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Abstract: This study investigated the relationship between students’ writing abilities
and writing anxiety using two separate instruments: a questionnaire for assessing students’
writing anxiety and a writing test using descriptive texts to evaluate students’ writing skills.
The target population for this study was the English department students of the University of
Economics -Technology for Industries (UNETI), and it employed a quantitative correlational
research methodology. In order to select a representative sample and represent the population,
the researchers also used a correlational approach and cluster sampling. The researchers
chose 35 second-year English major students from the second semester to serve as the sample
for one class, which they used to conduct the analysis. The researchers found a negative link
between students’ writing skills and writing anxiety, and they came to the conclusion that
r = -0.642 was the association between the two. The more often students worried about
writing, the worse their performance was on writing assessments, according to the inverse
correlation. It can also be concluded that there is a significant relationship between students

’

writing proficiency and their level of writing apprehension.
Keywords: writing apprehension, writing skills, majoring students, a correlational approach

I. Introduction advertising, commerce, broadcast

engineering, and diplomacy, according
to Crystal (2003). It also indicates that

English is becoming more widely
used in daily life in Vietnam. Language

is necessary for humans to communicate
with one another. Language also refers
to the capacity for written and verbal
communication with another individual.
English 1s for international science,

! University of Economics - Technology for Industries

among speakers of unintelligible dialects,
English has emerged as the most widely
spoken language. Castillo (2009) states
that English is the best language available
today since it is used by the nation to



develop utility for a global language.
English ought to be spoken as a second
language in Vietnam as well.

According to Brown (2004), writing
requires proper spelling, punctuation, and
paragraphing. Writing is a challenging and
intentional form of communication that
is done under time constraints, linguistic
resource constraints, and geographical
constraints (Fareed et al., 2016).

Writing is harder than speaking,
listening, and reading. As a result, many
students are unclear on where to start
(Nunan, 2003). Writing demands more
consideration and work. The word
“apprehension” and the distinction
between it and anxiety were first used
by Daly and Miller (1975). Anxiety
is situational, but apprehension is a
dispositional emotion. Every student has
writing anxiety when it comes to writing.
One of the students’ writing issues is said
to be their fear of writing. This anxiety
manifests as concerns about whether the
work is worthwhile to read and about
whether it will be mocked, laughed at, or
dismissed as poor writing.

Writing skill development is linked
to the phenomenon of writing anxiety. One
aspect of English that students need to
master is writing. In comparison to students
with low levels of anxiety, individuals
with high levels of apprehension typically
have a smaller vocabulary. They write
with less variety in their vocabulary, for
example, and use fewer words overall and
in fewer phrases.

In light of the aforementioned
issues, the purpose of this study is to
ascertain the degree of students’ writing
anxiety, students’ writing proficiency,
and the relationship between writing
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proficiency and writing anxiety among
English department students at UNETL
“Is there any correlation between writing
apprehension and writing skill of the
second - year English majored students?”
is the research question that directs the
investigation.

II. Literature Review

2.1. Definition of correlation

According to Tan  (2014),
correlational research is a useful technique
for determining the correlations between
two or more variables. A statistical method
for determining and examining the degree
of relationship between two variables is
correlation. The correlation’s direction
is determined by the correlation’s sign,
which can be either positive or negative
(Zou, Tuncali, & Silverman, 2003).

2.2. Definition of apprehension

The term “apprehension,” coined
by Daly and Miller (1975), refers to
the inclination to put off writing when
assignments call for it and to become
anxious when a teacher assigns one. The
idea of “Writing Apprehension” is based on
the notion that while some people struggle
with writing and detest it, others find it
more natural and enjoyable. This thought
includes apprehension. Writing anxiety may
be connected to evoking particular feelings,
according to Larson (1985), especially
when written work is going to be assessed.
Furthermore, a relationship between writing
anxiety and personality traits, profession
choice, academic success, and self-esteem
was discovered by Daly and Wilson (1983).
Writers’ views and emotions are divided into
two primary groups (Alnufaie & Grenfell,
2013): dispositional feelings and situational
sentiments.
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Consistent  feelings, such as
avoidance-related attitudes that result
from a writer’s bad attitude and make the
writer feel blocked or otherwise troubled
when writing, are known as dispositional
feelings. Furthermore, situational
sentiments include things like unease
when writing. According to Alnufaie
and Grenfell (2013), there is a difference
between the feelings of apprehension and
anxiety. Apprehension is a dispositional
feeling, while anxiety is a situational
feeling.

