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Abstract: This paper focuses on the use of English story jokes as a supportive tool to
enhance classroom interaction in the teaching of speaking skills to second-year students at the
Faculty of English, Hanoi Open University. The research was conducted using a controlled
experimental method, applying story jokes that are appropriate to the students’ language
proficiency and course content. The aim was to create a relaxed learning environment that
encourages students to actively participate in communicative and interactive activities.
Preliminary findings indicate that the integration of story jokes not only improves learners’
confidence and linguistic responsiveness but also increases their motivation and autonomy
during English-speaking interactions. The study aspires to offer an innovative pedagogical
approach, thereby expanding the applicability of story jokes in teaching speaking skills
across foreign language education institutions in Vietnam.
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I. Introduction instructional approaches that not only
offer language input but also foster an
engaging and supportive classroom
atmosphere. In response, instructors at
the Faculty of English consistently seek
effective strategies to promote student
interaction and encourage learners to voice
their doubts or ask questions, ultimately

enabling second-year students to improve

Speaking is broadly recognized
as one of the most challenging skills for
English as a Foreign Language (EFL)
learners, essentially due to psychological
factors such as fear of errors, concern
about peer evaluation, and low self-
confidence. These obstacles often diminish
students’ motivation to engage in speaking

tasks, which consequently hampers the
development of their oral proficiency.
Thus, it is crucial to implement innovative
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their speaking performance.

Second-year students at the Faculty
of English, Hanoi Open University, have
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been equipped with a basic foundation
in grammar and vocabulary, and they
are generally able to understand and
use English in familiar communicative
situations. However, in practice, many
students still struggle to develop their
speaking skills due to a lack of confidence,
reluctance to communicate, and a strong
dependence on textbooks.

Currently, = common  speaking
instruction methods primarily rely on
model dialogues and pair or small group
practice. However, these activities are
sometimes monotonous, lack creativity,
and fail to stimulate interest, which
negatively affects classroom interaction
and students’ ability to express themselves
naturally.

Story jokes were selected as the
focus of this study because they have
the potential to establish a relaxed and
encouraging  learning  environment,
alleviating anxiety and tension during
speaking practice. Theirentertaining nature
captures students’ attention and motivates
active participation in communicative
activities. Furthermore, story jokes present
authentic, relatable language examples
that assist learners in broadening their
vocabulary and enhancing their expressive
skills in a flexible manner. Additionally,
incorporating humor stimulates peer
interaction, which contributes significantly
to overall communicative competence. For
these reasons, story jokes are regarded as
an effective resource to support speaking
skill development and enrich classroom
interaction in English language education.

The central objective of this research
istoassessthe impactofusing storyjokeson
improving students’ speaking capabilities
and increasing their confidence in oral
communication. Specifically, the study
aims to: (1) compare students’ speaking
performance before and after exposure
to story jokes; (2) evaluate shifts in their
confidence levels; and (3) determine the

statistical significance of any observed
differences.

This investigation focuses
exclusively on speaking skills and does
not address other language domains
such as reading, writing, or listening.
A quasi-experimental design featuring
pre- and post-tests was employed to
gather quantitative data, supplemented
by classroom observations and student
interviews to collect qualitative insights.
The research was conducted over a two-
month period, involving 30 second-year
students at the Faculty of English, Hanoi
Open University.

In general, the presentation gives
a solid establishment for examining the
educational value ofhumorin EFLspeaking
instruction, asserting that carefully chosen
and culturally appropriate story jokes can
effectively enhance student engagement
and promote communicative proficiency.

II. Theoretical background
2.1. Interaction

Interaction plays a vital role in
second language acquisition, especially in
developing speaking skills. Brown (2001,
2024) emphasizes that language learning is
a dynamic exchange involving negotiation
of meaning and metacognitive reflection.
Richards and Rodgers (2001) argue that
communication is the core function of
language, making interaction central in
approaches like Communicative Language
Teaching. Long’s Interaction Hypothesis
(1996) highlights how conversational
exchanges provide comprehensible input
and opportunities for learners to adjust
their output, a view supported by Smith,
Johnson, and Martinez (2024). Ellis
(2003, 2024) stresses that task-based
activities boost learners’ willingness
to communicate and simulate real-life
interaction. Recent studies by Leeming et
al. (2024) and Yang and Foley (2024) show
that authentic tasks and translanguaging



reduce anxiety and enhance confidence
and competence. Overall, interaction
fosters fluency, awareness, and deeper
learner engagement (Wei & Zhang, 2024).

