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Abstract: This study investigates external and internal factors affecting students’
interaction in English-speaking classes to develop effective strategies to improve their
interaction. The study was conducted among sixteen classes at the Faculty of English at Hanoi
Open University, with 86 students in total. Questionnaires and interviews were employed as
data collection instruments for the study. The results showed that there are still a large number
of ‘passive’students who are not willing to speak and participate in class activities for different
reasons, both coming from external and internal ones. These factors mainly include “self-
confidence”, “motivation, and interest”, “prior relationships”, “classroom environment,”
“lecturers’teaching styles”, and “technological devices”. Accordingly, different techniques and
teaching methods were recommended to promote students’interaction during speaking lessons,
including “pair work,” “asking-answering questions,” “debate sessions or discussion,” and
“interactive multimedia learning.” The study results are expected to help both students and
lecturers identify influential factors and explore more effective strategies or teaching methods
to enhance students’ participation in English-speaking classes.

Keywords: classroom interaction, students’interaction, speaking classes, participation in class
activities, interpersonal interaction.

I. Introduction skills, where students actively communicate
with each other. This not only supports
students in honing communication abilities
but also fosters the development of various

practical life skills that are beneficial outside

Teaching spoken language skills is
not an easy task in teaching and learning,
and interaction is necessary to achieve a

successful oral language lesson. A lesson
can be ineffective for teachers and learners
without active engagement or student
participation. A dull and passive class
atmosphere fails to inspire students, leaving
them unmotivated to gain knowledge. At the
same time, interaction enhances speaking

* Hanoi Open University

the class and in the future.
II. Literature review

2.1. Classroom interaction

To define the term “interaction”,
Garrison (1993) refers to interaction as
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“sustained,  two-way  communication
among two or more persons to explain and
challenging perspectives”. Given this, Gilbert
and Moore (1998) give a broader definition
of interaction, which is interpersonal
communication among two or more people
within a learning context for task/instructional
completion or social relationship building. In
an educational setting, classroom interaction
is defined as the interaction between the
teacher and learners. To support this, Weller
(1988) also states that interaction is a means
for teachers and learners to receive feedback
and for adjustments to be made based on
information and activities in which the
participants are involved. Besides, it entails
any form of students’ oral participation in
class, including one-to-one, one-to-many,
and some-to-some (Smyth, 2005).

Indeed, interaction plays a very
important role in speaking classes. There
is a fact that no classes deny the need for
interaction among students or between
students and teachers. Specifically, Simpson
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and Galbo (1986) state that student-teacher
interaction is seen as the force behind
learning. To support this, Tsui (1998) also
supposes that interaction encourages them to
express their opinions, answer questions, and
carry out tasks and activities, in turn allowing
them not only to learn about the language but
also how to use it. Additionally, Allwright
(1984) considers classroom interaction in FL.
(Foreign Language) to be “inherent in the
very notion of classroom pedagogy itself”.
This view is similar to arguments given by
Ellis (1999) and Maloof and Boyd (2000),
who believe that the quality of interactive
patterns of classroom participation goes
hand-in-hand with learning outcomes.

2.2. Interpersonal interaction

According to Gurtman (2009) in one
principle of interpersonal theory, the most
significant aspects of human interaction
with others can be expressed by two
dimensions. The interpersonal meaning
of words is presented in the Interpersonal
Circle (IPC) created by Kiesler (1996).
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Figure 1. The Interpersonal Circle for Teachers (left, IPC-T) and Students (right, IPC-S)
(H.J.M. Pennings et al., 2018)

Furthermore, the second key
principle of interpersonal theory is
Interpersonal Complementarity. It refers
to how the interactional behavior of pairs
of people may be suitable together and
influence each other (Sadler et al., 2010).
The integrative model of complementary
is illustrated in Figure 2 below (Sadler &

Woody, 2003).

Among students, interpersonal skills
are relatively important. Learning occurs
only after the interactions a student engages
1999).
Moreover, Johnson (1981) believes peer
relationships affect educational aspirations

with other classmates (Berge,



and achievement. To support this view,
the research conducted by Guo et al
(2018) also pointed out that the interaction
between students is inextricably connected
to the individual learners’ satisfaction with
learning. Besides, Jacobs et al. (2016)
researched the benefits of interpersonal
interaction  between students. They
concluded that it increased higher-level
cognitive processing, heightened levels of
participation, enhanced self-confidence,

and improved performance on assessments.

" Male Male
Trait L] »{ Situational
Affiliation Affiliation
Female b Female
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Affiliation Affiliation

Figure 2. Integrative Model of
Complementarity (Sadler and Woody, 2003)

2.3. Research Questions

The study aims to answer three
research questions:

1. How do the third-year English
majors interact in oral language classes at
Hanoi Open University?

2. What are the key factors
influencing the interaction of third-year
English majors in speaking classes at
the Faculty of English at Hanoi Open
University?

