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Abstract: Since first mentioned in the EPIC learning workshop in 1999, Blended
learning (BL) has become increasingly popular in the education industry, especially during
Covid 2019. BL researchers how that when combining in-person classroom instruction with
online and virtual components, the method can maximize the benefits of both and result
in an enhancement of personalized teaching with the ease, flexibility, and accessibility of
technology in many language teaching programs across the world (Adas & Bakir, 2013;
Grgurovic, 2011; Ghazizadeh & Fatemipour, 2017). This research was carried out with 20
ESL teachers and 1000 students at a secondary school where there has been a solid shift
to BL in the last two years. This paper introduces and discusses the process of building
blended ELT courses at the school and how blended learning has benefitted the quality of the
English teaching program. It points out that a blended learning ELT program was proved
effective when: (i)The LMS lelessons; accordingly, ocused; (ii)Teachers were thoroughly
trained about the BL model and knew how to plan the lessons accordingly; (iii) Teachers and
program managers made use of LMS Quiz for formative and summative assessment, based
on which teaching decisions were made and (iv) Teachers and students utilized coaching and
tutoring practice and offered opportunities for feedback and reflection. The research will be
of interest to schools and ELT departments looking for a measure to apply BL to improve the
effectiveness of their programs and teachers wishing to better their teaching experience.

Keywords: Blended learning, teacher training, English teaching and learning, Learning
management system, professional development.

Some scholars even refer to it as the “new
traditional model” (Ross & Gage, 2006,

1. Introduction

Blended learning (BL), the teaching

and learning approach where face-to-
face and online instruction are integrated
(Graham, 2013), has been widely
adopted in education, especially after the
pandemic struck the whole world in 2019.
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p. 167) or the “new normal” in course
delivery (Norberg et al., 2011, p. 207). BL
researchers how that when combining in-
person classroom instruction with online
and virtual components, the method can



maximize the benefits of both and result in
an enhancement of personalized teaching
with the ease, flexibility, and accessibility
of technology in many language teaching
programs across the world (Adas & Bakir,
2013; Grgurovic, 2011; Ghazizadeh &
Fatemipour, 2017).

Since the outburst of COVID-19,
online learning has developed significantly
in Vietnam. Domestic and international
organizations evaluate Vietnam’s online
teaching results very positively. The
Organization for Economic Cooperation
and Development (OECD) PISA report
published on September 29, 2020,
commented: “Vietnam’s online learning
to prevent COVID-19 has many positive
points compared to other countries and
territories”. Specifically, in Vietnam,
79.7% of students study online. This rate is
higher than the general average of OECD
countries (67.5%). At the university level,
over 50% of educational institutions also
teach remotely, many of which apply
entirely online, and some combine online
and face-to-face training. It is apparent
to schools and institutes that when the
pandemic has gone and traditional schools
are back, the way to keep the benefits
of both online learning and traditional
classrooms is to utilize blended learning.

A secondary school is not an
exception. As a private school that
intended to use digital transformation as
a foundation for development, the school
quickly switched to online learning just a
few days after the pandemic struck. Now,
with 1000 students back in class, the
school sees the importance of integrating
face-to-face with online teaching and
learning to yield better teaching and
learning results. This study noted the
process from Preparation for BL-to-
BL implementation and evaluation
to recommend ways to apply BL to
improve the effectiveness of the English
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program in A school in particular. This
will be of great importance to schools in
search of a way to apply BL in similar
circumstances.

IL. Theoretical background

According to the Oxford Dictionary,
Blended learning is a style of education in
which students learn via electronic and
online media as well as traditional face-
to-face teaching. Many other names, such
as hybrid learning, technology-mediated
instruction, web-enhanced instruction, or
mixed-mode instruction, can be known as
blended learning. Whatever its name is, it
has two main characteristics: The physical
presence of both teacher and student and
some elements of student control over
time, place, path, or pace.

Blended learning has six typical
types, known as:

- Face-to-face: This driver is
closest to a typical school structure where
learning takes place in class, and only
certain students in the class can participate
in some form of blended learning. In
this driver approach, students who are
struggling or working above their grade
level can progress at their own pace using
technology in the classroom.

- Rotation: This driver allows
students to rotate between different stations
on a fixed schedule - either working
online or spending face-to-face time with
the teacher. The rotational model is more
widely used in elementary schools where
young kids need to be constantly taken
care of by teachers.