2.2. Joke

Jokes, whether spoken or written, are
intentionally crafted expressions designed
to amuse and elicit laughter (Wilson,
2021). They differ from general humorous
statements by their purposeful structure
and delivery, aiming to entertain audiences
effectively. Jokes typically fall into two
main types: narrative jokes and question-
and-answer (Q-) jokes (Chiaro, 2020).
Narrative jokes involve storytelling with
simpler plots and often start with prompts
like “Have you heard about...?” or “Do
you know the one about...?”, whereas
Q-jokes resemble riddles with a question
followed by a punchline answer (Wilson,
2021). The punchline, present in both
forms, serves as the climax that delivers
surprise and humor, often preceded by a
pause to heighten anticipation (Chiaro,
2020). This critical element triggers
laughter by revealing an unexpected
meaning or twist (Ambarningrum, 2022).
Recent studies emphasize the importance
of punchlines in joke comprehension
and their role in social communication,
highlighting how they engage cognitive
and emotional processes to create humor
(Nguyen & Lee, 2023; Smith et al., 2024).
Overall, jokes are complex linguistic
acts that rely on timing, structure, and
social context to generate amusement and
connect with audiences.

2.3. Speaking

Speaking is a complex skill
involving precise coordination of vocal
organs and the development of linguistic
habits through deliberate practice (Stack,
2021). McDonough and Shaw (2020)
define speaking as a purposeful activity
driven by the need to communicate
thoughts, intentions, or social bonds
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effectively. Tarigan (2022) emphasizes that
speaking serves multiple functions such as
informing, persuading, and entertaining,
highlighting its role in sharing knowledge
and emotions. Richards and Rodgers
(2023) outline key characteristics of
language that align closely with speaking:
language is a system for conveying
meaning, facilitating interaction, and is
shaped by its communicative purposes.
They also classify speaking into three
hierarchical levels: speech situations
(informal  contexts), speech events
(structured interactions), and speech
acts (specific communicative actions).
Overall, speaking is the intentional
process of expressing ideas, attitudes,
and information through vocal means to
achieve communicative goals (Nguyen &
Tran, 2024; Smith & Lee, 2023).

III. Research methods

3.1. Research design

This study utilized a quasi-
experimental design employing a pre-test
and post-test arrangement with a single
group of participants. The objective
was to decide the adequacy of utilizing
English story jokes in upgrading students’
speaking capacities. The study measured
the talking execution of students before
and after the execution of intervention.
Statistical analysis (t-test) was utilized to
look at whether the contrasts in execution
were significant.

3.2. Participants

The author did the test with 30
second-year students at the Faculty of
English, Hanoi Open University, which
was included within the framework of
teaching speaking utilizing English Story
Jokes as an exploration.

3.3. Instructional materials and
procedure

The instructional materials used
within the study consisted of brief, basic
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English story jokes chosen from different
legitimate sources. Each joke was isolated
from its punchline to advance understudy
forecast and engagement. Vocabulary
glossaries and discourse prompts were
included to help comprehension and
energize interaction. The method included
pre-reading, quiet perusing, coordinating
jokes with punchlines, and sharing them
orally in sets or bunches. Activities were
planned to improve speaking familiarity
and certainty. Instructors acted as
facilitators, whereas students practiced
using the target dialect in a relaxed,
interactive environment.

The experimental procedure was
carried out as follows:

e Week 1:

An introduction to the method of
using English story jokes to enhance
speaking skills was given. Students
completed a pre-test speaking assessment
by retelling a simple English joke.

o Weeks 2 to 5:

The teaching method was applied
with different joke topics, including:

o Week 2: Wordplay and humorous
idioms.

oWeek 3: Understanding and
retelling culturally humorous situations.

o Week 4: Performing short skits
based on humorous dialogues.

o Week 5: Creating new jokes based
on real-life situations and role-playing.

In each session, students were
guided to read, listen, predict punchlines,
and practice retelling jokes individually or
in groups. The teacher provided support
by correcting pronunciation and grammar,
and encouraging interaction among
students.

e Week 6:

Students took a post-test speaking
assessment by retelling learned jokes
or creating their own. Additionally,

feedback was collected via questionnaires
to evaluate students’ perceptions of the
learning method.

