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Abstract: Amid the intertwining discourses of nationalism and globalization, this
qualitative study examines how students at a regional Vietnamese university create and
negotiate their English-related identities. The study examines how students envision using
English to participate in international communities in the future, drawing on Norton's idea of
identity investment and Jenkins 'work on English as a Lingua Franca. Ten Long An University
undergraduates participated in semi-structured interviews, which were then thematically
analyzed. Results indicate that students envision themselves as future global professionals
while maintaining strong local identities. Rather than a sign of cultural replacement, English
is seen as a strategic resource for adaptability. However, perceived linguistic legitimacy,
institutional restrictions, and unequal access to educational resources shape identity. By
highlighting how global English identities are negotiated in resource-limited higher education
settings, the study advances both identity research and English as a Lingua Franca.
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language (Jenkins, 2007; Seidlhofer,
2011). In this paradigm, native speakers

I. Introduction
The global spread of English

has profoundly affected education, the
economy, and sociocultural life in many
parts of the world. English is no longer
confined to its countries of origin; it is now
the dominant language of international
communication across many domains.
Consequently, scholars have tended to
see English as a global lingua franca used
by multilingual speakers across national
boundaries rather than simply as a foreign

do not own English; users worldwide
negotiate and reshape it. From an English
as a Lingua Franca (ELF) perspective,
Jenkins (2007) and Seidlhofer (2011)
argue that traditional norm-based models
that privilege Inner Circle varieties are
challenged. Rather than conformity to
British or American norms, ELF research
focuses on intelligibility, accommodation,
and communicative effectiveness in

! Research student, Hanoi Open University, Hanoi, Vietnam
2 Long An University of Economics and Industry, Tay Ninh, Vietnam



54

multilingual interaction. This shift from
standardized norms to interactional
practices has profound implications not
only for pedagogy, but also for identity.

Learning a language is never purely
cognitive; it is inextricably tied to how
people orient themselves in social worlds.
In the era of globalization, English is closely
tied to mobility, modernity, and career
advancement. Thus, learners do not merely
acquire linguistic competence; rather,
they construct identities through their
engagement with English. When students
see themselves as capable of using English
in international contexts, motivation
becomes intrinsically linked with identity
construction. By contrast, local universities
get less notice, especially in developing or
transitional economies where globalization
pressures meet limited resources and strong
local affiliations. These contexts offer a
unique site for investigating how global
discourses of English are interpreted,
negotiated, and localized.

Vietnam is a particularly interesting
case. Meanwhile, Vietnamese remains
central to national identity, cultural
continuity, and political sovereignty.
English thus occupies a dual position:
a medium of global participation and a
foreign linguistic resource within national
structures. This dual positioning creates
a productive tension in higher education
between nationalism and globalization.
The tension is especially evident at local
universities like Long An University
(LAU). These institutions are often in less-
urbanized areas and serve rural or lower-
middle-income students. Students may
not get the best quality of instruction in
English, and they may not have the chance
to have real international interaction.”
But more students are expected to meet
English exit standards and are encouraged
to picture themselves in global careers.

In particular, little research has explored
how students negotiate the move from
‘local’ identities to ‘global’ aspirations
in contexts where opportunities for
international exposure are unevenly
distributed. This gap 1is particularly
salient in Vietnam, where English is
institutionally promoted but socially
stratified. To address this gap, this study
examines how undergraduate students at
a local university in Vietnam construct
and negotiate English-related identities.
Using a qualitative approach and drawing
on ELF and identity theory, this research
aims to illuminate how learners imagine,
perform, and sometimes struggle with
their emergent global identities. More
specifically, the study asks: What are LAU
students’ conceptions of English user
identities? What are their plans for their
involvement with global communities?
How are these identity constructions
shaped by institutional expectations and
socioeconomic conditions? The study
adds to our understanding of global
English identities in higher education
from a context-sensitive perspective and
focuses on learner voices.

II. Literature Review
2.1. English as a Lingua Franca (ELF)

The conceptualization of English has
changed dramatically over the last thirty
years. Previous frameworks such as World
Englishes have focused on the legitimacy
of localized, institutionalized varieties of
English, especially in postcolonial contexts
(Kachru, 1985).Incontrast, ELF scholarship
treats English as a communicative resource
multilingual speakers use across linguistic
and cultural boundaries. Jenkins (2007)
and Seidlhofer (2011), among others,
suggest that ELF interactions prioritize
intelligibility, accommodation, and the
negotiation of meaning over native-speaker
norms. For this perspective, normativity



is not inherited but co-constructed.
This conversation has been expanded
from theoretical reconceptualization to
educational practice in recent Global
Englishes research. Using mixed-methods
research from five higher education
contexts, including Vietnam, Baker et al.
(2025) examined the relationship between
English education and marginalization,
empowerment, and unequal access to
educational opportunities. Their research
shows the importance of viewing English
not just as a language resource, but also
in light of students’ socioeconomic status,
rural location, and chances to pursue higher
education.