- Flex: With this approach, the
material is primarily delivered online, and
learning is primarily self-guided. Teachers
are present to provide on-site support as
needed, but students independently learn
and practice new concepts in a digital
environment.
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- Online lab: In this approach,
students learn entirely online with online
teachers, but they have to be present at a
dedicated computer lab to complete their
coursework. This driver is suitable for
schools with not enough teachers.

- Self-blend: The self-blend model
of blended learning suits highly self-
motivated students because it gives
students the opportunity to take classes
beyond what is already offered at their
school while still attending a traditional
school environment.

- Online driver: This driver is at
the opposite end of the spectrum from
face-to-face driver. In this form, students
work remotely, and material is primarily
delivered via an online platform; face-to-
face check-ins are optional.

Blended learning, in whatever type
it may have, has been proven to boost
teaching and learning’s effectiveness
(Garrison & Kanuka, 2004; Picciano,
2009). Generally, when compared with
face-to-face courses, research has pointed
out that BL can help improve the chances
of students’ success and satisfaction
(Dziuban and Moskal 2011; Dziuban et
al. 2011; Means et al. 2013) as well as
their sense of community (Rovai & Jordan,
2004). However, so as for Blended learning
to be carried out successfully, schools and
institutions need to provide support for
course redesign and planning (Moskal
et al. 2013; Dringus and Seagull 2015;
Picciano 2009; Tynan et al. 2015).

II1. Research methodology
3.1. Context

A secondary school is a 12-year-old
private school in Hanoi with 1000 students
in Secondary studying 12 courses of
English, divided by levels and student’s age
and class types. Although each course has its
typical characteristics and components, the
overall aim of the English courses is to make

students proficient enough to pass the exam
into gifted high- schools and to become
effective communicators. Students study
roughly 10 periods of English/per week and
have monthly tests to check their progress.

There are 20 Vietnamese and 2
expat ESL teachers teaching the courses,
and their average age is under 35. All
Vietnamese teachers are technology-smart
and are willing to try their best towards
the overall aim of the English Department.
However, since this is the first year of the
BL project, only Vietnamese teachers were
involved in the research (expat teachers
would be involved in Year Two, according
to the Project Plan). In the last few years,
a secondary school’s school board has
decided to use technology and digital
transformation to boost the effectiveness
of the school programs in general and
of the English programs in particular.
Therefore, LMS Canvas was introduced
to the school, and there has been a solid
shift to BL in the last two years.

3.2. Procedure

The study took place in three phases,
outlined as follows:

Phase 1: Preparation (Course
building and piloting, Teacher training
and Students training)

The school prepared for the
implementation of BL by:

- Building a task force that included
(1) IT to support LMS and infrastructure;
(2) Members of school boards and Heads
of Departments to carry out training to
teachers of English and students about
BL; (3) Representatives of homeroom
teachers to communicate to parents and
students about the process of carrying out
BL in teaching and learning.

- Build sample courses on LMS and
create guidelines for English teachers to
build the same content.



- Pilot the courses with teachers and
students to ensure the course structure and
content suit them.

- Carrying out one initial training
workshop to teachers on BL methodology.

- Encouraging teachers to train
students on how to make use of LMS and
how to BL effectively.

Phase 2: Implementation
(Classroom observation, Students’
survey, Teachers’ survey, Managers’
survey, and Department meeting
observation)

Phase 2 witnessed the actual
implementation of BL in A school.
Blended lessons were carried out in every
grade. Every student got access to the LMS
system to find materials, do homework,
and communicate with their teacher for
online learning. In class, they had at least
1 blended lesson/ week with their teacher
and were observed by school boards.

Data for the Implementation phase
was gathered along the way. After a
month of experiencing blended learning,
1000 students participated in a survey
to express their opinions towards the
content of the LMS and the teaching and
learning activities that took place during
class time. 20 Vietnamese teachers joined
the research to recall the BL teaching
experience and recommend ways to better
apply BL in teaching and learning at A
school. Schoolboards were also invited
to the research to support the research,
evaluate the program, and suggest
implications from managerial standpoints.

Research tools include:

-Survey: Three setsof questionnaires
were delivered to school boards, teachers,
and students to evaluate the teaching and
learning contents uploaded on LMS and
the actual implementation of BL during
class time.
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- LMS observation and research:
The researcher looked at the English
courses uploaded on LMS Canvas in terms
of structure and content to benchmark
with the comments and expectations from
students.