2.3. Definition of writing

Different experts define writing
in different ways. According to Rivers
(1981), writing is the sequential expression
of new ideas or the dissemination of new
knowledge. Brown (2001) also argued that
writing is a form of thought. In addition,
he asserts that prior to publication, writing
can be organized and subject to an infinite
number of modifications. According to
Elbow in Brown (2001), writing is a two-
step process. Finding the meaning and
putting it into words are the first two steps.

Sakkir et al. (2016) assert that
writing converts spoken words into
written language. In order for the reader
to comprehend the writer’s message,
it necessitates an active process of
thought  organization, formulation,
and development on the written page.
Writing also requires exact and accurate
terminology, capitalization, punctuation,
grammar, and spelling. Students are able
to incorporate crucial auxiliary sentences
into the body of their written work.
Students who possess this skill will be
able to correctly improve their grammar,
including the use of noun phrases, articles,
tenses, and adjectives. As the definition

above suggests, writing talent comprises
learned and applied abilities based on
one’s knowledge. Writing effectively
makes use of this skill.

2.4. Previous studies on ESL
writing

To understand the cosmos of ESL
writing anxiety, an inventory named the
Second Language Writing Inventory, or
SLWALI, was developed by Cheng (2004).
This inventory helps classify writing
anxiety in a second language into three
types of anxiety, which are somatic,
cognitive, and avoidance behavior, while
investigating the respondents’ levels of
writing anxiety as well. Specific measures
and methods have been taken to ensure the
reliability of the inventory, where Cheng
(2004) records 0.91 on the Cronbach alpha
measure. In other studies, Arindra and
Ardi (2020) record 0.95, while Mulyono
et al. (2020) record 0.95.

In line with the review of the related
studies, much research has been carried out
to determine the types, levels, and causes
of ESL writing anxiety. The findings
differ from one another, such as in some
studies, the most dominant type of writing
anxiety is cognitive anxiety (David et
al., 2018; Wern & Rahmat, 2021). As
for somatic anxiety, it is found to be the
most dominant in some research, such as
in Alfiansyah et al. (2017) and Arindra
and Ardi (2020). Other studies, such as
those conducted by Elif and Yayli (2019)
and Mulyono et al. (2020), show a higher
prevalence of avoidance behavior. When
it comes to causes of writing anxiety,
some researchers have also anticipated the
recurring causes, such as fear of writing
tests and anxiousness when writing under
time constraints (Wern & Rahmat, 2021).



Relating together learners’ types,
levels, and causes of writing anxiety,
Boonyarattanasoontorn (2017) asserted
that when learners frequently experience
high levels of apprehension, they may
tend to seek less input, while those with
lower feelings of apprehension is in a
more conducive state to acquiring a second
language and displays more willingness to
learn the target language.

I11. Method
3.1. Research design

This study wused a correlation
design, which is a type of correlation
research methodology (Tan, 2014). The
goal of the study is to determine how the
criterion variable and the predictor are
correlated. Students’ anxiety when writing
is the predictor variable, and their writing
abilities are the criterion variable. Two
variables were used in this study: a criterion
variable and a predictor variable. Students’
fear, anxiety, and avoidance of professional
and academic writing are the predictive
variables. The ability of the student to write
descriptive writings is known as writing
competence, and the criterion variable is
the student’s writing skills. The population
of this study is the students enrolled in
the English Education Study Program at
UNETI. The English study program has
five classes for the 2022-2023 intake. There
are 35 pupils in each class, for a total of
185 students. Using a technique known as
cluster random sampling, the researchers
collected a sample. Thirty-five students
in the second semester made up the total
sample for the study.

