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�EVW�DFW��It�is� logical�to�believe�that�a�better�thinker�who�has�greater�control�over�the��
thinking�process�is�likely�to�get�more�bene�ts�in�his/her�life.�For�students�of�language�in�general�
and�of�English�language�in�particular,�being�able�to�think�critically�is�crucial�in�developing�
language� pro�ciency� and� communicative� ability,� which� helps� not� only� produce� good�
argumentative�writing�but�also�join�a�debatable�speech.�Inspired�by�the�above�bene�ts,�this�study�
aims�to�assess�students’�manifestation�of�critical�thinking�through�21�argumentative�writings�
on�both� familiar�and� unfamiliar� topics.� The�writings�were� carried� out�under� time�pressure�
during�class�hours�by�the�third-year�English�majors�of�class�113213�at�Hung�Yen�University�of�
Technology�and�Education�(UTEHY).�By�combining�the�model�proposed�by�Stapleton�(2001)�and�
Ennis-Weir’s�set�of�criteria�in�the�investigation�quantitatively�and�qualitatively,�the�researcher�
could�determine�whether�content�familiarity�plays�a�role�in�critical�thinking.�The�results�not�
only�provide�the�answer�to�this�inquiry�but�also�show�a�certain�grasp�of�critical�thinking�in�the�
students’�writings.�According�to�this,�students�need�more�training�in�both�writing�and�reasoning�
skills�to�avoid�falling�into�inconsistency�and�a�slippery�slope;�besides,�students’�familiarity�with�
a�certain�topic�signi�cantly�contributes�to�the�quality�of�their�arguments.�Based�on�such�results,�
some�implications�and�suggestions�for�both�learners�and�teachers�are�presented.

.H��R�GV:� critical� thinking� skills,� writing� skills,� personal� developments,� thinking� process,�

argumentative�writing.
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:KLOH� �FULWLFDO� WKLQNLQJ�� LV�ZLGHO��
UHFRJQL]HG� DV� DQ� HGXFDWLRQDO� REMHFWLYH�
because� it� signi�es� quality� thinking,�
WKH� FRQFHSW� RI� FULWLFDO� WKLQNLQJ� LV�
still� subject� to� debate� across� di�erent�
FXOWXUHV��0DQ��VFKRODUV�DUJXH�WKDW�FULWLFDO�
WKLQNLQJ� RULJLQDWHG� LQ�:HVWHUQ� VRFLHWLHV��

particularly� in�uenced� by� Greek� culture�
DQG�LWV�DVVRFLDWHG�VFKRROV�RI�WKRXJKW�DQG�
IDPRXV�SKLORVRSKHUV�

�V� D� FHQWUDO� JRDO� RI� HGXFDWLRQ� LQ�
JHQHUDO�� GHYHORSLQJ� FULWLFDO� WKLQNLQJ�
VNLOOV�KDV�DOVR�EHFRPH�D�NH��REMHFWLYH�IRU�
educators�in�both��rst�and�second-language�
HGXFDWLRQ�� �RZHYHU�� (QJOLVK� ODQJXDJH�
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WHDFKHUV� LQ� WKH� FRQWH[W� RI� ()/� �(QJOLVK�
DV� D� )RUHLJQ� /DQJXDJH��� SDUWLFXODUO��
LQ� 9LHWQDP�� DUH� RIWHQ� FRQVWUDLQHG� E��
WKH� ODQJXDJH� VNLOOV� RI� WKHLU� VWXGHQWV��
)RU� H[DPSOH�� LQ� WHUPV� RI� ZULWLQJ� VNLOOV��
VWXGHQWV��HVVD�V�RIWHQ�VHHP�WR�GLVDSSRLQW�
LQVWUXFWRUV�� HVSHFLDOO�� ZKHQ� LW� FRPHV� WR�
DUJXPHQWDWLYH� HVVD�V�� 7KHLU� HVVD�V� DUH�
FRQVLGHUHG�WR�ODFN�FULWLFDO�WKLQNLQJ�GXH�WR�
WKH� SHUFHSWLRQV�DERYH�� 6LQFH�ERWK�QDWLYH�
DQG� QRQ�QDWLYH� VSHDNHUV� DOLNH� KDYH� WR�
exert�signi�cant�e�ort�to�become�‘critical�
WKLQNHUV� LQ� (QJOLVK��� WKLV�DVVHUWLRQ� QHHGV�
FDUHIXO�FRQVLGHUDWLRQ�

&RXUVHV� RQ� DUJXPHQWDWLYH� ZULWLQJ�
DQG� FULWLFDO� WKLQNLQJ� W�SLFDOO�� IRFXV�
RQ� DUJXPHQWDWLRQ�� ,Q� PRVW� (QJOLVK�
WHDFKLQJ� SURJUDPV� LQ� 9LHWQDP�� WKHUH� LV�
DOZD�V� D� FRPSRQHQW� RI� DUJXPHQWDWLYH�
ZULWLQJ� WUDLQLQJ� WKDW� LQWHJUDWHV� :HVWHUQ�
DUJXPHQWDWLRQ� IUDPHZRUNV� DQG� FULWLFDO�
WKLQNLQJ� VNLOOV�� 7R� GHWHUPLQH� ZKHWKHU�
9LHWQDPHVH�VWXGHQWV�KDYH�JRRG�LQIHUHQFH�
DELOLWLHV�OLNH�QDWLYH�VSHDNHUV��LW�LV�DGYLVDEOH�
WR�VWXG��WKHLU�DUJXPHQWDWLYH�HVVD�V�

�V� DQ� ()/� WHDFKHU� DW�87(�<�� WKH�
UHVHDUFKHU� RI� WKLV�DUWLFOH� XQGHUVWDQGV� WKH�
LPSRUWDQFH� RI� FULWLFDO� WKLQNLQJ� IRU� WKLUG�
�HDU� (QJOLVK� PDMRUV� EHFDXVH� WKH�� DUH�
about� to� �nish� their� courses� with� many�
SDSHUZRUN� WDVNV� DQG� FRPPXQLFDWLRQ�
QHHGV�� 7KHUHIRUH�� ZKHQ� HYDOXDWLQJ�
VWXGHQWV�� DQDO�WLFDO� DQG� UHDVRQLQJ� VNLOOV�
LQ�D�VLWXDWLRQDO�VWXG���WKH�UHVHDUFKHU�ZDQWV�
WR� H[SORUH� ZKHWKHU� WKH� WKLUG��HDU� ()/�
VWXGHQWV� KHUH� GHPRQVWUDWH� FKDUDFWHULVWLFV�
RI�FULWLFDO�WKLQNLQJ�LQ�WKHLU�(QJOLVK�HVVD�V�
DQG�ZKHWKHU� IDPLOLDULW��ZLWK� WKH� FRQWHQW�
is� a� factor� a�ecting� students’� thinking�
SURFHVVHV�

5HVHDUFK�TXHVWLR�V

%DVHG� RQ� WKH� VWDWHPHQW� RI� WKH�
SUREOHP�� WKLV�VWXG�� VRXJKW�WR�DQVZHU�WKH�
IROORZLQJ�WZR�PDMRU�TXHVWLRQV��LQFOXGLQJ�
WKH�VXEGLYLGHG�RQHV�

1.�To�what�extent�do� the� third-year�
EFL� students� at�UTEHY� display� critical�
thinking�in�their�argumentative�essays?