- Class observation: Observation
was carried out in 25 classes to see
blended learning in implementation. The
observation checklist includes five areas,
from lesson objectives to teaching and
learning activities, modes of interactions,
and lesson outcomes.

- Interviews: After questionnaires
were analyzed, 6 open-ended interviews
were conducted with selected students,
teachers, and school managers to help
the researcher understand more about
the issues, the result of which would
help the researcher to make better
recommendations to suit their needs.

- Department meeting observation:
During the research, the researcher also
participated in the English Department
meeting to see how teachers discussed
ways to carry out BL lessons and supported
each other in implementing BL lessons.

Phase 3: Evaluation and
Recommendation (Data  analysis,
Guidelines made into effectiveness)

In phase 3, data from all five different
sources in phase 2 was analyzed to provide
insights on the implementation of BL at A
school, based on which recommendations
were made, and guidelines were built.
School A put the recommendations into
practice and updated the researcher with
results to confirm the wvalidity of the
suggested guidelines.

IV. Finding and discussion
4.1. Findings and results

Different sources of data have
been thoroughly analyzed, revealing the
following findings:
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- Rotation is the school’s most
preferred mode of BL, with 80% votes
from students and teachers. This is aligned
with the theories about BL at schools,
where students can be taken more care of
by teachers (Dziuban and Moskal 2011;
Dziuban et al. 2011).

- Student survey data showed that
LMS courses, despite their full content,
needed to be content-based, more interesting,
and engaging (90% of students thought so).
As Moskal et al. (2013) suggest, the course
should be redesigned to be more infographic
and instructive to students.

- Class observations, teachers’
surveys, and the English Department
Meeting agreed that despite the
training in the Preparation phase, BL in
implementation revealed issues that need
to be resolved immediately and frequently.
The situation is confirmed by Dringus and
Seagull (2015) so schools can apply BL
effectively. Specific training in School
A includes BL methodology, which is
applicable in class, BL assessment, and a
BL community of practice so teachers can
offer daily support to each other.

- Interviews with schoolboards
presented that although all school boards
were excited about the data, including
formative and summative assessment data
that the LMS could export, they need to
be trained on how to read and make the
best use of data for decision-making
(Halverson et al., 2007).

Considering these findings, A
school’s task force worked together to try
to solve all the issues the data pointed out.
Specifically:

- An upgraded version of LMS
content was built by the Academic
taskforce, ensuring the course focused
more on content and the contents were
presented to the expectations of teachers
and students.

- A community of practices was
formed in each grade level to create
channels for teachers to discuss and
support each other while implementing
BL in their classes.

- A series of BL methodology
training workshops were carried out
for teachers, including such areas as
Supporting students to utilize online
materials to prepare ahead for the lessons,
How to switch modes between online
teaching and face-to-face teaching,
and Making evidence-based teaching
decisions via formative assessment data.

- A data analysis training workshop
was carried out for school boards so they
knew how to analyze data and see trends
in reports, based on which they could
make decisions at the managerial level.

When all these measures were
implemented, the school and the English
Department were delighted. English scores
in each grade level experienced a rise of
0.3 - 0.6 on average, especially with Grade
9; their average score into high school
was 9.37, while the target score was just
9.30. English teacher’s satisfaction rate
with professional development in English
Department increased by 20% from 3 to 4
on a scale of 5, while students’ satisfaction
rate reached 78% and parents’ satisfaction
rate reached 85% in the semester survey
about the English subject. Interestingly,
although this had not been included in the
original plan, 90% of all English teachers
completed their Individual Professional
Development. This is the result of wanting
to learn more about BL to serve their work
and get the chance to be trained about it.

4.2. Discussion

Via the three phases from preparing
to implementing and evaluating how
Blended learning was used to increase the
effectiveness of the English programs at
A Secondary school, it was recommended



that a blended learning ELT program was
proved effective when:

- The LMS lessons were content -
focused, the contents need to be engaging
and meaningful.

- There is a mechanism to coordinate
and control the teaching and learning
quality, as suggested in this diagram.

TRAINING AND QUALITY CONTROL MECHANISM

School board
l Vietnamese
Expat HOD
P HOD
Level leaders Level leaders Level leaders Level leaders

- A community of practices should
be founded at the grade level to create a
platform for teachers to support each other
in the day-to-day implementation of BL
teaching and learning.

- Teachers thoroughly trained about
the BL model and knew how to plan the
lessons accordingly

- Teachers and program managers
made use of LMS Quiz for formative and
summative assessment, based on which
teaching decisions were made.