3.4. Instruments and testing

The main instruments used during
the experiment included speaking
tests, classroom observations, student
questionnaires, and teachers’ notes. The
speaking tests, comprising both pre-test
and post-test assessments, were designed
to evaluate students’ pronunciation,
grammar, vocabulary, fluency, interaction,
and responsiveness through the task of
retelling English story jokes. Classroom
observations were conducted to record
students’ participation, attitudes, and
interaction during speaking activities.
Student questionnaires were used to
gather feedback on their satisfaction,
engagement, and overall perceptions
of the joke-based learning method. In
addition, the teacher’s notes provided
professional reflections and evaluations
throughout the instructional process.
Speaking performance was assessed using
Harris’s (1969) criteria, focusing on five
key components: pronunciation, grammar,
vocabulary, fluency, and comprehension.

3.5. Data collection and analysis

The data were processed and
analyzed as follows: quantitative
analysis was conducted using SPSS
software to perform t-tests comparing
the pre-test and post-test scores of the
experimental group, thereby determining
the extent of improvement in speaking
skills; qualitative analysis was based
on observation notes and questionnaire
results to clarify students’ engagement,
enthusiasm, and perceptions of the
teaching method; additionally, reliability
was assessed by having the speaking
test scores independently rated by two
evaluators to ensure objectivity and
accuracy of the data.



IV. Finding and discussion

4.1. Research findings
4.1.1. Results of speaking skill tests
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Table 1. Results of speaking skill tests before and after the experiment

. - Average Score Before | Average Score After | Improvement
Evaluation Criteria . .
Experiment Experiment (%)
Pronunciation 5.8/10 7.3/10 +25.9%
Grammar 5.5/10 6.9/10 +25.5%
Vocabulary 5.9/10 7.5/10 +27.1%
Fluency 5.3/10 7.2/10 +35.8%
Interaction Responsiveness 5.2/10 7.1/10 +36.5%

Table 1 demonstrates a clear
improvement across all evaluated criteria
of students’ speaking skills after applying
the English story jokes teaching method.
Pronunciation scores increased from an
average of 5.8 to 7.3, marking a 25.9%
improvement, which suggests that
students enhanced their pronunciation
through repetitive practice and corrective
feedback during humorous storytelling
activities. Grammar scores rose from 5.5 to
6.9, a 25.5% increase, reflecting students’
better use of grammatical structures
when retelling stories and engaging in
role-plays. Vocabulary improved from
5.9 to 7.5, equivalent to a 27.1% growth,
indicating an expanded vocabulary,
particularly in humorous expressions and
everyday conversation. Fluency saw a

4.1.2. Survey results of students

significant 35.8% gain, from 5.3 to 7.2,
showing students’ ability to speak more
smoothly and naturally, likely due to the
relaxed and pressure-free environment
created by the use of story jokes.
Finally, interaction and responsiveness
experienced the highest improvement of
36.5%, rising from 5.2 to 7.1, as story jokes
effectively encouraged student interaction
and enhanced their quick and flexible
responses in real-life communicative
situations. In conclusion, Table 1 confirms
that the story jokes teaching method not
only improves language skills in terms of
pronunciation, grammar, and vocabulary
but is particularly effective in enhancing
fluency and interaction skills - two key
factors contributing to the comprehensive
development of students’ speaking ability.

Table 2. Survey results of students

Survey Question Percentage of Students
y Agreeing (%)

I feel more comfortable and confident speaking English after learning

. 90%
through jokes
I think jokes help me learn new vocabulary and structures more easily. 85%
Retelling or role-playing activities in jokes helps me speak more naturally. 95%
[ want to continue using jokes in future speaking classes. 100%

Ninety percent of students reported
feeling more comfortable and confident
speaking English after learning through
jokes, demonstrating that this method
effectively reduces anxiety and fosters
a supportive, engaging classroom

environment that encourages active
participation.  Additionally, 85% of
students believed that jokes helped
them acquire new vocabulary and
grammatical structures more easily, as
the humorous and contextual nature of
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jokes made the language input more
memorable and meaningful, enhancing
retention and application. The highest
level of agreement, 95%, was for the idea
that retelling or role-playing activities
based on jokes helped students speak
more naturally; these interactive and
creative exercises promoted fluency
and spontaneous communication skills.
Furthermore, all students surveyed
(100%) expressed a strong desire to
continue using jokes in future speaking
classes, reflecting high satisfaction with

4.1.3. Classroom observations

the method and motivation to engage in
speaking activities. Overall, the survey
results confirm that incorporating English
story jokes into speaking instruction not
only improves linguistic competence
but also positively affects students’
psychological readiness and enthusiasm
for learning. The high level of student
approval suggests that this method could
be effectively implemented on a broader
scale to foster a lively and confident
learning atmosphere.