2.� To� what� extent� does� familiarity�
a�ect� the� quality� of� critical� thinking� in�
those�students’�writings?

,,��/LWHUDWXUH�5HYLH�

����� 3�HYLRXV� VWXGLHV� �HODWHG� WR�
F�LWLFDO�WKLQNLQJ

The��rst� study� of� the��eld� entitled�
“The� role� of� critical� thinking� skills� and�
learning� styles� of� university� students� in�
their� academic� performance”� E�� �RKUH�
*KD]LYDNLOL� � 5RRKDQJL]� 1RURX]L� 1LD��
)DULGH� 3DQDKL��0HKUGDG�.DULPL���D�HGH�
*KROVRUNKL�� DQG� �DUULQ� ��KPDGL� �������
DLPHG� WR� GHWHUPLQH� WKH� UHODWLRQVKLS�
EHWZHHQ� OHDUQLQJ� VW�OHV� DQG� FULWLFDO�
WKLQNLQJ� RI� VWXGHQWV� DQG� WKHLU� DFDGHPLF�
SHUIRUPDQFH� LQ� �OERU]� 8QLYHUVLW�� RI�
0HGLFDO�6FLHQFH��7KH�RQH�QDPHG�“A�study�
of� critical� thinking� in� higher� education�
students”�E��5HYLVWD�/DWLQRDPHULFDQD�GH�
(VWXGLRV�(GXFDWLYRV��&RORPELD���YRO������
QR�����SS�����������������VKRZV�D�SURSRVDO�
on� the� speci�c� diagnosis� of� critical�
WKLQNLQJ�VNLOOV�LQ�KLJKHU�HGXFDWLRQ�VWXGHQWV�
DFFRUGLQJ�WR�OLWHUDO��LQIHUHQWLDO�DQG�FULWLFDO�
UHDGLQJ� OHYHOV�� Critical� thinking� skills�
and� their� impacts� on� elementary� school�
V������V� E�� 6DUZDQWR�� )DMDUL�� /�� (�� :���
�� &KXPGDUL�� ������� DLPHG� WR� H[DPLQH�
HOHPHQWDU�� VFKRRO� VWXGHQWV�� FULWLFDO�
WKLQNLQJ�VNLOOV�DQG�WKHLU�LPSDFW��

������RQFHSWV�RI�F�LWLFDO�WKLQNLQJ

&ULWLFDO� WKLQNLQJ� LV� D� ULFK� FRQFHSW�
WKDW� KDV� EHHQ� GHYHORSHG� RYHU� WKH� SDVW�
������HDUV�VLQFH�WKH�WLPH�RI�6RFUDWHV��DQG�
it� has� numerous� de�nitions.� Presenting�
a� de�nitive� statement� about� critical�
WKLQNLQJ� LV� YHU�� FKDOOHQJLQJ� EHFDXVH� LW�
holds� di�erent� meanings� for� di�erent�
SHRSOH� DQG� FDQ� EH� H[SORUHG� WKURXJK�
YDULRXV� DSSURDFKHV�� 7KHUHIRUH�� WR� JDLQ�
DQ�RYHUYLHZ�RI�SURPLQHQW�FRQFHSWLRQV�RI�
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FULWLFDO�WKLQNLQJ��LW�LV�QHFHVVDU��WR�FRQVLGHU�
QRWDEOH� SHUVSHFWLYHV� IURP� PXOWLSOH�
DQJOHV��:KLOH�WKHUH�DUH�OLWHUDU��UHIHUHQFHV�
HPSKDVL]LQJ�ODQJXDJH�DFTXLVLWLRQ�DQG�WKH�
YLHZV� RI� SUDFWLWLRQHUV� DQG� OHDUQHUV�� LW� LV�
LPSRUWDQW� WR� KLJKOLJKW� YDULRXV� DQJOHV� RI�
FULWLFDO�WKLQNLQJ�

����� ��JXPHQWDWLYH� ��LWLQJ� DQG�
F�LWLFDO�WKLQNLQJ

)LUVWO���LW�LV�HVVHQWLDO�WR�UHYLVLW�%DNHU�
&�Brizee’s�(2007,�paragraph�1)�de�nition:�
��UJXPHQWDWLYH� ZULWLQJ� LV� WKH� DFW� RI�
IRUPLQJ� UHDVRQV�� PDNLQJ� LQGXFWLRQV��
GUDZLQJ� FRQFOXVLRQV�� DQG� DSSO�LQJ�
WKHP� WR� WKH� FDVH� LQ� GLVFXVVLRQ�� LQIHUULQJ�
SURSRVLWLRQV�� QRW� NQRZQ� RU� DGPLWWHG� DV�
WUXH�� IURP� NQRZQ�� DGPLWWHG�� RU� SURYHQ�
IDFWV�RU�SULQFLSOHV����FFRUGLQJO���WKH�PDLQ�
IXQFWLRQ� RI� DQ� DUJXPHQWDWLYH� HVVD�� LV� WR�
GHPRQVWUDWH� WKDW� �RXU� YLHZSRLQW�� WKHRU���
RU� K�SRWKHVLV� DERXW� VRPHWKLQJ� LV� PRUH�
DFFXUDWH� RU� WUXWKIXO� WKDQ� RWKHU� RSLQLRQV��
WKHRULHV��RU�K�SRWKHVHV��0DVWHULQJ�WKH�DUW�
RI�DUJXPHQWDWLRQ�LV�QHYHU�HDV����DYLQJ�D�
YLHZSRLQW�GRHV�QRW�QHFHVVDULO��PHDQ�RQH�
FDQ� VXFFHVVIXOO�� DUJXH�ZLWK�RWKHUV�� HYHQ�
LI�WKHLU�SHUVSHFWLYH�VHHPV�YHU��ORJLFDO�DQG�
reasonable.�The�de�nition�clearly�explains�
WKH�UHDVRQLQJ�SURFHVV�IURP�ZKDW�LV�NQRZQ�
RU�DVVXPHG�WR�ZKDW�LV�XQNQRZQ��IRUPLQJ�
UHDVRQV�� PDNLQJ� LQGXFWLRQV�� GUDZLQJ�
FRQFOXVLRQV��DQG�DSSO�LQJ�WKHP�WR�WKH�FDVH�
XQGHU�GLVFXVVLRQ��:LWKRXW�GRLQJ�WKLV���RX�
GR�QRW�DUJXH��MXVW�DQ�DVVHUWLRQ��DQ�RSLQLRQ�
ZLWKRXW�D�IRXQGDWLRQ�

7KH� XOWLPDWH� JRDO� RI� ZULWLQJ�
DUJXPHQWDWLYH� HVVD�V� LV� WR� SHUVXDGH�
UHDGHUV�WR�EHOLHYH�LQ�WKH�ZULWHU�V�YLHZSRLQW��
therefore,�writing�must�authentically�re�ect�
WKH�ZULWHU�V�WKRXJKWV�DQG�LGHDV��6WUDWHJLHV�
IRU� SUHVHQWLQJ� DUJXPHQWV�� SURYLGLQJ�
DSSURSULDWH� VXSSRUWLQJ� HYLGHQFH� DQG�
H[DPSOHV��DQG�UHIXWLQJ�FRXQWHUDUJXPHQWV�
XVHG� E�� D� FULWLFDO� WKLQNHU� ZLOO� DOO� EH�
SUHVHQWHG� LQ� WKHLU� DUJXPHQWDWLYH� HVVD���
7KLV� LPSOLHV� WKDW� D� SHUVRQ� ZLWK� JRRG�

UHDVRQLQJ� VNLOOV�ZLOO�FUHDWH�JRRG�ZULWLQJ��
DQG� D� VNLOOHG� FULWLF� ZLOO� SURGXFH� D� JRRG�
DUJXPHQWDWLYH� HVVD��� 6DFKV� ������� KDV�
LQGLFDWHG�D�UHFLSURFDO�UHODWLRQVKLS�EHWZHHQ�
FULWLFDO� WKLQNLQJ�DQG�ZULWLQJ��SDUWLFXODUO��
LQ�DUJXPHQWDWLYH�ZULWLQJ��ZKLFK�LQYROYHV�
ERWK� WKH� SURFHVV� RI� FULWLFDO� WKLQNLQJ� DQG�
WKH� SURGXFW� RI� FRQYH�LQJ� WKH� UHVXOWV� RI�
FULWLFDO� WKLQNLQJ�� �HQFH�� DUJXPHQWDWLYH�
WH[WV� FDQ� EH� XVHG� WR� PHDVXUH� FULWLFDO�
WKLQNLQJ�VNLOOV���FFRUGLQJ�WR�REVHUYDWLRQV�
E�� 6WDSOHWRQ� �������� DOWKRXJK� FULWLFDO�
WKLQNLQJ� UHFHLYHV� PXFK� DWWHQWLRQ� LQ� WKH�
�eld�of�second�language�acquisition,�there�
LV�OLWWOH�IRFXV�RQ�DVVHVVPHQWV�IRU�HYDOXDWLQJ�
FULWLFDO�WKLQNLQJ��&XUUHQW�FULWLFDO�WKLQNLQJ�
tests�tend�to�assess�speci�cs�related�to�the�
FRQWHQW�RI�WKH�WHVW��0F3HFN��������GHFODUHG�
WKDW� DW� OHDVW� ��� WHVWV� KDYH�EHHQ�GHVLJQHG�
WR� PHDVXUH� FULWLFDO� WKLQNLQJ� VNLOOV�� EXW�
WKH�� DUH� RIWHQ� OLPLWHG� WR�PXOWLSOH�FKRLFH�
WRROV�WKDW�GR�QRW�DOORZ�DQ��H[SORUDWLRQ�RI�
UHDVRQLQJ�EHKLQG�WKH�H[DPLQHH�V�DQVZHUV��
2QH�RI�WKH�PRVW�ZLGHO��XVHG�DVVHVVPHQWV�
RI�FULWLFDO�WKLQNLQJ�LQ�ZULWLQJ�LV�WKH�(QQLV�
:HLU� &ULWLFDO� 7KLQNLQJ� (VVD�� 7HVW�� ,W� LV�
D� JHQHUDO� WHVW� RI� FULWLFDO� WKLQNLQJ� ZLWKLQ�
WKH� FRQWH[W� RI� DUJXPHQWDWLRQ� DQG� LV�
FRQVLGHUHG�D�GLDJQRVWLF�WRRO�IRU�LGHQWLI�LQJ�
areas� of� reasoning� or� speci�c� arguments�
�6WDSOHWRQ��������S��������7KLV�LV�WKH�RQO��
FULWLFDO�WKLQNLQJ�WHVW�WKDW�UHTXLUHV�VWXGHQWV�
WR�ZULWH�D�UHVSRQVH�WR�HYDOXDWH�WKH�TXDOLW��
RI� UHDVRQLQJ� LQ� D� SDUDJUDSK�� ��DWFKHU��
������ S����� DV� TXRWHG� LQ� 3DXO�� ������
S�������

,Q� UHVSRQVH� WR� WKH� (QQLV�:HLU�
&ULWLFDO� 7KLQNLQJ� (VVD�� 7HVW�� 6WDSOHWRQ�
������� DJUHHV� WKDW� JHQHUDO� FRQFHSWV� RI�
FULWLFDO�WKLQNLQJ�FDQ�VWHP�IURP�WKLV�PRGHO��
EXW�OLNH�PDQ��RWKHU�WHVWV�RI� WKLV�W�SH��KH�
suggests� that� these�criteria� seem�speci�c�
WR�WKH�FRQWHQW��6XEVHTXHQWO���KH�SURSRVHV�
D�PRGHO�WR�DGGUHVV�WKH�LVVXH�RI�LQDGHTXDWH�
FRPSUHKHQVLYH� FULWLFDO� WKLQNLQJ� WHVWV�
E�� RXWOLQLQJ� D� SODQ� WR� HYDOXDWH� DQ��
DUJXPHQWDWLYH� SDVVDJH�� 7KRVH� XVLQJ�
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WKLV�PRGHO� UDQN� WR� LGHQWLI��NH��HOHPHQWV�
RI� FULWLFDO� WKLQNLQJ� GHPRQVWUDWHG� LQ�
speci�c� essays,� assessing� each� essay�
IRU� �D�� WKH� QXPEHU� RI� DUJXPHQWV�� �E��
WKH� OHYHO� RI� HYLGHQFH�� �F�� UHFRJQLWLRQ� RI�
RSSRVLQJ� DUJXPHQWV�� �G�� FRUUHVSRQGLQJ�
UHEXWWDOV�� DQG� �H�� WKH� QXPEHU� RI� HUURUV��
&ULWLFDO�WKLQNLQJ�FDQ�EH�DVVHVVHG�WKURXJK�
DUJXPHQWDWLYH� HVVD�V� EDVHG� RQ� IDFWRUV�
GHULYHG� IURP� 6WDSOHWRQ�V� SURSRVDO� DQG�
FULWHULD�SURYLGHG�E��(QQLV�:HLU�

����� �RSLF� IDPLOLD�LW�� DQG� F�LWLFDO�
WKLQNLQJ�VNLOOV

Not�only�does�language�pro�ciency�
a�ect�the�argumentative�writing�ability�of�
/�� OHDUQHUV�� EXW� WRSLF� IDPLOLDULW�� LV� DOVR�
believed� to� in�uence� students’� writing�
ability.� The� in�uence� of� familiarity�with�
WKH� WRSLF� RQ� DUJXPHQWDWLYH� WKLQNLQJ�
KDV� EHHQ� QRWHG� LQ� 6WDSOHWRQ�V� �������
DQG� ,QGDK�V� ������� VWXGLHV�� 6WDSOHWRQ�
LQYHVWLJDWHG� WKH� LPSDFW� RI� EHFRPLQJ�
IDPLOLDU� ZLWK� FRQWHQW� RQ� VWXGHQWV��
argumentative�thinking�ability.�Forty-�ve�
-DSDQHVH� XQLYHUVLW�� VWXGHQWV� ZHUH� DVNHG�
WR� ZULWH� DUJXPHQWDWLYH� HVVD�V� RQ� WRSLFV�
UHODWHG� WR� ULFH� LPSRUWV� LQWR� -DSDQ��ZKLFK�
ZHUH� FRQVLGHUHG� IDPLOLDU� WRSLFV� DV� WKH��
ZHUH� ZLGHO�� GLVFXVVHG� LQ� -DSDQ� DW� WKDW�
WLPH���QRWKHU�WRSLF�ZDV�JXQ�FRQWURO�LQ�WKH�
8QLWHG�6WDWHV��ZKLFK�ZDV�XQIDPLOLDU�DV�LW�
LQYROYHG� LVVXHV� RXWVLGH� WKH� SDUWLFLSDQWV��
QDWLRQDO� FRQWH[W�� )LQGLQJV� VKRZHG� WKDW�
IDPLOLDU� WRSLFV� HQFRXUDJHG�PRUH� VWXGHQW�
DUJXPHQWDWLRQ�� &RQWHQW� RQ� IDPLOLDU�
WRSLFV�ZDV�ULFKHU�LQ�WHUPV�RI�TXDQWLW��DQG�
GLYHUVLW�� RI� VWDWHPHQWV� DQG� VXSSRUWLQJ�
GDWD�� �RZHYHU�� PRUH� FRXQWHUDUJXPHQWV�
DQG� UHIXWDWLRQV� RI� RSSRVLQJ� YLHZV� ZHUH�
IRXQG� RQ� XQIDPLOLDU� WRSLFV�� (UURUV� ZHUH�
DOVR� PRUH� IUHTXHQW� RQ� IDPLOLDU� WRSLFV��
PRVWO�� UHODWHG� WR� SHUVRQDO� HPRWLRQDO�
LQYROYHPHQW�

&RQYHUVHO��� HUURUV� UHODWHG� WR�
XQIDPLOLDU� WRSLFV�ZHUH� IHZHU� DQG� ODFNHG�
HPRWLRQDO� DSSHDO�� )DOODFLHV� UHODWHG�

WR� IDPLOLDU� WRSLFV� WHQGHG� WR� EH� PRUH�
common,�overly�simpli�ed,�and�irrelevant.�
6WDSOHWRQ� FRQFOXGHG� WKDW� IDPLOLDU�
WRSLFV� HQKDQFHG� PRUH� H[WHQVLYH� XVH� RI�
FRPSHQVDWLRQ� UHTXLUHPHQWV�� GDWD�� DQG�
UHIHUHQFH� PDWHULDOV�� )DPLOLDU� WRSLFV� DOVR�
HQFRXUDJHG�GLYHUVLW��RI�GDWD�DQG�HYLGHQFH��
PDNLQJ� DUJXPHQWV� VWURQJHU�� �RZHYHU��
XQIDPLOLDU�WRSLFV�WHQGHG�WR�SURYRNH�PRUH�
FRXQWHUDUJXPHQWV�DQG�IHZHU�HUURUV��

,,,��5HVHDUFK�PHWKRGRORJ�

�����6DPSOH�

�FFRUGLQJ�WR�3ULWKD�%KDQGDUL���������
a�sample�is�the�speci�c�group�that�you�will�
FROOHFW�GDWD� IURP��7KH� VL]H�RI� WKH� VDPSOH�
LV� DOZD�V� OHVV� WKDQ� WKH� WRWDO� VL]H� RI� WKH�
SRSXODWLRQ��7KH� VDPSOHV� LQ� WKLV� VWXG��DUH�
SXUSRVLYHO�� VHOHFWHG� VLQFH� WKH� VWXG�� RQO��
IRFXVHG� RQ�RQH� RI�PDQ�� W�SHV� RI�ZULWLQJ�
WDVNV� WKH� VWXGHQWV� KDG� OHDUQHG� GXULQJ� DOO�
FRPSXOVRU�� ZULWLQJ� FRXUVHV�� 7KLUG��HDU�
VWXGHQWV�ZURWH�WKH�VHOHFWHG�HVVD�V�EHFDXVH�
DW�WKH�WLPH�RI�WKH�VWXG���WKH��ZHUH�SUDFWLFLQJ�
DUJXPHQWDWLYH� ZULWLQJ� LQ� WKHLU� :ULWLQJ� ��
FRXUVH��7KH�FRXUVH�LQVWUXFWRU��ZKR�ZRUNHG�
LQGHSHQGHQWO�� RI� WKH� UHVHDUFKHUV� RI� WKLV�
VWXG���SURYLGHG�DOO����HVVD�V��7KH�ZULWLQJ�
H[HUFLVHV� ZHUH� FDUULHG� RXW� XQGHU� WLPH�
SUHVVXUH� GXULQJ� FODVV� KRXUV� WR� PHHW� WKH�
FRXUVH�DVVHVVPHQW�UHTXLUHPHQWV��

����6DPSOLQJ�

0XKDPPDG� �DVVDQ� �������
H[SODLQHG� WKDW� VDPSOLQJ� UHIHUV� WR�
VHOHFWLQJ� D� VXEVHW� RI� GDWD� IURP� D� ODUJHU�
SRSXODWLRQ�RU�GDWDVHW� WR�DQDO�]H�RU�PDNH�
LQIHUHQFHV� DERXW� WKH� ZKROH� SRSXODWLRQ��
,Q�RWKHU�ZRUGV��VDPSOLQJ�LQYROYHV�WDNLQJ�
D� UHSUHVHQWDWLYH� VDPSOH� RI� GDWD� IURP� D�
ODUJHU� JURXS� RU� GDWDVHW� LQ� RUGHU� WR� JDLQ�
LQVLJKWV� RU� GUDZ� FRQFOXVLRQV� DERXW� WKH�
HQWLUH�JURXS��%HVLGHV��KH�HPSKDVL]HG�WKDW�
VDPSOLQJ�PHWKRGV�UHIHU�WR�WKH�WHFKQLTXHV�
XVHG� WR� VHOHFW� D� VXEVHW� RI� LQGLYLGXDOV� RU�
XQLWV�IURP�D�ODUJHU�SRSXODWLRQ�WR�FRQGXFW�
VWDWLVWLFDO�DQDO�VLV�RU�UHVHDUFK�
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3.2.1.�Participants�

'XH� WR� WKH� QDWXUH�RI� WKH� VWXG��� WKH�
UHVHDUFKHUV� DOVR� SXUSRVLYHO�� VDPSOHG� ���
WKLUG��HDU� ()/� VWXGHQWV� IURP� WKH� VDPH�
JURXS� DW� 87(�<�� �OO� VWXGHQWV� ZHUH� LQ�
their��rst�semester�of�the�third�year,�aged�
EHWZHHQ� ��� DQG� ���� DQG� IURP� YDULRXV�
ORFDOLWLHV� ZLWKLQ� �DL� 'XRQJ� SURYLQFH��
�OO�RI� WKHP�SDUWLFLSDWHG� LQ�WKH�:ULWLQJ���
FRXUVH�DQG�ZHUH�WDXJKW�E��WKH�VDPH�WHDFKHU�
ZLWK�WKH� VDPH�FXUULFXOXP��DFWLYLWLHV��DQG�
DVVHVVPHQW�V�VWHP�

3.2.2.�Topic�

:LWK�WKH�FRQVHQW�DQG�VXSSRUW�RI�WKH�
:ULWLQJ��� FRXUVH� LQVWUXFWRU�� ��� VWXGHQWV�
ZHUH� LQDGYHUWHQWO�� GLYLGHG� LQWR� WZR�
HTXDO�VL]HG� JURXSV�� DQG� WKH� UHVHDUFKHUV�
DVVLJQHG� HDFK� JURXS� D� SUH�SUHSDUHG�
ZULWLQJ� WRSLF�� 7KHUH� ZHUH� WZR� WRSLFV��
RQH� IDPLOLDU� WR�PRVW�9LHWQDPHVH�SHRSOH�
DQG� WKH� RWKHU� XQIDPLOLDU�� �FFRUGLQJO���
KDOI� RI� WKH� SDUWLFLSDQWV� ZHUH� UDQGRPO��
VHOHFWHG�WR�ZRUN�RQ�WKH�IDPLOLDU�WRSLF�DQG�
WKH�RWKHU�KDOI�RQ�WKH�XQIDPLOLDU�WRSLF���Q�
LPSRUWDQW� QRWH� LV� WKDW� EHIRUH� WKH� H[DP�
SHULRG�� VWXGHQWV� ZHUH� SURYLGHG� ZLWK�
VRPH�WRSLFV��LQFOXGLQJ�WZR�WRSLFV�XVHG�LQ�
WKLV�VWXG��

3.2.3�Raters�

'XH�WR�WKH�VXEMHFWLYH�QDWXUH�UHTXLUHG�
LQ� DQ�� DVVHVVPHQW� SURFHVV�� WKH� VWXG��
UHOLHG� RQ� WKH� DFWLYLWLHV� RI� WZR� VHSDUDWH�
UDWHUV�WR�UHDG�DQG�VFRUH�DOO�VDPSOH�HVVD�V��
7KHVH�WZR�UDWHUV�ZHUH�ERWK�DSSRLQWHG�E��
WKH��HDG�RI�WKH�(QJOLVK�'HSDUWPHQW��%RWK�
RI� WKHP� ZHUH� ZRUNLQJ� DW� WKH� XQLYHUVLW��
ZKHUH�WKLV�VWXG��ZDV�FRQGXFWHG�

������DWD�FROOHFWLRQ

3.3.1.�Instruments

%HVW� DQG� .DKQ� ������� DV� FLWHG� LQ�
*KRQDLP��������FRQVLGHU�GRFXPHQWV�WR�EH�
RQH�RI�WKH�PRVW�LPSRUWDQW�VRXUFHV�RI�GDWD�
FROOHFWLRQ�� 7KLV� VRXUFH� RI� LQIRUPDWLRQ�
KHOSV� SURYLGH� GHHSHU� LQVLJKWV�� WKHUHE��

LQFUHDVLQJ�WKH�UHOLDELOLW��RI�UHVHDUFK�UHVXOWV��
6LQFH� WKH� VWXG�� IRFXVHV� RQ� HYDOXDWLQJ�
students’�actual�re�ection�on�their�critical�
WKLQNLQJ� DELOLWLHV� LQ� WKHLU� ZULWLQJ� UDWKHU�
WKDQ� WKHLU�JHQHUDO� DZDUHQHVV��UHVHDUFKHUV�
KDYH� GHFLGHG� WR�XVH� VWXGHQWV��HVVD�� WHVWV�
DV�WKH�SULPDU��WRRO�

3.3.2.�Procedures

���������'HVLJQ�RI�WKH�ZULWLQJ�WDVNV

%HIRUH�H[SODLQLQJ�WKH�ZULWLQJ�WDVNV�
DV�WKH�PDLQ�VRXUFH�WR�FROOHFW�GDWD�IRU�WKLV�
VWXG���WKH�UHVHDUFKHU�ZRXOG�OLNH�WR�FODULI��
WKH�WHUP��IDPLOLDULW��.�,W�UHODWHV�WR�WKHRULHV�
RQ� VFKHPDWD� DQG� NQRZOHGJH� VWUXFWXUHV��
5XPHOKDUW� �DV� FLWHG� LQ� 6WDSOHWRQ�� ������
GHVFULEHG� VFKHPDWD� DV� SURWRW�SHV� RI�
PHPRU��DULVLQJ�IURP�IDPLOLDU�H[SHULHQFHV�
WKDW� LQGLYLGXDOV� XVH� WR� LQWHUSUHW� UHODWHG�
NQRZOHGJH�� :KHQ� SHRSOH� DUH� JLYHQ�
LQIRUPDWLRQ��WKRVH�ZKR�DOUHDG��NQRZ�FDQ�
GHYHORS� WKHLU� NQRZOHGJH� E�� RUJDQL]LQJ�
UHODWHG� SULQFLSOHV� DQG� QRWLRQV� DQG� OLQN�
WR� WKHLU� DSSOLFDWLRQ�� 2Q� WKH� RWKHU� KDQG��
the� schemata� of� people� who� �nd� the�
LQIRUPDWLRQ�QHZ�PD��FRQWDLQ�FHUWDLQ�LGHDV�
DERXW�WKH�VLWXDWLRQ�EXW�ODFN�NQRZOHGJH�RI�
UHODWHG�SULQFLSOHV�DQG�WKHLU�DSSOLFDWLRQ����

7KH�IDPLOLDU�WRSLF�UHTXLUHV�VWXGHQWV�
WR� UHVSRQG� WR� WKH� VWDWHPHQW�� “Tobacco�
companies� should� compensate� smokers�
who� have� become� ill� as� a� result� of�
smoking���7KH�LVVXH�RI�VPRNHUV��GHPDQG�
RI� FRPSHQVDWLRQ� ZDV� VHOHFWHG� EHFDXVH�
RI� WKH� IROORZLQJ� UHDVRQV�� )LUVWO��� LW� ZDV�
DOZD�V� RQH� RI� WKH� PRVW� IUHTXHQWO�� XVHG�
WRSLFV�LQ�ZULWLQJ�DW�DQ��OHYHO��DOWKRXJK�WKH�
question�was�modi�ed�a� little.� Secondly,�
SHRSOH�NHHS�WDONLQJ�DERXW�VPRNLQJ�ODUJHO��
RQ�PHGLD�PHDQV� ZLWK� LWV� SURV� DQG� FRQV��
DQG�WKH�SXEOLF�DWWHQWLRQ�KDV�UHFHQWO��EHHQ�
GLUHFWHG� WR� WKH� ULJKWV� RI� FRQVXPHUV�ZLWK�
PDQ��FDVHV�LQ�ZKLFK�WKH�EX�HUV�DQG�XVHUV�
�led�the�producers.�All�of�the�information�
VRXUFHV�UHODWHG�WR�WKH�LVVXH�VHHPHG�FORVH�
DQG� ULFK� HQRXJK� IRU� WKH� VWXGHQWV� WR� JHW�
XVHG�WR�WKH�WRQH�RI�VXFK�NLQG�RI�GHEDWH�DQG�
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HDVLO��GHYHORS� WKHLU�RZQ�DUJXPHQWV��7KH�
WKLUG�UHDVRQ�ZDV�WKDW�DPRQJ�PDQ��WRSLFV�
DVVLJQHG� DV� KRPHZRUN� ZKHQ� LQIRUPDOO��
DVNHG� E�� WKH� UHVHDUFKHU�� �ZKLFK� WRSLF�
ZRXOG� �RX� EH� PRVW� UHDG�� WR� ZRUN� RQ���
���RXW�RI����VWXGHQWV�SLFNHG�WKH�WRSLF�RI�
VPRNLQJ�

)RU� WKH� XQIDPLOLDU� WRSLF�� WKH�
OHJDOL]DWLRQ� RI� SURVWLWXWLRQ� ZDV� FKRVHQ��
6WXGHQWV� ZHUH� DVNHG� WR� UHVSRQG� WR� WKH�
VWDWHPHQW�� “Prostitution� should� be�
legalized�because�it�brings�a�lot�of�bene�ts��
7KLV�WRSLF�ZDV�GHHPHG�XQIDPLOLDU�EHFDXVH�
SURVWLWXWLRQ�LV� IRUELGGHQ� LQ�9LHWQDP��DQG�
SHRSOH� TXLWH� RIWHQ�DYRLGHG� WDONLQJ�DERXW�
LW�� �V� DQ� (DVWHUQ� FXOWXUH�� WKH� TXHVWLRQ�
RI� ZKHWKHU� RU� QRW� SURVWLWXWLRQ� VKRXOG� EH�
OHJDO� KDUGO�� HYHU� RFFXUV� WR� 9LHWQDPHVH��
OHW�DORQH�GLVFXVVHG�RSHQO����QRWKHU�UHDVRQ�
IRU� FKRRVLQJ� LW� ZDV� WKDW� IHZ� VWXGHQWV�
YROXQWDULO��ZRUNHG�RQ�VXFK�D�WRSLF�

,W� LV� EHOLHYHG� WKDW� WKRVH� WZR� WRSLFV�
ZRXOG� SURYLGH� SDUWLFLSDQWV� ZLWK� D� JRRG�
RSSRUWXQLW�� WR� XVH� FULWLFDO� WKLQNLQJ� VNLOOV�
WR� H[SORUH� WKH� WRSLFV�� FRPSOH[LWLHV�� �V�
6WDSOHWRQ� ������� SRLQWHG� RXW�� D� SRWHQWLDO�
FULWLFLVP�RI�XVLQJ�IDPLOLDU�FRQWHQW�WR�HOLFLW�
FULWLFDO�WKLQNLQJ�LV�WKDW�LW�HQFRXUDJHV�ZHOO�
UHKHDUVHG� UHDVRQV� DQG� HYLGHQFH� DEVRUEHG�
WKURXJK�H[SRVXUH�WR�WKH�PHGLD��VFKRROLQJ��
DQG�SDUHQWV��2Q�WKH�RWKHU�KDQG��*ODVHU��������
FODLPHG� WKDW�SHRSOH� KDYH� OLWWOH� IDPLOLDULW��
ZLWK� D� WRSLF� DQG� ODFN� WKH� VFKHPDWD� ZLWK�
ZKLFK�WR�LQIHU�IXUWKHU�NQRZOHGJH���DV�FLWHG�
LQ�6WDSOHWRQ����������V�VXFK��LW�LV�SUHVXPHG�
that� the� bene�ts� of� schemata� evoked� by�
D� IDPLOLDU� WRSLF� RXWZHLJK� LWV� SRWHQWLDO�
KLQGUDQFH�� 7KHUHIRUH�� WKH� PDLQ� DLP� RI�
FKRRVLQJ� ERWK� D� IDPLOLDU� DQG� XQIDPLOLDU�
WRSLF� ZDV� WR� H[SORUH� KRZ� VWXGHQWV�� ULFK�
VFKHPDWD� UHJDUGLQJ� FRPSHQVDWLRQ� IRU�
VPRNHUV� ZLWK� WKHLU� VFKHPDWD� UHJDUGLQJ�
WKH�OHJDOL]DWLRQ�RI�SURVWLWXWLRQ��ZKLFK�ZDV�
VXSSRVHG�WR�EH�SRRUHU��,W�ZDV�K�SRWKHVL]HG�
WKDW� ULFK�VFKHPDWD�ZRXOG�HQKDQFH�FULWLFDO�
WKLQNLQJ�DELOLWLHV�

���������(VVD��7HVWV�&RQGXFWHG�DQG�
&ROOHFWHG

%HIRUH� WDNLQJ� WKH� DUJXPHQWDWLYH�
HVVD��WHVW��VWXGHQWV�ZHUH�DVVLJQHG�VHYHUDO�
WRSLFV�WR�SUHSDUH� DW�KRPH�� VRPH�IDPLOLDU�
DQG� VRPH� XQIDPLOLDU�� :LWK� WKH� FRQVHQW�
RI� WKH� FRXUVH� LQVWUXFWRU�� WKH� UHVHDUFKHU�
LQFOXGHG�WKH�WZR�WHVW�WRSLFV�LQ�WKH�VWXGHQW�V�
KRPHZRUN��7KH��ZHUH� DGYLVHG� WR� JDWKHU�
LQIRUPDWLRQ� IURP� WKH� ,QWHUQHW� DQG� UHDG�
UHODWHG�GRFXPHQWV�RQ�WKH�DVVLJQHG�WRSLFV�
EHIRUH�DFWXDOO��ZULWLQJ�DQ�HVVD��RQ�RQH�RI�
WKHP�LQ�WKH�WHVW�

7KH� DUJXPHQWDWLYH� HVVD�� WHVW� ZDV�
FRQGXFWHG�DW�WKH�HQG�RI�WKH�FRXUVH��ZLWKLQ�
D�SHUPLVVLEOH� WLPH�RI����PLQXWHV��XQGHU�
FORVH�VXSHUYLVLRQ�RI�WKH�OHFWXUHU�DQG�WKH�
UHVHDUFKHU�� 3DUWLFLSDQWV� GLG� QRW� NQRZ�
ZKLFK�WRSLF�WKH��ZRXOG�ZULWH�DERXW�XQWLO�
WKH�WHVW�WLPH��%RWK�WKRVH�ZKR�ZURWH�DERXW�
IDPLOLDU� WRSLFV� DQG� WKRVH� ZKR� ZURWH�
DERXW� XQIDPLOLDU� WRSLFV� ZHUH� UDQGRPO��
VHOHFWHG�

8SRQ� FRPSOHWLRQ� RI� WKH� WHVW� WLPH��
VWXGHQWV� VXEPLWWHG� WKHLU� HVVD�V�� 7KH�
UHVHDUFKHU�FROOHFWHG�DOO����HVVD�V��ZKLFK�
ZHUH� WKHQ� FRPSLOHG� LQWR� LGHQWLFDO� KDUG�
and� soft� copies� of� Microsoft� Word� �les�
IRU� DUFKLYDO� SXUSRVHV� DQG� WKH� VWXG��V�
HYDOXDWLRQ�SURFHVV�

,���)L�GL�JV�D�G�GLVFXVVLR�

������KH� �HVXOWV� RI� WKH�DVVHVVPHQW�
RI�F�LWLFDO�WKLQNLQJ

4.1.1.�The�display�of�critical�thinking�
in�students’�argumentative�writings

7KH� PHGLDQ� VFRUH� UHSUHVHQWV� WKH�
PLGGOH� YDOXH� LQ� WKH� OLVW� RI� VFRUHV� ZKHQ�
WKH��DUH�DUUDQJHG�LQ�RUGHU��,W�LQGLFDWHV�WKH�
FHQWUDO� WHQGHQF�� RI� WKH� VFRUHV� JLYHQ� E��
HDFK�UDWHU��ZKHUHDV�7KH�PRGH�LV�WKH�VFRUH�
WKDW� DSSHDUV� PRVW� IUHTXHQWO�� DPRQJ� DOO�
WKH�VFRUHV�JLYHQ�E��HDFK�UDWHU��)URP�7DEOH�
�� EHORZ�� JHQHUDOO��� WKH� DYHUDJH� PDUN�
�0HGLDQ�� UDWHU��� JDYH� IRU� DOO� ��� SDSHUV�
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ZDV� ����� ZLWK� WKH� PRVW� SRSXODU� PDUN�
�0RGH�� EHLQJ� ������ PHDQZKLOH�� UDWHU� %�
JDYH�DQ�DYHUDJH�VFRUH��0HGLDQ��RI���ZLWK�
WKH� PRVW� IUHTXHQWO�� VHHQ� �0RGH�� PDUN�
RI� ��� %DVHG� RQ� WKH� KROLVWLF� UDWLQJ� VFDOH��
JLYLQJ�VFRUHV�UDQJLQJ�IURP���WR����ZKLFK�
WZR�UDWHUV�FRQVXOWHG�ZKHQ�JLYLQJ�VFRUHV�WR�
WKH�VWXGHQWV��ZULWLQJV��WKHLU�VFRUH�VHW�RIWHQ�
IHOO�ZLWKLQ�WKH�PLGGOH�SDUW�RI�WKH�VFDOH��,W�
SURYHV� WKDW�ZKHQ� EHLQJ� DVVHVVHG� E�� WZR�
di�erent� people,� students’�writing� pieces�
GLVSOD��D�FHUWDLQ�JUDVS�RI�FULWLFDO�WKLQNLQJ��
ZLWK� WKH� PRVW� SRSXODU� VFRUHV� DURXQG�
DYHUDJH�VFRUHV��

Table�1:�Average�score�(Median)�and�

score�with�the�highest�frequency�of�

appearance�(Mode)�of�all�21�writings�

given�by�each�rater

5DWHU�� 5DWHU�%
�HGLD� ��� �

�RGH ���� �

7DEOH���EHORZ�SUHVHQWV�GDWD�RQ�WKH�
DYHUDJH�VFRUHV��PHDVXUHG�E��WKH�PHGLDQ��
DQG� WKH�PRVW� IUHTXHQWO��RFFXUULQJ�VFRUHV�
�PHDVXUHG�E��WKH�PRGH��IRU�ZULWLQJ�SLHFHV�
RQ�IDPLOLDU�DQG�XQIDPLOLDU�WRSLFV��UDWHG�E��
two�di�erent�raters�(Rater�A�and�Rater�B).�

Table�2:�Average�scores�(Median)�and�scores�with�the�highest�frequency�of�appearance�

(Mode)�of�each�group�of�writing�pieces�regarding�the�topic�given

)DPLOLDU�WRSLF�
5DWHU��

)DPLOLDU�WRSLF���
5DWHU�%

��IDPLOLDU�WRSLF���
5DWHU��

��IDPLOLDU�WRSLF��
5DWHU�%

�RGH � � ��� �

�HGLD� ���� ���� ���� �

�V�FDQ�EH�VHHQ�IURP�WKH�WDEOH�� WKH�
DYHUDJH� VFRUHV� �0HGLDQ�� RI� ��� ZULWLQJV�
RQ� IDPLOLDU� WRSLFV�DQG���� RQ� XQIDPLOLDU�
WRSLFV� JLYHQ� E�� ERWK� UDWHUV� ZHUH� ������
������������DQG����ZKLOH� WKH�VFRUHV�ZLWK�
WKH� KLJKHVW� IUHTXHQF�� RI� DSSHDUDQFH�
�0RGH��ZHUH�����������DQG����UHVSHFWLYHO���
7KLV�WDEOH�VKRZV�WKDW�ERWK�UDWHUV�WHQG�WR�
VFRUH� XQIDPLOLDU� WRSLFV� VOLJKWO�� KLJKHU�
WKDQ�IDPLOLDU�RQHV��ZLWK�5DWHU�%�VKRZLQJ�

D�PRUH�FRQVLVWHQW�SDWWHUQ�RI�JLYLQJ�KLJKHU�
VFRUHV�RYHUDOO�

�V� WKH� WZR� WDEOHV� DERYH� LQGLFDWHG��
FULWLFDO� WKRXJKWV� LQ� VWXGHQWV�� ZULWLQJ�
samples� de�nitely� existed� considering�
WKH�ZKROH�VDPSOLQJ�RI����HVVD�V�DQG�WZR�
separated�groups�on�two�di�erent�topics.�
7KLUG� �HDU� ()/�VWXGHQWV� DW�87(�<�KDG�
DQ�DYHUDJH�JUDVS�RI�FULWLFDO� WKLQNLQJ�DQG�
UHDVRQLQJ�LQ�WKHLU�ZULWWHQ�DUJXPHQWDWLRQ�

4.1.2.�The�number�of�arguments,�evidence,�refutations,�and�fallacies�in�the�21�students’�

argumentative�writings.

Table�3:�Total�number�and�average�number�of�each�element�of�critical�thinking

�DULDEOH �RWDO �HD�
�UJXPHQW �� ���
(YLGHQFH �� ���
2SSRVLWLRQ�5HFRJQLWLRQ��5HIXWDWLRQ � ����
)DOODFLHV �� ���
1XPEHU�RI�VDPSOHV��1� ��

7KH� GDWD� LQ� 7DEOH� �� VKRZHG� WKDW�
VWXGHQWV��UHJDUGOHVV�RI�WKH�W�SH�RI�WRSLF�WKH��
ZRUNHG�RQ�� DOO� HPSOR�HG�FULWLFDO� WKLQNLQJ�
HOHPHQWV� WR�EXLOG� XS� WKHLU� DUJXPHQWDWLRQ��
2Q�DYHUDJH�� HDFK�ZULWLQJ�KDG�DW� OHDVW�����
DUJXPHQWV������SLHFHV�RI�HYLGHQFH��DQG������

SLHFHV�RI� UHFRJQLWLRQ�RI�RSSRVLWH� LGHDV�RU�
UHIXWDWLRQ�� DV� ZHOO� DV� ���� IDOODFLHV�� 7KHVH�
UDZ� UHVXOWV�� DV� REVHUYHG�� RQO�� UHYHDO� WKH�
DPRXQW� RI� RXWSXW� IURP� HDFK� VWXGHQW�� WKDW�
LV��WKH�QXPEHU�RI�FULWLFDO�WKLQNLQJ�HOHPHQWV��
ZLWKRXW�UHYHDOLQJ�LWV�TXDOLW���
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4.1.3.�The�di�erences�in�critical�thinking�elements�found�in�two�groups�of�writings

Table�4:�Total�Numbers�and�Di�erences�of�Elements�of�Critical�Thinking�in�Writing�

Samples�on�Familiar�and�Unfamiliar�Topics

�DULDEOH )DPLOLDU��RSLF ��IDPLOLDU��RSLF
Di�erence�(in�

SRVLWLYH��XPEHU�
�UJXPHQW �� �� ��
(YLGHQFH �� �� ��
2SSRVLWLRQ�5HFRJQLWLRQ��5HIXWDWLRQ � � �
)DOODFLHV � �� ��

1XPEHU�RI�VDPSOHV��1� �� ��

7KH� UHVXOWV� LQ� 7DEOH� �� UHYHDO� WKDW�
SDUWLFLSDQWV� ZKR� ZURWH� RQ� WKH� IDPLOLDU�
WRSLF�LQFOXGHG����DUJXPHQWV�DQG����SLHFHV�
RI�HYLGHQFH�PRUH�WKDQ�WKRVH�ZULWLQJ�RQ�WKH�
XQIDPLOLDU�WRSLF���RZHYHU��LW�LV�LQWHUHVWLQJ�
WR�REVHUYH�WKDW�RQH�RI�WKH�OLVWHG�HOHPHQWV�RI�
FULWLFDO�WKLQNLQJ�ZDV�IRXQG�LQ�WKH�ZULWLQJV�
RQ� XQIDPLOLDU� WRSLFV� ��� UHIXWDWLRQV��� ,Q�
FRQWUDVW�� WKHUH� ZDV� QRQH� LQ� WKH� RQHV� RQ�
XQIDPLOLDU� WRSLFV�� %HVLGHV�� DFFRUGLQJ� WR�
7DEOH� ��� SDUWLFLSDQWV� ZULWLQJ� RQ� IDPLOLDU�
WRSLFV� PDGH� IHZHU� IDOODFLRXV� DUJXPHQWV�
WKDQ�WKH�RQHV�ZULWLQJ�RQ�XQIDPLOLDU�WRSLFV��
with�a�di�erence�of�26�fallacies.�Although�
WKH�VWDWLVWLFV�VXJJHVW�WKDW�IDPLOLDULW��ZLWK�
D�WRSLF�HQKDQFHV�WKH�QXPEHU�RI�DUJXPHQWV��
HYLGHQFH�SLHFHV�DQG�IDOODFLHV��LW�VD�V�OLWWOH�
DERXW�WKH�SDUWLFLSDQWV��DELOLW��WR�UHFRJQL]H�
DQG�UHIXWH�RWKHU�YLHZSRLQWV��

�����3HGDJRJLFDO�LPSOLFDWLRQV�

7KLV� VWXG�� LWVHOI� LV�LQGHHG�D�FDVH� LQ�

ZKLFK� WKH� SDUWLFLSDQWV� LQ� WKLV� HYDOXDWLRQ�

SURFHVV�GHPRQVWUDWHG�FULWLFDO�WKLQNLQJ��HYHQ�

WKRXJK�WKH��DUH��VLDQ�RU�(DVW��VLDQ�OHDUQHUV��

This�point� is� signi�cant� in� addressing� the�

YLHZSRLQW� WKDW�9LHWQDPHVH� LQGLYLGXDOV�� LQ�

SDUWLFXODU�� DQG� (QJOLVK� OHDUQHUV� LQ� �VLD��

LQ� JHQHUDO�� ODFN� FULWLFDO� WKLQNLQJ� VNLOOV��

)XUWKHUPRUH�� (QJOLVK� OHDUQHUV� LQ�9LHWQDP�

PD�� DFTXLUH� EHWWHU� FULWLFDO� WKLQNLQJ� VNLOOV�

LI� SURYLGHG� ZLWK� IDYRUDEOH� FRQGLWLRQV� WR�

DFFHVV�DQG�OHDUQ�WKH�QHFHVVDU��VNLOOV��)URP�

WKDW� SHUVSHFWLYH�� WKHUH� LV� D� VXJJHVWLRQ� IRU�

HGXFDWLRQDO� PDQDJHUV� DW� WKH� XQLYHUVLW��

ZKHUH�WKH�UHVHDUFK�ZDV�FRQGXFWHG��DV�ZHOO�

DV�DW�DQ��HGXFDWLRQDO�LQVWLWXWLRQ�FRQFHUQHG�

ZLWK� WKLV� LVVXH��WR� FRQVLGHU� H[SDQGLQJ� WKH�

FXUULFXOXP� RQ� WHDFKLQJ� FULWLFDO� WKLQNLQJ��

:KHQ� WDXJKW� DV� DQ� LQGHSHQGHQW� VXEMHFW��
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Tóm�tắt:�Có�lẽ�rằng�một�người�suy�nghĩ�tốt�hơn�và�kiểm�soát�tốt�hơn�quá�trình�suy�nghĩ�

có�thể�nhận�được�nhiều�lợi�ích�hơn�trong�cuộc�sống�của�mình.�Đối�với�sinh�viên�ngôn�ngữ�

nói�chung�và�tiếng�Anh�nói�riêng,�khả�năng�tư�duy�phản�biện�rất�quan�trọng�trong�việc�phát�

triển�trình�độ�ngôn�ngữ�và�giao�tiếp,�không�chỉ�giúp�tạo�ra�một�bài�viết�lập�luận�hay�mà�c�n�

giúp�ích�cho�bài�phát�biểu�mang�tính�tranh�luận.�Xuất�phát�từ�những�lợi�ích�trên,�nghiên�cứu�

này�nhằm�mục�đích�đánh�giá�biểu�hiện�tư�duy�phản�biện�của�sinh�viên�thông�qua�21�bài�viết�

lập�luận�về�cả�các�chủ�đề�quen�thuộc�và�không�quen�thuộc.�Các�bài�viết�được�thực�hiện�dưới�

áp�lực�thời�gian�trong�giờ�học�của�sinh�viên�năm�thứ�ba�chuyên�ngành�tiếng�Anh�lớp�113213�

tại�trường�Đại�học�Sư�phạm�Kỹ�thuật�Hưng�Yên�(UTEHY).�Bằng�cách�kết�hợp�mô�hình�do�

Stapleton�(2001)�đề�xuất�và�bộ�tiêu�chí�của�Ennis-Weir�trong�quá�trình�điều�tra�để�định�lượng�

và�định�tính,�nhà�nghiên�cứu�có�thể�xác�định�xem�sự�quen�thuộc�về�nội�dung�có�đóng�vai�tr��

trong�tư�duy�phản�biện�hay�không.�Kết�quả�không�chỉ�cung�cấp�câu�trả�lời�cho�câu�hỏi�này�mà�

c�n�cho�thấy�sự�n�m�b�t�nhất�định�về�tư�duy�phản�biện�trong�các�bài�viết�của�sinh�viên.�Theo�

đó,�sinh�viên�thực�sự�cần�được�đào�tạo�nhiều�hơn�về�cả�kỹ�năng�viết�và�kỹ�năng�lập�luận�để�

tránh�rơi�vào�tình�trạng�không�nhất�quán�và�trượt�dốc;�bên�cạnh�đó,�sự�quen�thuộc�của�sinh�

viên�với�một�chủ�đề�nhất�định�góp�phần�đáng�kể�vào�chất�lượng�lập�luận�của�họ.�Dựa�trên�

những�kết�quả�này,�một�số�gợi�ý�cho�cả�người�học�và�giáo�viên�được�trình�bày.

Từ�khóa:�kỹ�năng�tư�duy�phê�phán,�kỹ�năng�viết,�phát�triển�bản�thân,�quá�trình�suy�nghĩ,�bài�

viết�nghị�luận.
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