Today, most English users are not
native speakers but people who use it to
communicate across borders (Jenkins,
2015). This demographic reality shows that
English is no longer “owned” by a single
nation but is a shared resource shaped by
its global users. Seidlhofer (2005, p.339)
noted that English as a lingua franca is “a
way of referring to communication in
English between speakers with different
firstlanguages.” Inthis way, ELF bridges
cultural and linguistic differences,
enabling dialogue that would otherwise
be difficult or impossible. In the context
of this study, ELF is viewed as a shared
communication tool that allows students
to interact with individuals from various
linguistic and cultural backgrounds.
This viewpoint focuses on how LAU
students view English, envision their
involvement in larger communities,
and manage the tension between local
identity and global goals.

2.2. Identity in language learning

Research on identity in language
learning has shifted from a static sense
of cultural belonging to a dynamic,
relational understanding. Previous
approaches have tended to treat identity
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as relatively fixed, and associated with
ethnicity, nationality or first language.
Norton (2013) argues that learners engage
in language learning when they believe it
will give them better access to symbolic
and material resources. These frameworks
intersect in global English contexts.
Learners can see themselves as global
professionals, international scholars,
or transnational employees. English
bridges to these dreamed-of futures. But
these imaginings are not evenly spread.
However, structural constraints such as
socioeconomic background, educational
resources, and institutional support
mediate the plausibility of these futures.
Recent scholarship has therefore stressed
the importance of investigating identity
construction in specific contexts rather
than assuming universal direction. Identity
is not just an internal psychological state,
but a negotiated positioning in local and
global discourses.

2.3. Global identities and the local-
global relationship

Globalization makes the relation
between language and identity more
complex. English is frequently linked
to cosmopolitanism, mobility, and
modernity. But global identity does not
necessarily replace local identity. Instead,
identities are layered and hybrid. In
ELF contexts, global identities are built
through interaction. Speakers position
themselves as competent participants in
transnational networks while remaining
locally grounded. The dual positioning
reflects the coexistence of nationalism and
globalization. In many societies, English
serves as a vehicle for international
integration rather than a replacement
for national language and identity.
Instead, it can be conceptualized as an
orientation towards participation in wider
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communities that may coexist with, and
be negotiated alongside, locally grounded
affiliations.

However,  global identity is
constructed unevenly. English proficiency
may be linguistic capital, opening access to
academic publication, job opportunities, and
social mobility. Students from privileged
backgrounds tend to have greater access to
quality instruction and international exposure,
which helps them construct confident global
identities. In this study, students’ ambitions,
perceptions, and experiences with the English
language represent global identity, defined as
an evolving, context-dependent orientation
toward participation in  transnational
communities.

2.4. Local higher education and
unequal globalization

Stories of globalization usually
focus on big cities, but provincial
institutions experience it differently.
Universities outside large urban centers
may feel pressure to internationalize, but
without the same resources. Everyone may
have the same English exit requirements,
publication expectations, accreditation
requirements, etc., but the capacity to
meet them varies widely. In this context,
local universities like LAU play a special
role for first-generation students who
may not have had much exposure to
international environments. English is
a challenge and an opportunity for these
learners. Global participation is supposed,
but not necessarily easy. However, little
research examines how students at local
Vietnamese universities construct their
identities in relation to English as a global
lingua franca in this context. Most existing
studies are either conducted in major cities
or focus on institutional policy analysis
rather than learners’ perspectives. As a
result, the lived experiences of students
negotiating local grounding and global
aspiration remain underexplored.

