and discussions

4.1. Common method bias

The Variance Inflation Factor (VIF)
has been used to evaluate the common
method bias in the structural model.
All VIF values were below 3.3, which
provides preliminary evidence that
common method bias is not a major threat;
however, as with most self-report surveys,
it cannot be fully ruled out (Kock, 2015).

Table 1. Variance Inflation Factor (VIF)
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4.2. Measurement model analysis

This study employed partial least
squares structural equation modeling
(PLS-SEM) to examine the relationships
among perceived benefits, research self-
efficacy, technology support, attitude, and
collaborative research, using SmartPLS
4 in line with prior methodological
recommendations (Hair et al., 2017).
Convergent and discriminant validity
were assessed to evaluate construct
reliability and measurement quality. As
reported in Table 2, all constructs met
the recommended thresholds for internal
consistency and convergent validity, with
Cronbach’s alpha values exceeding 0.70
(Nunnally, 1979), composite reliability
values above 0.70, and average variance
extracted (AVE) values above 0.50
(Fornell & Larcker, 1981). In addition,

VIF discriminant validity was confirmed
PB > ATT 1.587 through cross-loading analysis, indicating
PB > CR 2.241 adequate distinction among constructs.
RSE ->ATT 1.587 The results support the reliability and
RSE -> CR 2419 validity of the measurement model
ATT -> CR 3.247 for assessing lecturers’ collaborative
TS > CR 2.859 research behavior.
Table 2. Evaluation of measurement model test results
Items Loadings CA CR AVE
Attitude ATTI 0.857 0.895 0.922 0.703
ATT2 0.891
ATT3 0.810
ATT4 0.855
ATTS 0.775
Collaborative research CR1 0.919 0.939 0.956 0.846
CR2 0.913
CR3 0.895
CR4 0.951
Perceived benefit PB1 0.923 0.954 0.964 0.845
PB2 0.925
PB3 0.925
PB4 0.963
PB5 0.855
Research Self-Efficacy RSEI 0.954 0.940 0.955 0.811
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Items Loadings CA CR AVE
RSE2 0.930
RSE3 0.930
RSE4 0.932
RSES 0.742

Technology support TS1 0.730 0.938 0.952 0.800
TS2 0.965
TS3 0.952
TS4 0.825
TS5 0.974

Another step is to evaluate Structural Equation Modelling. The HTMT

discriminant validity. Franke and Sarstedt
(2019) recommended using the heterotrait-
monotrait (HTMT) ratio to measure
discriminant validity in Variance-Based

ratios for the constructs and the original
sample are listed in Table 3. All fall below
the 0.90 threshold. Therefore, discriminant
validity is established for all constructs.

Table 3. Discriminant validity

ATT CR PB RSE TS
ATT
CR 0.868
PB 0.753 0.781
RSE 0.776 0.820 0.623
TS 0.772 0.791 0.675 0.668
4.3. Structural model analysis
Table 4. Path coefficients, f and Hypothesis testing results
. Beta T LLCI | ULCI -

Hypothesis Coefficients | statistics | © "2 | T2 | 250, |97.50,| Decision
H1: PB > ATT 0.415 7.515 0.000 | 0.304 | 0.313 | 0.534 | Supported
H2: PB ->CR 0.194 4.419 0.000 0.089 0.106 | 0.278 | Supported
H3: PB -> ATT -> CR 0.102 4273 0.000 0.061 | 0.157 | Supported
H4: RSE > ATT 0.478 7.499 0.000 0.403 0.336 | 0.588 | Supported
H5: RSE > CR 0.312 7.449 0.000 0.215 0.226 | 0.391 | Supported
H6: ATT -> CR 0.245 5.380 | 0.000 | 0.098 | 0.154 | 0.332 | Supported
H7: RSE > ATT -> CR 0.117 4.703 0.000 0.073 | 0.171 | Supported
H8: TS -> CR 0.274 6.392 0.000 0.149 0.187 | 0.353 | Supported