3. What strategies effectively promote
the interaction of third-year English majors
in speaking classes at the Faculty of English
at Hanoi Open University?

II1. Methods

3.1. Research Context and
Participants

The research was conducted at
the Faculty of English, Hanoi Open
University, Vietnam. The participants
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in the study are 70 third-year students
from different classes with different
backgrounds. They have studied four
levels of speaking, equivalent to two years
of training. Besides, one student from each
class (K28A01 to K28A16) was chosen
randomly to attend the interview, so there
were 16 interviewees in total.

3.2. Design of the Study

The research combines both the
quantitative and qualitative approaches
to achieve the purpose. Quantitatively, a
descriptive research design was selected
for the study because it allows a systematic
and accurate account of a certain
population (Dulock, 1993). Qualitatively,
phenomenological research design was
employed to explore participants’ lived
experiences and perceptions in speaking
classes (van Manen, 1997).

3.3. Data Collection and Analysis

To collect data and answer
three research questions, an online
questionnaire was created on Google
Forms - one of the most widely-used data
collection tools. The questionnaire was
designed with three main parts. The first
part focuses on the current situation of
students’ interaction in speaking classes.
The second part investigates key factors
influencing their interaction, including
external and internal ones. The third
part aims to find effective strategies to
improve classroom interaction during
speaking classes. Most of the questions
are Likert-scale type. There are also
some open-ended questions to collect
more detailed information about the
participants’ opinions. Regarding the
data analysis method, the data was
subjected to computer analysis, converted
into percentages, and illustrated in
the form of graphs and tables to make
the data presentation analytical and
comprehensive.
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With qualitative data, in-depth
interviews were employed, involving
structured questionnaires, which served
as a guide for the researcher during
interviews.

IV. Findings and Discussion

4.1. The -current situation of
students interacting with one another in
English-speaking classes

The results showed the positive
attitudes of students towards the
importance of classroom interaction.
Nevertheless, although all students are
aware of how significant it is, the number
of ‘passive’ students outweighs that of
‘positive’ ones. Figure 3 presents the
frequency of their participation in class
activities, and Figure 4 shows the level
of comfort expressed by students when
participating in interactive activities.

B Always

m Often
Sometimes
Rarely

B Never

Figure 3. The percentage of how
often students actively participate in
discussions during oral language classes

(N=70)

As can be seen from both figures,
most of the respondents engage in class
activities, and only 4% of the participants
hardly participate. In Figure 3, nearly half
of respondents considered themselves
to sometimes engage in discussions
(approximately 42%), while 21% of

students often participate. This number
is nearly the same as those who rarely
participate (approximately 19%). In
Figure 4, about 26% of surveyed students
supposed that they felt comfortable in
all class discussions. Meanwhile, 41%
of students feel neutral, and 11% feel
uncomfortable.

m Very
comfortable
B Comfortable

1 Neutral

Uncomfortable

Figure 4. Level of comfort expressed by
students when participating in interactive
activities (N=70)

These numbers clearly show that
there are still several active students in
the class. One student stated, “The more
students stand up and answer the questions,
the more likely students are to get higher
scores. That’s why I sit in the second row
of the class so that when [ raise my hands,
the lecturer can see me and call me”. At
the same time, the situation of “passivity”
among students still exists in a large
number. “I am quite shy when standing
up and looking at the class; that’s why I
rarely participate in class activities”’, one
respondent mentioned. Therefore, students
see different feelings more clearly when
they engage in discussions. One surveyed
student highlighted by noting that “/ felt
quite good with all activities before, but
also quite stressed when having little time
to prepare and face the topics which are
too difficult to express”. These feelings
may similarly happen to many other
students during speaking lessons.



4.2. Key factors influencing
students’interaction in English-speaking
classes

4.2.1. Internal factors

To investigate key internal factors
affecting the interaction among students,
six factors were suggested, including
Self-confidence, Language proficiency,
Motivation and interest, Anxiety
or nervousness, Previous speaking
experience, and Prior relationships. The
findings showed that all students recognize
these six factors, which are indicated in
Figure 5 below.
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Figure 5. Percentage of students’
responses about internal factors
influencing the interaction among
students in oral language classes

As can be secen from the chart,
self-confidence is agreed most to be
moderately influential in interaction
among students (over 40%). This figure is
followed by the factor of motivation and
interest, with about 38 students showing
their agreement. Meanwhile, nearly 35%
of students agree that previous speaking
experience and prior relationships
influence their interaction in speaking
classes. The least influential factors are
anxiety or nervousness and language
proficiency, constituting approximately
35% and 33%, respectively.