Thus, the following research
questions are investigated in the current
study:

1. What is the most dominant type of
writing anxiety among majoring students?
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2. What is the highest level of writing
anxiety among English major students?

3. What are the main causes of
writing anxiety?

3.2. Research instrument and
technique of data collection

The data for this study were gathered
by the researchers using an instrument.
A writing exam and a questionnaire
were employed in this study. In order to
administer a written test to the participants
in this study, the researchers composed
descriptive text. The researchers collected
data on students’ writing abilities using the
Brown and Abeywickrama (2010) writing
evaluation rubric. Students were given the
Writing Apprehension Test. Twenty-six
items with a Likert-type self-report scale
and five possible answers - strongly agree
(1) to strongly disagree (5) - are included.

3.3. Data analysis

After that, the data were examined to
see if there was a meaningful relationship
between students’ writing abilities and
writing anxiety. The researchers calculated
the writing apprehension questionnaire for
students and the writing exam that the raters
collected based on the score methodology.
After that, the researchers used descriptive
analysis. The researchers used statistical
analysis once the descriptive analysis
was finished. To ascertain the relationship
between the two variables, the researchers
computed the correlation and analyzed the
data using SPSS (Statistical Package for
the Social Sciences) 25. The research topic
about the distinction between students’
writing aptitude and writing apprehension
was addressed using Tan (2014)’s table.
The product-moment scale discussion
table was ascertained by the researchers as
follows:
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Table 1. The correlation of the discussion

Correlation value (r) Discussion
0.0-0.2 Very low correlation
0.2-04 Low correlation
0.4-0.6 Moderate correlation
0.6-0.8 Enough Correlation
0.8-1.0 High correlation

The correlation coefficient (r)

between two variables can be obtained

using this formula. The researchers
determined the relevance of the association
between students’ writing abilities
and writing apprehension through the
Discussion table. Ha: The main hypothesis
is p 0.05. The hypothesis is accepted if the
t-sig value is less than 0.05. It suggests
a relationship between students’ writing
abilities and their fear of writing. Ho:
p > 0.05 is the second hypothesis that is
put out. The hypothesis is accepted if the

t-sigma is greater than 0.05. This suggests

that there is no correlation between a
student’s writing anxiety and proficiency.

IV. Findings and discussions

4.1. The normality of the test’s
results

The purpose of this test was to
determine whether the distribution of the
data was normal. The normality test for
this study was conducted using SPSS
25 for Windows by the researchers. The
indicator test for normalcy indicates
that the data are regularly distributed
if the significance value is greater than
0.05. It can be concluded that the data
were not normally distributed if the
significance value was less than 0.05. As
shown in Table 2, the data distribution’s
asymptotic significance (2-tailed) was
found to be normally distributed using
the Kolmogorov-Smirnov Normality Test
(0,200 > 0,05).

Table 2. One-Sample Kolmogorov-Smirnov Test

One-Sample Kolmogorov-Smirnov Test

Unstandardized Residual
35

total number

Mean .000
Normal Parameter a, b Std. Deviation 4312

Absolute 107

. Positive 107

Most Extreme Differences Negative 083
Test Statistic 107
Asymp. Sig. (2-tailed) .200c,d

a. Test distribution is Normal.
b. Calculated from data.
c. Lilliefors Significance Correction.

d. This is a lower bound of the real value.

4.2. The test for linearity

When  determining  whether
or not two or more variables under
investigation have a linear association,
a linearity test is used to assess the
data’s linearity. For correlation or linear

regression analysis,
a prerequisite. A linear correlation

this is wusually

exists between the two variables if the
deviation for linearity is larger than
0.05; a non-linear correlation occurs
if the deviation is less than 0.05.



To conduct this linearity test, SPSS
version 25 was employed. The linearity
test between students’ writing skills
and writing fear is shown in Table 3
between the two variables.