The structural model was assessed self-efficacy, and technology support

using the bootstrapping procedure with have significant positive effects on

5,000 resamples

in SmartPLS 4 to

examine the significance of the direct
and indirect relationships in the proposed
model. As presented in Table 4, all
hypothesized direct paths are positive
and statistically significant (p < .05).
Specifically, perceived benefits, research

collaborative research, while perceived
benefits and research self-efficacy also
significantly influence attitude. Attitude,
in turn, has a significant positive effect
on collaborative research. The indirect
effects reported in Table 4 further confirm
that attitude significantly mediates the



relationships between perceived benefits
and collaborative research, and between
research self-efficacy and collaborative
research. The effect sizes (f*) range from
0.089 to 0.403, indicating small to large
effects across the proposed relationships.
In addition, the model explains 64.2%
of the variance in attitude and 80.9% of
the variance in collaborative research,
suggesting substantial explanatory power.

4.4. Discussion

The findings provide strong support
for the proposed model and suggest that
collaborative research among lecturers is
shaped by both cognitive and enabling
factors, which is consistent with previous
studies emphasizing the roles of perceived
value, personal capability, and institutional
supportinfostering academic collaboration
(Durante, 2022; Jung et al., 2021; Osman
et al, 2024). Perceived benefits and
research self-efficacy not only exert direct
effects on collaborative research but
also operate indirectly through attitude,
confirming the important mediating role
of lecturers’ evaluations of collaboration,
in line with prior evidence on the links
among confidence, positive perceptions,
and collaborative engagement (Li et al.,
2021; Livinti et al., 2021; Pérez-Moran et
al., 2023). Technology support also shows
a significant direct effect, indicating that
digital infrastructure and research-related
technological assistance remain important
conditions for collaborative engagement
at Hanoi Open University, which echoes
earlier studies on the facilitating role
of technology in collaborative work
and knowledge sharing (Schubert &
Williams, 2022; Thibault et al., 2023).
The results suggest that lecturers are
more likely to engage in collaborative
research when they recognize the benefits
of collaboration, feel confident in their
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research capability, and receive adequate
technological support (Durante, 2022;
Osman et al., 2024).

The perceived benefits factor,
with a strong direct impact on attitude
(H1, beta = 0.415) and collaborative
research (H2, beta = 0.194), confirmed
the relationship among perceived benefits,
attitude, and collaborative research. The
results indicated that the research process
should be ensured to be carried out in a
fair, transparent, and equitable manner.
The research results are made available
to all members. The lecturer’s awareness
correctively that collaboration could bring
numerous benefits, such as increasing
access to resources can reduce the cost
of conducting research oneself, creating
new ideas and perceptions by including
a variety of group members, then lead
to advanced solutions and the expansion
of new models or theories; improving
communication and collaboration could
lead to faster progress and better results
as well as better understanding of the
field as a whole and identify areas of
development. The universities can provide
incentives to the lecturers and the faculties
that can organize research collaborations
with other universities or organizations
domestically and worldwide. These
programs can better inform lecturers
about opportunities to work in a research
collaborative and its benefits. Eventually,
these will enhance the lecturers’ attitudes
toward collaborative research, which will
transfer into their actual behavior.

Research Self-efficacy is another
crucial factor that has a significant impact
on both attitude (H4, beta = 0.478) and
directly on collaborative research (HS,
beta = 0.312). The research found that
most lecturers are confident in their ability
and tend to join in collaborative research
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projects. Through rigorous training in
research methodologies and statistical
analysis, coupled with their subject-matter
knowledge, researchers possess the skills
to navigate complex datasets and interpret
findings accurately and are more confident
in research collaboration. According
to Adekunle and Madukoma (2022),
this confidence stems from their deep
understanding of their disciplines, allowing
them to approach data analysis competently,
ultimately contributing to group joint
achievement. Moreover, research on
self-efficacy has been proven to have the
highest impact on attitude compared to
another construct, perceived benefit. So,
open universities need to organize more
training programs on research skills to
improve lecturers’ research self-efficacy. A
growing number of workshops, seminars,
and conferences must aim to improve
lecturers’ research skills and attitudes
toward collaborative research.