2.5. The research gap

Existing  scholarship  provides
important but partly distinct perspectives
on English, identity, and global
participation. In brief, three bodies of
scholarship are of particular relevance: (1)
ELF studies that focus on fluid, negotiated
norms; (2) identity and investment theory
that focus on the role of imagined futures;
and (3) globalization studies that focus on
the local-global relationship. However,
these strands have not been integrated in
the context of provincial higher education
in Vietnam, except in a few cases. How
these viewpoints can be used to explain
identity construction in a provincial
Vietnamese higher education setting is
the theoretical gap that this study aims to
fill. Specifically, little research examines
how students negotiate identity through
English learning in the ELF realities
of non-elite institutions with limited
resources. This study aims to fill this gap
by examining how students at a local
university in Vietnam construct identity
and how they move from local students
to global participants, discursively and
imaginatively. The study foregrounds
learner narratives to promote a more
nuanced understanding of global English
identities beyond metropolitan and elite
settings.

I11. Methodology

3.1. Research design and context

The study adopts a qualitative
approach, assuming identity is socially
constructed, relational, and contextual.
Rather than quantifying motivation, the
study examines how students narrate
and position themselves in relation to
English within the larger discourses of
globalization and national belonging. This
qualitative approach suits investigating
how students negotiate their identities



within a specific institutional and
sociolinguistic framework, as well as the
meanings they ascribe to English. The
research was carried out at LAU, a local
university in Southern Vietnam. The
institution primarily serves local students,
many of whom come from rural or lower-
middle-income  backgrounds. English
is compulsory, and students must meet
institutional exit standards aligned with
national proficiency standards.

3.2. Participants

The study participants were 10
undergraduate students at Long An
University, Vietnam. Purposive sampling
was used to choose participants, allowing
the researcher to find cases with a wealth of
information pertinent to the study’s focus
on identity building, global aspirations,
and English use. The study selected 10
participants because of its narrow focus and
emphasis on detailed qualitative accounts
rather than numerical representativeness.
The sampling strategy sought variation
in students’ academic years (Years 1-4),
majors, self-reported English proficiency,
and socioeconomic backgrounds. This
strategy enabled the study to capture
a wide range of experiences and
perspectives on English language learning
and identity construction in a provincial
university context. Before data collection,
all participants provided informed consent
and were informed of the study’s purpose,
their right to withdraw at any time, and the
measures taken to ensure confidentiality.
This paper used pseudonyms throughout
to protect participants’ identities.

3.3. Data collection

Data were collected through semi-
structured interviews lasting approximately
45 minutes. All interviews were conducted
in Vietnamese so participants could express
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their experiences, beliefs, and reflections
in a familiar language. While allowing the
interviewer to address concerns raised by
specific participants, the semi-structured
style provided a standard set of guiding
questions. This method encouraged
attention to variations in students’
experiences and comparability across
participants. The interviews examined
participants’ self-perceptions as English
speakers, their imagined plans for English,
their motivations and challenges in learning
the language, their perceptions of the
legitimacy and ownership of English as a
global lingua franca, and their reflections
on the relationship between national and
emerging global identities. All interviews
were audio-recorded with participants’
consent, transcribed verbatim in Vietnamese
and translated into English. The translated
excerpts were carefully corroborated to
preserve the original meanings and used for
thematic analysis and reporting.

3.4. Data analysis

The interview data were analyzed
using Braun and Clarke’s (2006) six-
phase thematic analysis framework. The
analysis began with repeated readings
of the interview transcripts to become
familiar with the data. The codes were
then systematically reviewed, compared,
and organized into broader themes
that reflected common patterns across
participants’  experiences. Cross-case
comparisons identified similarities and
differences in perspectives and deepened
understanding of how students navigated
English-related identities in the context
of globalization. Then the themes that
emerged were interpreted through the
theoretical lenses of ELF, Norton’s (2013)
concept of identity investment, and
Anderson’s (2006) notion of imagined
communities. Finally, the coding was
completed iteratively and reflexively to
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improve the analysis’s trustworthiness.
Themes were refined continuously
through ongoing engagement with the data
and comparison with relevant theoretical
frameworks.

IV. Findings

The analysis uncovered a complex
patternofbothempowermentandconstraint
in the manner students constructed their
identity through English. Participants
identified English as a key resource for
expanding educational, professional,
and intercultural opportunities. Still,
they also experienced tensions arising
from linguistic insecurity, institutional
expectations, and the dominance of native-
speaker norms. The analysis revealed four
interrelated themes: (1) Locally Grounded,
Globally Imagined Selves, in which
students maintained a strong attachment
to their local and national identities but
also imagined themselves as participants
in global communities; (2) English as
Mobility Capital, emphasizing English as
a strategic resource for academic success,
career advancement, and international
engagement; (3) Linguistic Insecurity
and Perceived Illegitimacy, highlighting
participants’ concerns over language
proficiency and perceived legitimacy of
their English use; and (4) Negotiating
National Belonging and Global Aspiration,
showing students’ ongoing balancing
of loyalty to their cultural heritage and
aspiration to become competent global
communicators.