The test for linearity was derived
from Table 3. When the deviation from
the linearity sign is greater than 0.05,
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the two variables are considered linear.
According to the study, there was a 0.078
difference in linearity between writing
proficiency and writing apprehension.
Given that 0.078 was more than 0.05, it
was able to determine that there was a
linear relationship between writing skill
and anxiety.

Table 3. Test for the linearity of students writing apprehension and students writing skill

Sum of | df | Mean F Sig.
Squares Square
Writing Skill Between Groups | (Combined) 841.102| 16| 52.569| 4.017| .003
*Writing Apprehension Linearity 444.423| 1| 444.423| 33.957| .000
Deviation from | 396.679| 15| 26.445| 2.021| .078
Linearity
Within Groups 235.583| 18] 13.088
Total 1076.686| 34

4.3. Correlation test analysis

The association between the
students’ writing abilities and writing
anxiety was ascertained using the Pearson
product-moment  correlation.  Writing
proficiency was the criterion variable
(Y), and writing anxiety was the predictor
variable (X). There are 35 samples, N =35

and N =35, with a significance level of 5%

in the distribution of the product-moment
table, which equals 0.334, according to
Table 4, which is based on the output
table. There is a -0.642 Pearson correlation
between the writing apprehension and
writing skill variables of pupils. The
substantial figure of 0.0000.05, as per
the aforementioned criterion, signifies a
noteworthy correlation between the two
variables.

Table 4. The relationship between students’ writing skill and their fear of writing

Correlations
Writing skills Pearson Correlation -.658" 1
Sig. (2-tailed) .000
N 35 35
Writing apprehension | Pearson Correlation 1 -.658"
Sig. (2-tailed) .000
N 35 35
* Correlation is significant at the 0.01 level (2-tailed).
Consequently,  the  alternative is inversely proportional. There appears

hypothesis (Ha), which maintained a
relationship between students’ writing
skills and writing anxiety, was chosen to
be accepted. Given that the correlation
coefficient is negative, the correlation

to be a negative correlation between the
frequency of writing anxiety experienced
by students during their learning process
and their writing competency scores.
Table 4 shows the relationship between
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students’ writing proficiency and their fear correlation analysis. Table 5 below
of writing. illustrates the results of the regression
analysis performed to ascertain the
extent to which students’ writing talents
Prior to examining the regression mitigated their writing anxiety.

4.4. Regression analysis

analysis, the researchers computed the

Table 5. The summary of the model

Model Summary b
Model R R Square Adjusted R Square Std. Error of the Estimate
.642a 413 395 4.377

a. Predictors: (Constant), Writing Apprehension
b. Dependent Variable: Writing Skill

Inthe R Square column, the answer is (2014), determines correlations between
0.413(0.413 100), or41.3%. Itimplies that two or more variables. A correlation that
writing anxiety in students lowered their moves in the opposite direction for two
writing proficiency by as much as 41.3%, variables is called an inverse or negative
with variables not covered in this study correlation. The variables move in opposite
influencing the remaining percentage. directions if there is a negative correlation
Karl Pearson’s Pearson correlation value between them when X increases in value
was found to be -0.658 with an error and Y decreases in value.

probability of 0.000 using the product-
moment correlation method. In the event
that p is 0.05, the hypothesis is verified.
Alternatively, the hypothesis is disproved
if p>0.05. (0.000 0.05) The likelihood
value is below 0.05. It demonstrates a
relationship between students’ writing
proficiency skill and their writing anxiety.