Most of the students are affected by
their self-confidence. This problem was
confirmed in the interviews with students,
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one of whom shared that “The main
challenge I have may be confidence; when
I have to speak with a high-level person, [
feel a bit afraid.” It is explained that when
teaming up with a fluent English partner,
students tend to feel unconfident as they
must try a lot to keep up with their peers,
making them feel afraid. Meanwhile, when
they work in a team with those who are
lower level, they feel a bit bored and even
frustrated when their partner is unable to
cooperate or discuss enthusiastically.

Followed by self-confidence is
motivation and interest. This factor
encourages students to actively participate
in class discussions, of which intrinsic
motivation plays a vital role in making
students willing to engage themselves. The
explanation is that students with highly
intrinsic motivation are motivated by their
interest and enjoyment, not by extrinsic
ones such as grades or rewards, so the
desire to learn and communicate comes
from themselves, not by requirement.

Prior relationships also influence
the way students interact with their
peers in speaking classes. Students who
have positive prior relationships with
others may feel more relaxed, leading to
increased communication and interaction.
They are willing to express their ideas and
open to listening to others’ perspectives.
On the other hand, students who used to
have disagreements or conflicts in the past
may interact more cautiously. One student
highlighted this problem by sharing in the
interview that: “I had a pair discussion
with a person I didnt like last time. It
made me feel very uncomfortable during
our conversation”.

4.2.2. External factors

Apart from internal factors, five
external factors were recommended,
including Time limit, Class size,
Lecturers’ teaching styles, Classroom
environment, and Technological devices.
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Figure 6 below illustrates part 2 of the
questionnaire results.
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Figure 6. Percentage of students’
responses about external factors
influencing the interaction among
students in oral language classes

The column chart shows that
classroom environment is agreed most
to be a factor influencing students’
interaction to the greatest extent, with
over 40% of students agreeing with this.
Meanwhile, the least influential factor is
the time limit, with about 42% of students
agreeing that this factor does not affect
students’ interaction at all.

The explanation for classroom
environment is that the classroom’s overall
climate affects the learning atmosphere.
A positive and encouraging climate
stimulates a sense of cooperation and
community, affecting students to actively
engage and interact with their peers.

Regarding lecturers’ teaching style,
one explanation is how a lecturer presents
information. Dynamic and interactive
teaching can attract students’ attention and
encourage them to engage more actively
in discussions. To highlight this, one
student stated, “I don t think a lesson will
be interesting if the teacher isn 't active at
first. So as long as the lecturers want to
raise the class's enthusiasm, its easier”.

Technological devices are also a
notable influence on students’ interaction.
Today, students can have access to digital
learning platforms where they can get

support or cooperate with others, allowing
them to deliver messages and documents
easily and conveniently in a team. Thanks
to this, students can access the virtual
world, which helps them support their
presentation with illustrious pictures,
videos, or music. At the same time,
technological devices also have some
negative influences on students when there
are many sources of entertainment available
on their smartphones. Students tend to be
tempted to take a phone to go online and
relax instead of engaging in discussions.
Several students agree that technological
devices are very influential in the class.
One respondent admitted in the interview
that: “For me, smartphones affect me the
most since I always use them when I’'m free
and not cared for by the lecturer”.

4.3. Effective strategies to promote
students’interaction in English-speaking
classes
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Figure 7. Percentage of students’
responses about the effectiveness of
different strategies to promote students’
interaction

The results indicate the rate at
which five common techniques influence
students’ interaction and other strategies
to promote it. Role-playing activities,
debate sessions or discussions, interactive
multimedia learning, peer-led discussions,
and teacher-led discussions. Figure 7
and Figure 8 below shows clearly the
effectiveness of those strategies.



The bar chart indicates that pair work
and asking-answering questions are two
noticeable strategies agreed by most students
to be very effective in improving class
interaction, with 40% and 39% showing
their agreement, respectively. This figure is
followed by that of group discussions, which
is agreed upon by more than 30%. Besides,
about 40% of students evaluated whole-
class discussions to be moderately effective.
Sharing personal experiences, however, is
believed to be slightly effective.

m Not effective m Shghtly effective
H Moderately efiective B Very effective
m Highly effective

Figure 8. Percentage of students’
responses about the effectiveness of
different methods or strategies to promote
students’ interaction

As is observed from the chart,
peer-led discussions are agreed to be a
moderately effective activity in promoting
student interaction (roughly 45%). Besides,
most students find interactive multimedia
learning and debate sessions or discussions
very effective and highly effective
respectively, the former is agreed by nearly
35%, and the latter is agreed by over 30%.
In contrast, 34% of students evaluated role-
playing activities to be slightly effective.