4.1. Locally grounded, globally
imagined selves

Participants consistently described
themselves as strongly rooted in local and
national identities while simultaneously
imagining global futures. Many students
expressed aspirations to work for

multinational companies, travel abroad, or
collaborate internationally. For example,
S1 (Year 3) stated:

“I am from Long An, and I am proud
of that. But I think English will help me
connect with the world. I dont want to
leave my identity; I want to expand it.”

This illustrates layered identity
construction rather than replacement.
Students did not frame English as
cultural assimilation but as expansion
of participation. Several participants
described their “future self” as more
confident English users interacting with
foreigners.

4.2. English as mobility capital

Throughout the interviews,
participants consistently  positioned
English as mobility capital that could
open educational and socioeconomic
opportunities. For students, English was not
merely an academic subject but a strategic
resource for securing higher-paying jobs,
jobs in foreign-invested enterprises, and
career opportunities beyond the local
labour market. These perceptions reflected
a future-oriented investment in English,
linking language learning to aspirations for
upward social mobility and participation
in broader professional networks. As S2, a
second-year student, said:

If I only stay in Long An, maybe
English is not very needed. “But if I want
a better job, especially in a big company, |
need to know English.

S2’s story reveals how students
constructed the value of English around
their imagined career paths rather than
their immediate local environment.
English was not created as a sign of cultural
assimilation or belonging to English-
speaking communities, but as a practical
tool for accessing broader educational
and occupational opportunities.



In this sense, English was an investment in
future possibilities; it reinforced learners’
aspirations to join increasingly globalized
labor markets.

Nevertheless, participants  also
acknowledged that opportunities to learn
English were not evenly distributed. Some
students benefited from private tuition,
online courses or other learning resources,
while others depended solely on university
teaching. These differences affected
learners’ confidence in using English
and, in turn, their perceived preparedness
to participate in global academic and
professional communities. The findings
then suggest that English is not simply
mobility capital, but a resource whose
value is mediated by unequal access to
learning opportunities and institutional
support.

4.3. Linguistic insecurity and
perceived illegitimacy

Despite their aspirations to become
competent Englishusers, many participants
expressed persistent feelings of linguistic
insecurity. Rather than evaluating their
English in terms of communicative
effectiveness, students often measured
their proficiency against idealized native-
speaker standards or the perceived
competence of students from larger urban
universities. Such comparisons often
undermined their confidence and limited
their willingness to participate in English-
mediated interactions. As S3, a fourth-
year student, reflected:

“When I hear someone speak
English very fluently, I feel I am not good
enough. Maybe English is not for people
like me.”

Although participants  generally
acknowledged that English functions as
an international means of communication
among speakers from diverse linguistic
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backgrounds, many still equated legitimate
English use with native-like fluency
and accuracy. This internalization of
hierarchical language norms constrained
their confidence and weakened their
sense of entitlement to participate in
global English-speaking communities.
Students from rural backgrounds further
emphasized that limited opportunities for
authentic English interaction intensified
these feelings of inadequacy. Several
participants  described  experiencing
anxiety when speaking English in public,
fearing negative evaluation from peers
or teachers. Consequently, identity
construction emerged as a dynamic process
of negotiation in which aspirations for
global participation coexisted with self-
doubt, perceived linguistic deficiency,
and unequal access to communicative
opportunities. These findings suggest that
learners’ global identities are shaped not
only by their personal aspirations but also
by prevailing language ideologies and the
sociocultural conditions in which English
is learned and used.

4.4. Negotiating national belonging
and global aspiration

One interesting finding was that none
of the participants saw learning English
as a threat to their Vietnamese identity.
Instead, participants framed English as a
resource that enabled engagement with
the wider world while supporting, rather
than replacing, their sense of national
belonging. Students viewed English
as a way to represent Vietnam on the
international stage, not as a way to sever
ties with their cultural heritage. S4 said:
“As a first-year student,

“English does not change me. I'm
Vietnamese. But English helps me to
present Vietnam to the world.”