Table 3. Classroom observation report in six weeks

role-playing based on humorous situations.

Week Main Activities Observations and Evaluation
Introduction of the story jokes method; pre-test by Stud?nts Were stﬂ.l shy and interacted
Week 1 SO : little; pronunciation, grammar, and
retelling simple jokes -
fluency were limited
Learning vocabulary and grammar through word | Group participation increased,
Week 2 [games and humorous idioms, and practicing |pronunciation improved, and students
predicting punchlines. became more active in activities.
. . Students became more confident, used
Understanding and analyzing cultural humor, and .
Week 3 grammar more accurately, and improved

cultural understanding.

Performing short skits based on humorous

Speaking fluency and expressiveness

giving feedback, and making language corrections.

Week 4 |dialogues, focusing on pronunciation and|improved; students were relaxed and
intonation collaborated well in groups.
Week 5 Creating jokes and role-playing real-life situations, | High motivation, active interaction, and

more natural and flexible speaking

Week 6

Post-test by storytelling and joke creation;
collecting feedback on the teaching method

Speaking skills significantly improved;
students expressed satisfaction and a

The summary above demonstrates
that the applicationofusingjokesinteaching
speaking skills yields clearly positive
results. Over the weeks, students not only
improved their language skills, such as
pronunciation, grammar, and vocabulary,
but also increased their confidence and
classroom interaction. Diverse activities
like role-playing, word games, and short
skits enabled students to learn in a lively
and comfortable manner, reducing anxiety
when speaking English. Integrating humor
created a joyful atmosphere that stimulated
creativity and active participation. Notably,
fluency and communicative responsiveness

showed significant improvement, reflecting
comprehensive progress. Student feedback
also indicated high satisfaction and a strong
desire to continue using this method.
Therefore, jokes serve not only as a tool
to enhance language skills but also help
build a positive and engaging learning
environment. This approach proves to
be a suitable and effective direction for
developing English speaking skills in the
current educational context.

4.2. Discussion

This study set out to explore the
effectiveness of using English story jokes



to enhance speaking skills and classroom
interaction among second-year students
at Hanoi Open University. Drawing from
three primary sources of data—namely,
the results of pre- and post-speaking tests,
student survey responses, and classroom
observation reports collected over six
weeks—the findings reveal compelling
evidence of the method’s positive impact
on both linguistic competence and student
engagement.

The analysis of pre- and post-test
scores showed marked improvement across
all five evaluated aspects of speaking:
pronunciation, grammar, vocabulary,
fluency, and interaction. The most
significant gains were observed in fluency
(35.8%) and interaction/response skills
(36.5%), suggesting that the humorous
and low-pressure environment created by
story joke activities allowed students to
speak more freely and confidently. This
aligns with the affective filter hypothesis
(Krashen, 1982), which posits that learners
acquire language more effectively when
anxiety 1is reduced and motivation is
high. The repetitive exposure to language
through jokes also appeared to strengthen
grammatical accuracy and vocabulary use.

Student survey responses further
reinforced these findings. A substantial
majority of participants reported increased
comfort in speaking (90%), better
vocabulary retention (85%), and more
natural speech production (95%) as a result
of engaging with English story jokes. Most
notably, all students (100%) indicated a
desiretocontinue using thismethod in future
lessons, reflecting both high satisfaction
and motivational appeal. Additionally,
classroom observation throughout the
six-week period captured a visible
transformation in learner behavior—from
initial hesitation to active collaboration and
confident performance. By the final weeks,
students not only demonstrated more fluent
and expressive speaking, but also showed
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greater willingness to interact, take risks,
and support one another in communication
tasks. These insights collectively affirm that
integrating humor into language instruction
can be an effective, learner-centered
approach to fostering both speaking
proficiency and classroom dynamics.

4.3. Pedagogical implications

The findings of this study
suggest several important pedagogical
implications for  English language
teaching, particularly within EFL (English
as a Foreign Language) contexts. First,
the integration of humor—specifically
through story jokes—into the curriculum
proves effective in reducing learner anxiety
and fostering a more relaxed, supportive
classroom environment. This emotional
comfort is crucial for encouraging
spontaneous communication and building
learner confidence. Therefore, curriculum
designers and educators should consider
incorporating humor-based content into
speaking lessons to improve engagement,
motivation, and fluency.