- Teachers and students utilized
coaching and tutoring practice and offered
opportunities for feedback and reflection.

4.3. Limitations

The whole process of this research
was taken because of the decision and
dedication of A school managers, taking
into consideration that BL needed to
be implemented for quality control.
The research would have been more
valid if there had been a self-evaluation
checklist and questionnaire to identify
all stakeholders’ readiness for blended
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learning before phase 1. That would
have enhanced communication among
stakeholders when implementing BL in
phase 2.

V. Conclusion

The blended learning approach
has been on the rise, supporting many
language teaching programs worldwide
with the ease, flexibility, and accessibility
of technology (Adas & Bakir, 2013;
Grgurovic, 2011;  Ghazizadeh &
Fatemipour, 2017). The study shows that
the approach has been playing a vital role
in the digital transformation of A school
in the English Department, provided that
a content-based LMS was in place and
all stakeholders, including school boards,
teachers, and students, were well-trained
about the BL approach, technology, and
data-driven decision making.

Blended learning will be impactful
in K12 education, so the whole
learning process from Preparation to
Implementation and Evaluation at A
Secondary school is a case worth viewing
for other schools searching for a method
that can combine both online and face-to-
face learning.
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TOI UU HIEU QUA CUA CHUONG TRINH GIANG DAY
TIENG ANH BANG HINH THUC DAY HQC KET HQP:
NGHIEN CUU TINH HUONG TAI TRUONG TRUNG HQC
CO SO TRONG THANH PHO HA NOI

Nguyén Hoang Lan’

Tém tit: Ké tir khi dwoc dé cdp lan dau tién trong héi thao EPIC nam 1999, thudt ngi
Day hoc két hop (BL) ngdy cang tré nén phé bién trong nganh gido duc, ddc biét trong thoi
ky Covid 2019. Cac nha nghién ciiu vé Day hoc két hop da chi ra rcfng khi két hop day hoc
truec tuyén voi day hoc triee tiép, hinh thirc giang day két hop cé thé t6i wu hiéu qua cia ca
hai phwong phdp. Nho ¢é sw hé tro linh hoat va tién loi ciia cong nghé thong tin, day hoc
két hop da khién cho viéc day hoc cd nhan hoa dvwoc ndang cép hon trong rat nhiéu chuong
trinh giang day ngén ngir trén thé gi6i (Adas & Bakir, 2013; Grgurovic, 2011; Ghazizadeh &
Fatemipour, 2017). Nghién ciru ndy dwoc tién hanh véi 20 gido vién day tiéng Anh va 1000
hoc sinh tai mot truong Trung hoc co sé ¢ Ha Noi- noi da trién khai hinh thirc Day hoc két
hop manh mé trong hai nam hoc qua. Bai bao nay moé ta lai qua trinh xdy dung chuwong trinh
tiéng Anh theo hinh thirc day hoc két hop trén nén tang hé tro gidang day LMS va nhitng hiéu
quda tich cwe ma hinh thire day hoc két hop mang lai cho chwong trinh giang day Tiéng Anh
ciia nha trweong. Nghién civu chi ra rang: mét chieong trinh day tiéng Anh theo hinh thirc Day
hoc két hop sé hiéu qua khi (i) cdc bai hoc trén LMS tdp trung nhiéu vao néi dung mén hoc;
(ii) gido vién dwoc dao tao ky cang vé mé hinh Day hoc két hop va biét cdch soan gido dn
theo mé hinh; (iii) gido vién va cdc can bg qudn Iy trong trwong biét cach sir dung cdc div
liéu kiém tra trén hé thé'ng hé tro hoc tap LMS dé dwa ra cdc quyét dinh gido duc trong nha
trieong va (iv) ¢é cdc hinh thite hiedng dan/ dao tao gido vién va hoc sinh biét cach dwa phan
bién va ty rut kinh nghiém trong qua trinh day va hoc theo hinh thirc day hoc két hop. Nghién
ciru nay sé mang lai gid tri cho cdc truong va cdc khoa Tiéng Anh dang tim kiém giai phdp
vé day hoc két hop dé nang cao hiéu qud chwong trinh giang day Tiéng Anh tai co sé minh.

Tir khéa: Day hoc két hop, ddo tao gido vién, day va hoc tiéng Anh, hé thong quan 1y hoc tdp
(LMS), phdt trién chuyén mon.

*Vién Khoa hoc Gido duc Viét Nam