The degree to which one influences
the other is measured by the correlation
coefficient, which evaluates the strength
of the correlation between two variables.
The stronger the negative correlation (-1)
between two variables, the closer the
correlation coefficient is to the value. The
investigation’s results indicate that the
V. Conclusion correlation coefficient is r = -0.642. There
is a somewhat high correlation between
students ¢ writing proficiency and their

The relationship between students’
writing proficiency and writing anxiety is

established by this study. Two tests were fear of writing. As a result, students’

administered as part of the study: one was a writing scores decrease with the frequency

descriptive text writing test that measured with which they encounter writing anxiety
students’ writing proficiency, and the other when studying.

was a questionnaire designed to evaluate Based on calculations, writing
students’ writing anxiety. To verify the anxiety among students reduces their
hypothesis about the relationship between writing proficiency by 41.3%. Although
students’ writing proficiency and writing there has been a slight decrease, students
anxiety, a correlation study was carried out. can still make great progress by the

Correlational research, according to Tan conclusion of the third semester if they



keep learning how to correctly complete
assignments, unwind, and practice in their
free time. Of course, parents and teachers
pay attention to their students. The study’s
results indicate that there is a statistically
significant correlation (r = -0.642) between
students’ writing ability and writing anxiety.
This suggests 0.0000.05. Thus, it is decided
to accept the Alternative Hypothesis,
which claims that there is a relationship
between students’ writing abilities and
their fear of writing. The table’s (-) symbol
indicates a negative correlation between
students’ writing proficiency and their
writing anxiety. The research participants’
writing proficiency and writing anxiety are
negatively correlated.

The table’s indication (-) showed a
negative correlation between the students’
writing proficiency and writing anxiety.
There is a negative correlation between
students’ writing test performance
and how often they feel anxious when
learning. Daly and Miller (1975) defined
writing apprehension as the propensity
to put off writing when tasks call for it
and to experience anxiety when a teacher
assesses one’s work. Researchers found
that writing skill is associated with the
hypothesis. There are limitations and a
scope to this research; the researchers
only look at the relationship between
writing skills and writing anxiety. Thus,
other researchers who are interested in
writing apprehension might concentrate
on a different factor. In particular, the
researchers expect that the findings may
shed light on students’ writing anxiety and
writing proficiency in future studies.
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TRANG THAI LO LANG KHI VIET VA KY NANG VIET
CUA SINH VIEN CHUYEN NGANH TIENG ANH:
MOQT PHUONG PHAP DUA TREN SU TUONG QUAN

Tran Thi Minh Phuong?

Tém tit: Céc nha nghién ciru (NNC) dd khdo sdt moi quan hé giita khd ning viét ciia
sinh vién va noi lo lang khi viét bang hai cong cu riéng biét: mot bang cdu hoi dé danh gid
néi lo ldng khi viét cia sinh vién chuyén nganh Tiéng Anh va mét bdi kiém tra viét sir dung
cdc van ban mé ta dé danh gid ky ndng viét ciia cdc em. Déi twong muc tiéu ciia nghién ciru
(NC) twong quan dinh lwong nay la sinh vién khoa tiéng Anh truong dai hoc Kinh Té - Ky
Thudt Cong nghiép (UNETI). Pé chon mét mau dai dién cho toan bé sé sinh vién tham gia,
cdc NNC ciing sir dung phirong phdp tiép cdn tiwong quan va ldy mau theo cum. Ho dé chon
35 sinh vién nam thir hai chuyén nganh tiéng Anh tir hoc ky thir hai ndm hoc 2022-2023 dé
lam madu cho mét I6p, ciac NNC da sir dung mau nay dé tién hanh phan tich, va da tim thdy
méi lién hé dang lo ngai gitta kj ndng viét cua sinh vién va néi lo lang khi viét, va ho di dén
két ludn rang r = -0,642 la moi lién hé gitta hai yéu t6 nay. Theo twong quan nghich, sinh
vién cang thirong xuyén lo ldng vé viéc viét thi két qua danh gid viét cia ho cang kém. Ciing
6 thé két ludn rang cé moi quan hé ddang ké giita kha ning viét cia sinh vién va mire dé lo
ling khi viét ciia cdc em.

Tir khéa: trang thdi lo lang khi viét, kj ndang viét, sinh vién chuyén nganh, phwong phdp tiép
cdn twong quan

2 Truong Pai hoc Kinh té - K§ Thuat Cong nghiép