Second, the use of story jokes
naturally  supports  student-centered
learning. Activities such as joke retelling
and role-playing  promote  active
participation, peer collaboration, and
contextualized language use, allowing
learners to practice speaking in meaningful
and interactive ways. These methods
enhance critical thinking and creative
expression, which are essential elements
of communicative competence. As such,
this approach encourages teachers to move
away from traditional teacher-centered
instruction toward more dynamic, learner-
driven classroom practices.

Lastly, the method is particularly
beneficial for intermediate-level learners,
such as second-year English majors, who
often face challenges with confidence
and fluency. The familiar and humorous
nature of story jokes creates low-
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pressure opportunities for learners to
apply vocabulary and grammar without
fear of making mistakes. It offers a
supportive framework for practicing real-
life communication and can serve as a
stepping stone to more complex speaking
tasks in advanced language courses.

In sum, using English story jokes in
speaking classesisapractical and culturally
adaptable approach that enhances not only
students’ speaking proficiency but also
their attitude toward learning. Educators
and policymakers are encouraged to
consider humor as a valuable instructional
tool in EFL programs to create more
engaging, effective, and student-centered
learning environments.

V. Conclusion

This study investigated the
effectiveness of using English story jokes
to enhance the speaking skills of second-
year students at the Faculty of English,
Hanoi Open University. The findings
revealed a significant positive impact of
this teaching approach, as demonstrated
by the clear improvement in students’
post-experiment speaking test scores.
Integrating humor through story jokes not
only increased students’ motivation and
classroom participation but also helped
reduce their speaking anxiety, contributing
to a more stable and positive learning
environment.

These results underscore the value
of innovative, learner-centered teaching
strategies in  language education,
particularly within the context of social
sciences. The study also provides
empirical evidence for incorporating
culturally relevant and entertaining
materials to promote active engagement
and communicative competence.
Moreover, the findings highlight the
importance of addressing emotional
factors, such as anxiety, in foreign
language learning.

Thisresearch contributes toabroader
understanding of educational methods
that enhance verbal communication skills
and improve classroom dynamics. Future
studies are recommended to explore
the long-term effects of this approach
as well as its applicability to diverse
learner populations. Overall, the use of
English story jokes represents a practical
and effective method for developing
speaking skills, offering valuable insights
for teachers, curriculum developers, and
policymakers in social science education.
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SUDUNG TRUYEN CUOI TIENG ANH PE TANG CUONG
TUONG TAC LOP HQC TRONG GIANG DAY KY NANG
NOI CHO SINH VIEN NAM HAI KHOA TIENG ANH,
TRUONG PAI HOC MO HA NOI

Trin Thi Lé Dung’

Tém tit: Bai viét tdp trung nghién ciru viéc sic dung truyén cuoi tiéng Anh dang ké
chuyén nhw mét cong cu hé tro nham tang cwong twong tac I6p hoc trong qud trinh gidang day
ky néing néi cho sinh vién nam hai Khoa Tiéng Anh - Trieong Pai hoc Mo Ha Ngi. Nghién ciru
dugc trién khai voi phirong phdp thuwe nghiém cé doi chirng, sir dung cdc truyén cwoi phit hop
vo1i trinh do va noi dung hoc, nham tao ra méi trwong hoc tdp thodi mdai, thuc dcfy sinh vién
tham gia vao cdc hoat dong giao tiép mang tinh twong tac. Két qua ban dau cho thdy viéc
ung dung truyén cuoi khong chi giup cai thién sy tw tin, kha nang phan xa ngon ngir ma con
tiang mirc d¢ himg thii va chii dong ciia ngueoi hoc trong qud trinh twong tac bang tiéng Anh.
Nghién ciru hy vong déng gép mét cdch tiép can sie pham sdng tao, tir @6 mo rong kha ning
ung dung trong giang day ky nang noi tai cdc co so dao tao ngoai ngit o Viét Nam.

Tir khéa: truyén cuoi tiéng Anh, ky nang néi, twong tac 16p hoc, giang day ngén ngir giao tiép,
nghién cuu thuc nghiém

2 Truong Pai hoc Mo Ha Noi