Of five commonly used techniques,
pair work is believed to be the most effective
technique in promoting student interaction.
The explanation for this is that it increases
the level of participation, where their voices
are heard more effectively. This technique
is also highlighted by one student noting
that: “Students tend to follow their friends.
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If some people are active in the class, the
class is more active and all students are
going to interact more”. Moreover, pair
work increases the amount of talking time
for all students, which was validated by
Moon (2000). It is quite beneficial since
some students in this study suppose that not
having enough time partly influences their
interaction with other classmates.

Asking and answering questions is
also a good technique to be employed.
In speaking classes, students are made
to talk with other peers and the lecturer
by asking or answering questions. This
allows them to discuss their ideas, share
their perspectives, and learn from one
another. Also, the challenge of answering
questions can stimulate students to
actively engage in the learning process.
It triggers students’ curiosity and desire
to find out the correct answers, creating a
positive learning atmosphere.

With other recommended teaching
methods and strategies, debate sessions
or discussions are very effective strategies
when students can be actively involved
in the conversation, giving different
opinions to reinforce their arguments. In
debates and discussions, students have
to pay attention to peers’ arguments, ask
relevant and wise questions, and answer
thoughtfully. This element is very crucial
for interactive communication.

Furthermore, interactive multimedia
is very effective and can be taken
advantage of. It enables them to have
more responsibility and better control
over their learning process (Khoo, 1994).
Various platforms allow students to take
control of their speed when completing a
task online. This reduces the stress level,
in turn making them feel more relaxed to
interact with each other.

V. Conclusion

The study was conducted to identify
key factors affecting students’ interaction
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in English-speaking classes and effective
strategies to promote their interaction at the
Faculty of English, Hanoi Open University.
The study has gained the expected results
with the use of both a questionnaire and an
interview to find out different factors affecting
students’ interaction in speaking classes
as well as teaching methods or strategies
to improve their interaction -effectively.
Specifically, the findings indicated that there
are various factors spotted that exert an
immense influence on the interaction among
students during speaking lessons, of which
classroom environment and self-confidence
are both notable. Furthermore, the level
of effectiveness among these strategies is
evaluated to find out the best strategies. This
i1s very important since interaction could
boost their ability and academic performance
both inside and outside class.

In short, research results seem to
be in line with what has been concluded
in previous studies, even though such
investigated factors rely a lot on the
educational settings. Therefore, both
teachers and learners should identify
factors influencing classroom interaction
and thereby increase the quality of teaching
and learning, yielding a productive lesson.
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NHUNG YEU TO ANH HUONG PEN SU TUONG TAC
CUA SINH VIEN NAM THU BA
CHUYEN NGANH TIENG ANH TRONG GIO HQC NOI
TAI TRUONG PAI HOC MO HA NOI

Lé Phuwong Thao', Giang Vin Vi’

Tém tit: Nghién ciru ndy diéu tra cdc yéu té bén ngodi va bén trong dnh hudng dén
sw twong tdc cua sinh vién trong cdc 1op hoc néi tiéng Anh d@é phat trién cac chién luoc hiéu
qua nham cdi thién su twong tdac. Nghién ciru duwoc thuc hién tai Khoa tiéngAnh, truong Dai
hoc Mo Ha Ngi, véi tong cong 86 sinh vién tham gia. Phiéu khdo st va phong vin dwoc sir
dung lam céng cu thu thdp dir liéu cho nghién ciu. Két qua cho thdy van c6 sé lwong lom
cdc sinh vién ‘thy dong’ khéng san long néi va tham gia vao cdc hoat déng 16p hoc vi cdc 1y

’

khdc nhau, dén tir cd yéu t6 ngoai vi va néi tai. Cdc yéu té nay chii yéu bao gom: “sw tw tin”,
“dong lwc va sw thich thii”, “moi quan hé triede d6”, “méi truong 16p hoc”, “phong cdch
giang day ciia gidng vién”, va “thiét bi cong nghé”. Do dé, cdc ky thudt va phwong phdp
giang day khdc nhau dad dwoc dé xudt dé thiic ddy sw twong tac cia sinh vién trong cdc budi
hoc ky nang noi, bao gém “lam viéc theo cap”, “dat cau hoi va tra loi”, “tranh lugn va thao
lugn”, va “hoc da phwong tién twong tic”. Két qua ciia nghién ciru dwoc hy vong sé gilip
ca sinh vién va giang vién xdc dinh cac yéu té anh hwong va tim hiéu cac chién lwoc hodc
phwong phép giang day hiéu qua hon dé ting cuong si tham gia cia sinh vién trong cdc Iop
hoc ky nang néi tiéng Anh.
Tir khoa: sy tirong tdac lop hoc, twong tac sinh vién, cdc lop hoc noi, sy tham gia vao cdc hogt
dong lop hoc, twong tdc giita cac nhan.

¥ Treong Pai hoc M& Ha Noi