Her reflection illustrates an
additive process of identity construction
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in which local and global identities
complement rather than conflict. At the
same time, participants noted that identity
construction was influenced not only
by institutional expectations but also
by personal aspirations. Some students
said they studied English mainly to meet
degree requirements, not necessarily to
study intercultural communication or
travel abroad. These accounts illustrate the
complex relationship between individual
agency and structural constraints and
indicate that learners’ global identities are
constructed through constant negotiation
among personal ambitions, educational
policies, and the realities of their learning
environment.

V. Discussion

The study examined how students at
a local Vietnamese university negotiated
their English-related identities within the
intersecting discourses of nationalism
and globalization. Findings show a
complex and multilayered process in
which empowerment and constraint are
interwoven. Students see themselves
as global citizens but remain rooted in
local and national identities. However,
this expansion of identity is uneven and
shaped by institutional structures and
socioeconomic  differences. Research
on English language instruction in
Vietnamese higher education also provides
relevant contextual insights. Research
published in the Journal of Science
Hanoi Open University has looked at
lecturers’ translanguaging techniques in
English-medium instruction (Bui, 2024)
and students’ perspectives on learning
intercultural communication (L& et al.,
2021). These findings have important
implications for language policy and
higher education practice in provincial
contexts.

5.1. Rethinking English policy
beyond urban-centric models

The findings show that students at
local Vietnamese universities actively
construct global identities by imagining
futures beyond their local communities.
Participants viewed English not as a
foreign cultural intrusion, but rather
as a strategic resource for educational
progress, professional mobility, and
intercultural engagement. The study also
points to the contextual nature of identity
construction. These structural constraints
affected not only their confidence in using
English, but also their perceptions of
linguistic legitimacy and their imagined
participation in global communities.
The results have important implications
for English language policy and higher
education in Vietnam. National policies
that require uniform English proficiency
standards across all institutions may
unintentionally mask significant regional
disparities in educational resources and
learning opportunities. Local universities
need more institutional support to enable
more equitable participation in global
education, including greater investment in
language-learning infrastructure, stronger
partnershipswithinternationaluniversities,
more virtual exchange opportunities, and
targeted scholarships for students from
disadvantaged backgrounds. Such efforts
would make English not just a graduation
requirement, but an authentic path to
intercultural engagement and global
participation. Without acknowledging
these structural inequalities, standardized
language policies may reinforce existing
educational inequalities rather than
support inclusive internationalization.

5.2. From native-speaker norms to
ELF-informed pedagogy

While ELF  scholarship  has
increasingly acknowledged that
diverse users collectively own English,



many participants in this study continued
to evaluate their language competence
against idealized native-speaker norms.
This finding indicates that even when
English is primarily used as a lingua franca
between non-native speakers, learners’
dominant language ideologies remain
firmly rooted in perceptions of linguistic
legitimacy. These findings have significant
pedagogical implications for teaching
English in local Vietnamese universities.
First, English language curricula need
to incorporate ELF awareness more
explicitly to help students see English as
a shared international resource rather than
the exclusive property of native speakers.
Second, learners should be exposed to
a wider range of English varieties and
accents to reflect the linguistic diversity
of global communication and to reduce
the dependence on native-speaker norms
as the only measure of proficiency.
Third, classroom practices should
focus on intelligibility, communicative
effectiveness, andintercultural competence
rather than on imitating accents or
achieving grammatical perfection. Such
an approach is likely to reinforce learners’
confidence and produce a greater sense of
legitimacy as English users.

The results also emphasize the need
to reform teacher education programs
in local universities. Preparing future
teachers of English with ELF-informed
pedagogies can contribute to addressing
the challenge of native-speaker ideologies,
more inclusive conceptions of language
competence, and the creation of learning
environments in which students are
encouraged to participate confidently
in  multilingual and  multicultural
communication. Thus, teacher education
can play an important role in supporting
learners’ identity development and
participation in global communities by
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reimagining English as a resource for
communication rather than a standard of
perfection.

5.3. Aligning assessment with
identity development

Institutional English exit
requirements played a double-edged role
in students’ identity construction. For some
participants, the graduation requirement
was a tangible goal that encouraged
continued investment in learning English
and solidified their aspirations for future
academic and professional gains. But for
others, the focus on meeting a proficiency
standard turned English from a useful
communicative resource into a test-
driven obligation. These findings suggest
assessment policies need to move beyond
reliance on standardized language testing.
More diverse assessment methods, such
as communicative tasks, project-based
learning,  collaborative  international
activities, and authentic ELF interactions,
would better reflect the communicative
realities of English in multilingual
contexts. In a broader policy context,
assessment systems need to be aligned
with the educational purpose of preparing
students for a global world.