The research result also highlights the
direct and vital role of technology support in
encouraging research collaboration among
lecturers (H8, Beta=0.274), as is consistent
with the research above by Kwasnicki
et al. (2019) and Al-Maadeed et al
(2021). Implementing technology support
might help lecturers access information,
communicate, share ideas on the research
processes, and collaborate with each other.
Technology helps to exchange knowledge
and streamline processes, networks,
and social events such as sandboxes,
which might be as effective in nurturing
collaborative relationships. Moreover, with
the exponential development of research
data, effective data sharing is principal;
therefore, employing standardized and
secure technology methods for data access,
storage, and sharing is becoming more
critical. This can not only help to ensure

data integrity but also facilitate accessibility
among team members. Consequently, the
right choice of technology could make
data management more well-organized,
allowing the research team to emphasize
analysis and interpretation efficiently.

4.5. Implications of the research

This study enhances understanding
of collaborative research in higher
education and provides clearer insights
into the factors that shape lecturers’
collaborative research behavior. The
findings also suggest that TAM can
serve as a useful explanatory lens for
collaborative research, particularly when
collaboration is increasingly mediated by
digital platforms and shaped by lecturers’
perceived benefits, research self-efficacy,
technology support, and attitudes.

From the lecturers’ perspective,
the research permitted the members to
self-reflect on the implications of their
experience in collaborative research.
This level of introspection allowed
us to discover lecturers’ concerns and
emphasized the positive influence
of working collaboratively in open
universities (Mufioz-Carril et al., 2021).

4.6. Limitations and further research

This study has several limitations
that should be acknowledged. First, the
cross-sectional design captures lecturers’
perceptions and collaborative research
behavior ata single point in time; therefore,
it does not allow causal inferences or
reflect how collaborative research may
evolve over time. Second, the study
relies on self-reported data, which may
be affected by subjective evaluation
and social desirability bias, although
common method bias was assessed and
found not to be a major concern. Third,
the sample was drawn from lecturers



at Hanoi Open University, which may
limit the generalizability of the findings
to other higher education institutions
or open universities in Vietnam. Future
research could employ longitudinal
designs, incorporate additional data
sources such as institutional records or
collaborative outputs, and compare results
across different universities and regions
to provide a broader understanding of
collaborative research in higher education.

V. Conclusion and recommendations

Collaborative research is the engine
that propels scientific progress and
innovation. It can lead to ground-breaking
discoveries, innovative solutions, and a
deeper understanding of complex issues.
The path to successful collaborative
research may be challenging, but it
is undoubtedly worth the effort, as it
holds the potential to drive significant
advancements in human knowledge and
understanding. The confirmation of the
eight hypotheses in the proposed model
allows the study to identify the factors that
influence collaborative research among
lecturers at Hanoi Open University, with
themodel explaining 80.9% of the variance
in collaborative research and 64.2% of the
variance in attitude as a mediating factor.

The findings indicate that perceived
benefits, research self-efficacy, and
technology support directly and positively
influence lecturers’ collaborative research
behavior at Hanoi Open University. A
notable contribution of this study is the
verification of attitude as a mediating
mechanism through which perceived
benefits and research self-efficacy shape
collaborative research among lecturers.
This research provides valuable insights
into how lecturers at Hanoi Open
University can strengthen collaborative
research practices. The findings confirm
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that collaborative research remains crucial
for strengthening research performance
at Hanoi Open University and may offer
useful implications for similar higher
education institutions.

Based on these findings, Hanoi Open
University should strengthen institutional
support  for collaborative research
by investing in digital collaboration
infrastructure, expanding research training
activities, and creating incentives for
interdepartmental and interinstitutional
collaboration. Similar higher education
institutions may also consider these
measures to foster a more supportive
research environment for lecturers.

References

Adekunle, P. A., & Madukoma, E. (2022).
Information literacy, research self-
efficacy, and research productivity of
doctoral students in Ogun State, Nigeria
universities. International Journal of
Doctoral Studies, 17, 479-511. https://
doi.org/10.28945/5030.

Al-Maadeed, M., Hussain, S., Al-Salem, M.,
& Bouras, A. (2021). Service-based
framework of research projects in
higher education institutions. Journal
of Modern Project Management,
9(1), 6-15. https://doi.org/10.19255/
JIMPMO02601

Al-Rahmi, W. M., Othman, M. S., & Yusuf,
L. M. (2015). The Role of Social Media
for Collaborative Learning to Improve
Academic Performance of Students
and Researchers in Malaysian Higher
Education. The International Review
of Research in Open and Distributed
Learning, 16(4), 177-204. 10.19173/
irrodl.v1614.2326.

ChuT.H., & ChenY.Y. (2016). With good we
become good: Understanding e-learning
adoption by theory of planned behavior
and group influences. Computers &
Education, 92-93, 37-52. https://doi.
org/10.1016/j.compedu.2015.09.013



80

Davis, F. D. (1989). Perceived usefulness,
perceived ease of use, and user
acceptance of information technology.
MIS Quarterly, 13(3), 319-340.

Durante, P. G. C. (2022). Strengthening
collaborative research practices in
academia: factors, challenges, and
strategies. Problems of Education in the
21st Century, 80(4), 531-546.

Fornell, C., & Larcker, D. F. (1981). Structural
equation models with unobservable
variables and measurement error:
Algebra and statistics. Journal of
Marketing Research, 18(3), 382-388.
https://doi.org/10.2307/3150980.

Franke, G.R., & Sarstedt, M. (2019). Heuristics
Versus  Statistics in  Discriminant
Validity Testing: A Comparison of Four
Procedures, Internet Research, 29(3),
430-447.

Garg, P., Gupta, B., Chauhan, A. K., Sivarajah,
U., Gupta, S., & Modgil, S. (2021).
Measuring the perceived benefits of
implementing blockchain technology
in the banking sector. Technological

forecasting and social change, 163,
120407.

Hair, J. F., Hult, G. T. M., Ringle, C. M., &
Sarstedt, M. (2017). A primer on partial
least squares structural equation
modeling (PLS-SEM) (2nd ed.). Sage.

Jung, J., Horta, H., Zhang, L. F., & Postiglione,
G. A. (2021). Factors fostering and
hindering research collaboration with
doctoral students among academics in
Hong Kong. Higher Education, 1-22.

Kang, Y-N., Chang, C-H., Kao, C-C., Chen,
C.Y., & Wu, C-C. (2019). Development
of a short and universal learning self-
efficacy scale for clinical skills. PLoS
ONE, 14(1), e0209155. https://doi.org/
10.1371/journal.pone.0209155.

Kock, N. (2015). Common Method Bias
in PLS-SEM: A Full Collinearity
Assessment Approach. International
Journal of e-Collaboration (1JeC),
11, 1-10.  https://doi.org/10.4018/
1jec.2015100101.

Kwasnicki, R. M., Cato, L. D., Geoghegan,
L., Stanley, G., Pancholi, J., Jain, A.,
& Gardiner, M. D. (2019). Supportive
technology in collaborative research:
proposing the STiCR framework.
The Annals of The Royal College of
Surgeons of England, 102(1), 3-8. doi:
10.1308/rcsann.2019.0157.

Li,J., Zhang, M., Li, Y., Huang, F., & Shao, W.
(2021). Predicting students’ attitudes
toward collaboration: Evidence from
structural equation model trees and
forests. Frontiers in  Psychology,
12, 604291. https://doi.org/10.3389/
fpsyg.2021.604291.

Livinti, R., Gunnesch-Luca, G., & Iliescu, D.
(2021). Research self-efficacy: A meta-
analysis. Educational Psychologist,
56(3), 215-242.