5.4. Reconciling national identity
and global participation

An important finding of this study
is that participants did not perceive
learning English as diminishing their
Vietnamese identity. Instead, students
consistently expressed a strong sense of
national belonging while simultaneously
aspiring to participate in  global
academic, professional, and intercultural
communities. These findings suggest
that engagement with English and
attachment to national identity are not
mutually exclusive. Rather, participants
constructed additive and hybrid identities
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in which English functioned as a resource
for global communication while their
Vietnamese identity remained central to
their sense of self.

This finding has  important
implications for language policy in
Vietnam. Rather than framing the
expansion of English education as a
potential threat to national culture,
policymakers may present English as a
strategic resource for sharing Vietnamese
culture, values, and perspectives with
international audiences. This perspective
positions English not as a vehicle for
cultural replacement but as a means of
strengthening Vietnam’s participation in
global dialogue while preserving local
cultural identities.

VI. Implications and conclusion

The paper contributes to current
debates on ELFs and identity construction,
helping learners at a provincial university
in Vietnam find their voice. It shows that
the development of English identity is not
linear and equally empowering. Instead,
aspirations, institutional expectations, and
structural inequalities shape it.

This study has several limitations.
First, the sample of ten undergraduate
students from a single provincial university
limits the results’ applicability to other
higher education settings. Second, the
results reflect participants’ self-reported
experiences and perspectives because
semi-structured interviews were the only
data-collection technique; no additional
data sources were used to triangulate
the results. Researcher subjectivity
and hindsight interpretation may affect
participant stories and the analysis.
The policy implications extend beyond
LAU. In settings where English is used
to access globalization, policymakers

need to consider how standardization
intersects with unequal resources. Local
institutions need context-sensitive support
so that global English does not become a
mechanism of exclusion. Future research
may include comparative case studies
across regional universities, longitudinal
designs to track identity development
over time, and teacher perspectives on
ELF-informed pedagogy.
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TU SINH VIEN PIA PHUONG PEN CONG DAN TOAN CAU:
TIENG ANH NHU NGON NGU CHUNG VA
QUA TRINH XAY DUNG BAN SAC TAI
MOT TRUONG PAI HQC PIA PHUONG CUA VIET NAM

Pham Thi Ngoc Mai'?

Tém tit: Trong boi canh cdc dién ngén dan xen giita chii nghia dén téc va toan cau
hoa, nghién cieu dinh tinh nay diéu tra cdch sinh vién tai mot truong dai hoc khu viee cua Viét
Nam tao dung va thwong lwong bdn sac lién quan dén tiéng Anh ciia ho. Nghién cieu xem xét
cdach sinh vién hinh dung viéc sir dung tiéng Anh dé tham gia vao céng dong quoc té trong
twong lai, diea trén y twéng vé dau tw ban sdc ciia Norton va céng trinh ciia Jenkins vé tiéng
Anh nhw mot ngon ngir chung (English as a Lingua Franca). Mwoi sinh vién dai hoc da tham
gia phong van ban cdu tric, sau dé dwoc phan tich theo chii dé. Két qua cho thdy sinh vién
hinh dung minh la nhitng chuyén gia toan cau trong twong lai, trong khi van duy tri ban sdc
dia phwong manh mé. Thay vi duwoc coi la déu hiéu cia su thay thé van héa, tiéng Anh dwoc
xem la mot nguon liee chién hege cho kha ndng thich iing. Tuy nhién, tinh hop phdp vé ngén
ngit, nhitng han ché cia thé ché va sw bdt binh dang trong tiép cdn cdc nguon lyc gido duc
déu déng vai tro la nhitng yéu t6 trung gian dinh hinh ban sdc. Bang cdch lam néi bt cdch
thire cdc ban sdc tiéng Anh toan cau dwoc thirong lwong trong méi truong gido duc dai hoc
v6i nguon e han ché, nghién ciru nay thiic ddy ca nghién ciru vé ban sdc tiéng Anh nhw mot
ngon ngir chung.

Tir khéa: Tiéng Anh nhw ngén ngit chung, xdy dung ban sdc, ban sdc toan cau, gido duc dai

hoc Viét Nam, toan cau hoa.

'Nghién ctru sinh, Truong Pai hoc Mo Ha Noi, Ha Noi, Viét Nam
2 Trudng Pai hoc Kinh t& Cong nghiép Long An, Tay Ninh, Viét Nam