Muiioz - Carril, P., Hernandez-Selles, N.,
Fuentes-Abeledo, E., & Gonzalez-
Sanmamed, M. (2021). Factors
influencing students’ perceived
impact of learning and satisfaction in
Computer Supported Collaborative
Learning. Computers & Education,
174 (2021): 104310. Doi: 10.1016/j.
compedu.2021.104310.

Nunnally, J. C. (1979). Psychometric Theory.
New York, NY: McGraw-Hill.

Osman, Z., Alwi, N. H., Khan, B. N. A., &
Nguyen, H.-A. T. (2024). Empowering
Collaborative Research among
Academicians in Online Open Flexible
Distance Learning Higher Education
Institutions. International Journal of
Academic Research in Economics and
Management Sciences, 13(3), 375-390.

Pérez-Moran, J. C., Morales-Paez, M., Bernal-
Baldenebro, B., & Cano-Gutiérrez,
J. C. (2023, March). Psychometric
properties and invariance of the scale
to measure attitude of researchers
for university-industry collaboration.
Frontiers in Education, 8, 971367.
Frontiers Media SA.

Ringle, C. M., Wende, S., & Becker, J.-M.
(2022). SmartPLS 4. SmartPLS. https://
www.smartpls.com.



81

Schubert, P., & Williams, S. P. (2022). Venkatesh, V., & Davis, F. D. (2000). A
Enterprise collaboration platforms: An theoretical extension of the Technology
empirical study of technology support Acceptance Model: Four longitudinal
for collaborative work. Procedia field studies. Management Science,
Computer Science, 196, 305-313. 46(2), 186-204.

Thibault, R. T., Amaral, O. B., Argolo, F,,
Bandrowski, A. E., Davidson, A. R., &
Drude, N. I. (2023). Open Science 2.0:
Towards a truly collaborative research
ecosystem. PLoS Biology, 21(10),
€3002362.

VAI TRO TRUNG GIAN CUA THAI PQ
TRONG HOAT PONG HQP TAC TRONG NGHIEN CUU
KHOA HQC CUA GIANG VIEN: THUC NGHIEM TAI
TRUONG PAI HOC MO HA NOI

Nguyén Thi Huong An', Nguyén Quynh Anh', Vii Thi Diém Thanh!

Tém tit: Nghién civu ndy phdn tich cdc yéu to anh huéng dén hoat dong hop téc trong
nghién cvuu khoa hoc cua giang vién tai Truong Pai hoc Mo Ha Noi. Nghién ciru tdp trung
xem xét vai tro cua lgi ich cam nhan, sy tw tin trong nghién ctru va hé tro cong nghé, déng
thoi ddnh gid tdc dong trung gian cia thdi d doi voi hoat dong hop tac trong nghién ciu.
Dir liéu dwoc thu thip tir 220 gidng vién va phdn tich bang phwong phdp mé hinh cdu tric
tuyén tinh binh phwong t6i thiéu timg phan (PLS-SEM). Két qua cho thay loi ich cam nhdén,
sw tie tin trong nghién cveu, hé tro' cong nghé va thdi dg déu c6 anh huéng truc tiép, c6 y nghia
théng ké dén hoat déng hop tdc trong nghién ciru khoa hoc. Pong thoi, thdi d con giik vai
tro trung gian trong moi quan hé giita loi ich cam nhdn va hoat déng hop tac trong nghién
cieu khoa hoc, ciing nhw giita sw ty tin trong nghién cuu va hoat dong nay. Tw do, nghién curu
cho thdy viéc ndng cao su tw tin ciia giang vién trong nghién ciru, lam ré loi ich ciia hop tdc
nghién ciru va tang cuong hé tro' cong nghé la nhitng diéu kién quan trong dé thiic ddy hoat
dong hop tac trong nghién ciru khoa hoc cua giang vién.

Tir khéa: hop tac nghién ciru, giang vién, loi ich cam nhdn, sw tw tin trong nghién ciru, ho tro
cong nghé, thdai do

'Truong Pai hoc Mo Ha No6i, Ha Noi, Viét Nam



